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Preface

In a world where conflicts persist, and the pursuit of peace remains paramount, Peace
Education Resource Book (PENN Resource Book Volume VI) stands as a beacon of hope
and enlightenment. Rooted in the principles and mandates set forth by the United Nations,
it is a testament to our collective commitment to fostering a culture of peace through peace
education.

This resource book is a compilation of articles from Peace Experts and Peace Educators who
have served in pedagogy from primary to tertiary level of education for over a minimum
period of two decades.

Peace Education begins from the prenatal stage and continues onto the senior citizens thus,
parents and teachers become mentors for children and youth through and through the growth
of life. Managing emotions, developing perseverance and being tolerant to inclusiveness and
gender equality is many times a challenge. Humans are all equal despite their colour, race,
religion and parentage. The mentors have to inculcate this sense of social harmony from
early childhood. Peace cannot be installed in a day. It is journey through life and every time
our social emotional learning (SEL) plays a pivotal role in building peace and harmony.

We have to continue balancing the eco-system to make peace happen on the earth. Peace
for nature, flora and fauna, animals and birds and strategies to combat climate change is an
alarming project today. Our ancestors have given us a pious earth and we must pass it on to
the future generations for ages.

Human rights and child rights hold a special place in our exploration as we examine how
these fundamental principles intertwine with the pursuit of peace. Finally, we confront the
challenges that persistin the path to peace and justice in Nepal, recognizing that understanding
these challenges is the first step towards overcoming them.

‘Where there is no justice, there is no peace!
Where there no inclusiveness, there is never peace!’

As you embark on this journey, may you be inspired by the UN's vision of a world where
education becomes a catalyst for tolerance, empathy and conflict resolution. It is our hope
that this resource book equips you with the knowledge and tools to contribute to this noble
cause, bringing us one step closer to the harmonious world.

Thus, the theme of the International Day of Peace 2026, “Invest in Peace: for Everyone,
Everywhere and Every day! is the NEED of the DAY.



Editorial Note

Peace Education — The Imperative of Our Time

In an era marked by polarization, violence, and widening inequalities, the call for Peace Education has
never been louder. Education is not simply about literacy or technical skills; it is about shaping citizens who
can coexist, collaborate, and resolve conflicts without resorting to violence. The classroom, therefore, must
evolve into a space where empathy, dialogue, and justice are cultivated as deliberately as mathematics or
science.

Beyond Classrooms: A Societal Necessity

Peace Education is not confined to textbooks or lesson plans. It is a philosophy that permeates community
life, governance, and global citizenship. In societies recovering from conflict, such as Nepal, the absence of
peace education leaves wounds unhealed and divisions entrenched. By embedding peace principles into
curricula, schools can become laboratories of reconciliation, preparing young people to reject violence and
embrace dialogue.

The Resource Book Initiative

A milestone in this journey has been the creation of the Peace Education Resource Book, prepared
collaboratively by Peace Experts & Practitioners established in their profession for a sustainable outcome.
This collective effort reflects the shared commitment of educators and learners to build a culture of peace.
The objective of the resource book is clear: to integrate peace education into the curriculum in a multi-
disciplinary status so that it becomes a structured, sustainable part of teaching and learning.

The book provides articles from educators that guide teachers in embedding peace principles across subjects.
It is not merely a journal but a living document, shaped by the voices of diverse schools, and designed to
ensure that peace education is not an extracurricular ideal but a curricular reality.

Why Peace Education Matters

o Healing fractured societies: Post-conflict communities require structured approaches to rebuild trust.

o  Empowering youth: Young learners must be equipped with conflict-resolution skills to resist cycles of
violence.

o  Building social cohesion: Respect for diversity strengthens unity across ethnic, caste, and regional
divides.

o  Preventing future unrest: Peace-rooted education reduces the likelihood of repeating history’s
mistakes.

UNESCO’s Global Framework

The global significance of peace education is underscored by UNESCO, which has long championed
education as a force for peace. Through its Global Citizenship Education and Education for Sustainable
Development programs, UNESCO emphasizes that peace is not merely the absence of war but the presence
of justice, equity, and respect for human rights. These frameworks align with SDG 4.7, which calls for
education that promotes sustainable development, human rights, gender equality, and a culture of peace.



By situating PENN’s resource book initiative within UNESCO’s global agenda, the effort gains international
legitimacy and ensures that local practices resonate with global commitments.

Challenges Ahead

Despite its promise, peace education faces hurdles:

. Policy neglect — governments often prioritize economic growth over social healing.
. Resource gaps — schools lack trained teachers and materials.
. Cultural resistance — entrenched biases and traditions can hinder inclusivity.

Yet these challenges are not insurmountable. With collective will, peace education can become the cornerstone
of national and global development strategies.

A Vision Forward

The future of peace education lies in its transformation from manuals and workshops into a movement. It must
permeate policy frameworks, pedagogical practices, and community initiatives. The vision is clear: a society
where dialogue replaces division, empathy replaces indifference, and justice replaces inequality, Peace will
Iegrow.

Peace Education is not a distant dream; it is an urgent imperative. The resource book created by a team of Peace
Experts working in a global Network, is a proof that collaboration can yield practical tools for integration. As
educators, policymakers, and citizens, we must recognize that the sustainability of our societies depends not
only on economic progress but on the cultivation of peace. The classroom is where this journey begins, but the
impact extends far beyond its walls.

The Editors.



Message from President

Dear Respected Colleagues working as Peace Activists around the globe, Peace Education Network-Nepal
(PENN) is bringing you a Message of Transformation in Education that is deemed as required to address
the growing need of Peace and Social Emotional Learning (PESEL) in our system beginning from the Early
Childhood Educaring to the Post Graduation Level. PENN has been working with educators and youth
for establishing a need for training in skills and competencies related to Peace Education. We cannot build
Peace in societies without educational reform thus, its time to learn, unlearn and relearn the pedagogical
skills related to Peace. The catalysts are the aspiring educators and youth leaders who can Make things
happen together by their faith and action for peace building.

Envisaging this requirement in the past couple of years, we had begun Master Training of Trainers to in-
service teachers and pre-service youth from our institutional Members. ‘Change begins from home!” For
prospective results, we collaborated with UNESCO Nepal, UNESCO Chair-Kathmandu University School
of Education (KUSOED) and Teacher Educators Society of Nepal (TESON) for developing a curriculum
suitable to Educators and Youth who aspired to become Peace Educators and become PENN ambassadors of
peace. After the finalization of the curriculum, we had rigorous workshops and trainings with a competent
team of 22 practicing Educators to qualify as Master Trainers and build a Training Package in Peace
Education. The publication got completed after rigorous editing and was inaugurated on March 14th, 2026
by the Dean of KUSOED, Prof. Dr. Bal Chandra Luitel at KMC Highschool, Balkumari, Lalitpur. With this
package, we are ready to roll out training to second cohort of aspiring Trainers soon.

We have been advocating Peace Education in Nepal through our network with the publication of PENN
Resource Book, a professional journal of Peace Experts and educators. After careful profiling, Volume VI
is targeted to be published on ‘International Day of Peace, September 21, 2026. We have prepared for our
annual celebrations along with the conferring of ‘PENN Peace Education National Award 2026” with the
cooperation of our Master Trainers’ team and Institutional Members. You are all aware of the fact that last
year, in 2025, we were unable to celebrate our annual function despite our efforts and preparations because
of the Gen-Z Movement in Nepal.

PENN Resource Book Volume V1/2026 is now in your hands. It covers the ongoing of PENN activities in
brief and collection of articles related to Peace, Social Emotional Learning (SEL) written by child experts and

peace experts in our network. We hope you will find Many relevant items for your professional enlightenment
and aspiration.

Thanking you and best wishes for a Happy Bijaya Dashami 2083BS!

BN Sharma.
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Conflict in Schools

— Ananda Paudel, PhD

Abstract

Conflict is an inevitable feature of school organizations because teachers, students, school leaders, parents,
School Management Committees, community members, members of the parent teacher associations, and
local governments hold diverse interests, expectations, values, and responsibilities. This article examines
the nature, sources, forms, and possible management strategies of conflict in Nepalese community schools.
The study adopted a qualitative, review-based design supplemented by limited primary qualitative evidence.
Relevant academic literature, policy documents, and research reports were reviewed, while semi-structured
interviews were conducted with purposivelyselected key informants. The findingsindicate that school conflicts
are shaped by interconnected interpersonal, organizational, and structural factors, including unequal power
relations, differentiated teacher employment status, resource constraints, political influence, unclear roles
and responsibilities, weak communication, social inequalities, pedagogical differences, and policy-practice
gaps. The findings further demonstrate that conflicts appearing as interpersonal disagreements often reflect
deeper institutional and structural conditions. The article argues that constructive conflict management
requires schools to move beyond suppression, avoidance, and punitive responses toward dialogue,
participatory decision-making, transparent and equitable leadership, negotiation, mediation, restorative
practices, and collaborative problem-solving. School leaders should address both immediate disagreements
and their underlying causes while using constructive conflict as an opportunity for organizational learning
and improvement. The article concludes that Nepalese community schools should develop conflict-resilient
cultures grounded in justice, respect, inclusion, participation, and constructive dialogue to strengthen
relationships and contribute to peaceful and democratic learning environments.

Keywords: Educational conflict, conflict management, school leadership, Nepalese community schools,
structural conflict, peacebuilding

Introduction

Conflict is an inevitable feature of school life.As schools bring together students, teachers, school leaders,
parents, School Management Committees (SMCs), community members, educational administrators, and
local governments. They have different values, expectations, interests, and responsibilities both inside the
school and outside the school setting. These differences can produce interpersonal, organizational, and
structural tensions among them. Such tensions will further create a condition of interpersonal conflicts and
subsequent affect in work relations. Such affect to deteriorate the well-being and reduce productivity (Bella,
2023; Glilekpe et al., 2022). However, if managed constructively, will promote a culture of dialogue, learning
innovation, collaborations and coordination and overall improvement in school governance including
the learning outcomes. Conflict is therefore not necessarily a sign of institutional failure; when managed
constructively, it can support dialogue, learning, innovation, collaboration, and school improvement. When
poorly managed, however, it can weaken relationships, staff morale, teaching effectiveness, student learning,
and school governance (Deutsch et al., 2011; Rahim, 2011).
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In Nepal, educational conflict is also shaped by cultural and linguistic diversity, socioeconomic inequality,
political influence, and the redistribution of authority under federalism. Understanding the sources and
forms of conflict is therefore essential for school leaders who seek to build inclusive, collaborative, and
peaceful schools.

Purpose

This article examines the nature, sources, and forms of educational conflict in Nepalese schools and discusses
how school leaders can manage conflict constructively. It draws on relevant literature, policy and research
reports, and qualitative evidence from key informants.

Methodology

The study adopted a qualitative, review-based design supplemented by limited primary qualitative data.
Relevant academic literature, policy documents, and research reports were reviewed, and semi-structured
interviews were conducted with purposively selected key informants. Secondary and primary evidence were
triangulated and analyzed thematically to identify recurring patterns concerning the causes, experiences,
and management of school conflict.

Understanding Educational Conflict

Contflict occurs when individuals or groups perceive incompatibility in goals, values, interests, expectations,
or relationships (Griffin, 1990; Hellriegel & Slocum, 1996; Johns, 2004). Schools are especially susceptible
because teaching, learning, governance, discipline, resource allocation, and decision-making require
continuous interaction among actors with different roles and interests. In Nepal, cultural diversity, unequal
access to resources, political influence, and complex governance arrangements can intensify these tensions
(Acharya, 2015; Pherali, 2011).

Conflict should therefore be distinguished from violence. A disagreement may be functional when it
encourages critical discussion or identifies institutional problems, while unmanaged conflict may become
dysfunctional and damage relationships and performance. The leadership task is consequently not to
eliminate all disagreement but to identify its causes, prevent escalation, and create conditions for constructive
resolution.

Theoretical Perspectives on Conflict

Conflict is an inherent feature of school life. Schools bring together individuals and groups with diverse
interests, expectations, values, needs, identities, and perceptions. Teachers, students, school leaders, parents,
and other stakeholders may therefore experience disagreements over authority, resources, discipline,
relationships, responsibilities, and decision-making processes. Conflict in school is not necessarily
destructive; its meaning and consequences depend largely on how it is understood and managed. Theoretical
perspectives provide a useful lens for understanding the education conflicts, examining whether conflict is
constructive or destructive and are viewed as a problem to be eliminated. In the school context, these
perspectives help explain the underlying causes, dynamics, and consequences of interpersonal and structural
conflicts and provide a foundation for understanding how schools can transform conflict into opportunities
for dialogue, learning, participation, and positive change.

Traditional Perspective: The traditional perspective views conflict as harmful and associates it with disruption,
inefliciency, and instability. It therefore emphasizes prevention, suppression, or avoidance (Afful & Karki,
1999; Robbins & Judge, 2019). Although this approach may help contain immediate disruption, treating
all conflict as negative can conceal legitimate concerns and prevent organizations from learning from
disagreement.

Human Relations Perspective: The human relations perspective regards conflict as natural and unavoidable.
The emphasis is therefore on managing rather than eliminating it through communication, participation,
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negotiation, collaboration, and problem-solving (Owens & Valesky, 2021; Rahim, 2011). In schools, this
perspective highlights the importance of dialogue and shared decision-making.

Interactionist Perspective: The interactionist perspective recognizes that a moderate level of constructive
conflict can stimulate critical thinking, creativity, innovation, and organizational learning, while dysfunctional
conflict can reduce trust and performance (Rahim, 2023; Robbins & Judge, 2019). School leaders should
therefore distinguish functional from dysfunctional conflict and manage each appropriately.

Structural Perspective: The structural perspective explains conflict through unequal power, authority,
resources, opportunities, and institutional arrangements (Galtung, 1969). In Nepalese schools, overlapping
responsibilities among local governments, SMCs, headteachers, and other actors can create ambiguity and
competing interests. Differences in resource distribution and participation can further reinforce conflict.
This perspective is particularly useful because it shows that apparently interpersonal disputes may reflect
deeper institutional inequalities.

Major Sources of Conflict in Nepalese Schools

Educational conflict is multidimensional. Organizational weaknesses, leadership practices, political
influence, social inequalities, teacher-management arrangements, resource scarcity, pedagogical differences,
and weak school-community communication are some of the areas where conflicting environment might
appear.

Organizational and governance problems include limited resources, ineffective communication,
unclear roles, overlapping authority, centralized decision-making, weak accountability, and inadequate
participation (Billingham & Sack, 1987; Bush & Glover, 2014). Federalization has added complexity because
local governments, SMCs, and headteachers may have overlapping responsibilities concerning teacher
management, finance, and school administration. "Role ambiguity was one of the major reasons in creating
school conflict especially in the area of teacher management" stated by the local municipal education
authority from Bhaktapur. Disputes were generated over who has the legitimate authority to recruit,
supervise, evaluate and promote, and transfer the teachers.

Political influence can also affect SMC formation, teacher recruitment and transfer, headteacher appointment,
and school governance, weakening professional autonomy and creating divisions among stakeholders
(Pherali, 2011, 2013). In a question-whether the school head teacher felt any political pressure on school
management, a school head from Bhaktapur said, " during the formation of SMC and teacher recruitment,
often political parties exerted pressure to influence the decision."

Socio-cultural differences related to caste, ethnicity, language, gender, disability, geography, and
socioeconomic status may produce exclusion, discrimination, and unequal participation (Acharya, 2015;
Pherali, 2011; Thapa, 2013).

Teacher-management issues include unequal workloads, scheduling, appraisal, promotion, professional
development, employment status, and access to institutional opportunities. Resource scarcity involving
grants, infrastructure, teaching materials, scholarships, and ICT facilities can further generate competition
and mistrust, especially where financial decisions are not transparent.

Teaching and learning practices can also create conflict over curriculum implementation, assessment,
discipline, language of instruction, inclusive education, and pedagogy. Parent-school disagreements may
arise from differing expectations concerning achievement, discipline, accountability, financial contributions,
and educational quality. Weak communication and limited parental participation can intensify these tensions
(Epstein, 2018).

Forms of School Conflict

Teacher-Student Conflict: Positive teacher-student relationships based on trust, respect, dialogue, and
emotional support contribute to engagement and learning, whereas hierarchical and punitive relationships
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can generate conflict (Pianta et al., 2012). In Nepalese schools, teacher-student tensions may arise from
unequal power relations, authoritarian classroom practices, communication gaps, discriminatory behaviour,
and differing expectations concerning discipline and learning (Pherali, 2011).

The qualitative evidence reflects this tension. A Grade 6 student stated, “Most teachers act as superior people
in the classroom and expect students to obey and respect them without questioning” A Grade 9 student
similarly observed, “Students are the most vulnerable in school because teachers focus more on controlling
behaviour than listening to students” A female student reported, “We do not have a close, trusting, or caring
relationship with our teachers. Sometimes we feel ignored and inferior in the classroom.” These accounts
suggest that some students experience classroom relationships as predominantly authority-centred rather
than dialogic and reciprocal. This perspective is further reflected in the account of a Grade 10 student from
Kathmandu, who emphasized that, “We need to respect teachers, and they also need to love students and
cooperate with each other to create a trusting and welcoming environment in the school.” The student’s reflection
highlights the importance of mutual respect, care, cooperation, and trust in teacher-student relationships.
Such relational qualities can foster a supportive classroom climate in which students feel valued, respected,
and encouraged to participate actively in learning. Thus, effective education requires not only teacher
authority and student respect, but also reciprocal relationships grounded in dialogue, empathy, and shared
responsibility for creating a safe, inclusive, and conducive learning environment.

Teachers, however, may understand authority differently. One teacher noted that teachers must guide,
monitor, and correct students and that some authority is necessary for effective teaching. The conflict
therefore reflects different understandings of legitimate authority. Labelling and punitive practice can further
intensify tensions. A student reported being labelled “Lamphu” for weak performance in mathematics, while
a teacher viewed punishment as necessary for improvement. Such contrasting interpretations demonstrate
the gap between teachers’ intentions and students’” experiences.

The evidence suggests that teacher-student conflict is linked not only to individual behaviour but also to
broader pedagogical and institutional practices. Dialogic teaching, positive discipline, inclusive pedagogy,
student participation, and restorative approaches can strengthen trust and reduce relational conflict.

Teacher-Headteacher Conflict: Headteachers exercise authority over teacher management, resource
allocation, supervision, school improvement, and coordination with SMCs and local governments. Conflict
may arise when this authority is perceived as unfair, unilateral, or insufficiently transparent. Common areas
include workload, leave, training, professional opportunities, teaching schedules, resource allocation, and
participation in decisions.

A teacher reported, “The headteacher often treats me unfairly. I requested training opportunities, but he
denied them. Even taking leave is not easy for me, unlike others.” The headteacher, however, stated that "A
teacher who frequently challenged management decisions, believing that his seniority entitled his views to
greater consideration. These contrasting accounts illustrate how the same event can be interpreted differently
according to perceptions of fairness, authority, and professional entitlement.

Conflict can also arise during educational reform. One teacher reported that "smart boards were introduced
without adequate consultation or training" creating professional discomfort for the teacher." This has
indicated the nature of top-down decisions in the schools, which further created tension among the
teachers who really implement the decisions. Much research has found that such conditions resulted in lack
of cooperation among teachers, limited use of evidence in planning and organizational politics (Acharya
& Sigdel, 2024; Neupane, 2018). In this context, the headteacher interpreted that "some teachers are
resistance to unwillingness to adopt change". Such tensions may reflect not simple resistance but inadequate
preparation, insufficient consultation, and limited professional support to the teachers. Similar challenges
occur when government has introduced new curricula, assessment approaches, science and technology
subjects, without adequate resources and capacity. As one head teacher from Bhaktapur has stated, "the
government introduces policies without considering school realities, which create tensions". He further
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stressed that during the implementation of integrated curriculum, local curriculum, science and technology
curriculum, he experienced headteacher-teacher conflicts.

Overall, teacher-headteacher conflict is best understood as a combination of interpersonal, organizational,
and structural factors. Transparent decision-making, fair opportunity allocation, regular staft dialogue,
professional development, and collaborative problem-solving can reduce mistrust and strengthen school
improvement.

Teacher-Teacher Conflict: Teacher-teacher conflict may arise from differences in professional status, seniority,
workload, employment conditions, pedagogical beliefs, access to opportunities, and recognition. Senior-
junior relations are particularly important. One teacher reported that "meetings were largely controlled by
the headteacher and senior teachers and that junior teachers’ views were often ignored". Another stated that
"high-school teachers sometimes dominate primary-level teachers". Such practices will not promote healthy
professional and personal relationships among the teachers, that is essential for better student management,
better results, and better efficiency (Fullan et al., 2015).

Differentiated employment categories can create further structural tensions. A temporary teacher
stated, “Sometimes we feel like second-class teachers. We have similar responsibilities, but our status
and opportunities are different” A Rahat teacher reported that "permanent teachers sometimes ignored
their views in policy discussions”. Another teacher observed that "some permanent teachers dominate
temporary teachers because of their job security and experience”. These experiences indicate that unequal
status, participation, security, and opportunities can undermine professional identity and collegiality and
consequent teacher-teacher conflicts. Furthermore, these contexts limit the voices and innovation of junior,
younger teachers and create certain level of disputes among them (Dhakal & Bhattarai, 2020; Regmi, 1993).

Teacher-teacher conflict therefore operates at interpersonal, organizational, and structural levels. Fair
participation in meetings, recognition based on professional contribution, equitable access to development
opportunities, and respectful collaboration are important for reducing these tensions.

Student-Student Conflict: Students come from diverse cultural, linguistic, ethnic, gender, and socioeconomic
backgrounds. Such diversity can support friendship and learning but can also generate competition,
misunderstanding, exclusion, aggression, and bullying. In Nepalese community schools, conflicts may
arise over friendship, games, leadership, possessions, academic competition, relationships, classroom
participation, and differences in social and economic background. Thapa (2013) identified opposite-sex
relationships, aggressive behaviour, teaching-learning processes, differences in individual capabilities and
socioeconomic backgrounds as important sources of student conflict, with bullying posing risks for girls.

Student-student conflict should therefore be understood in relation to both everyday interpersonal
disagreements and wider social inequalities. Inclusive school cultures, peer mediation, clear anti-bullying
procedures, cooperative learning, and opportunities for students to participate in problem-solving can help
prevent escalation.

Constructive conflict management strategies

The analysis demonstrates that conflictin Nepalese community schools cannotbe effectively managed through
suppression, avoidance, or disciplinary action alone. Teacher-student, teacher-headteacher, teacher-teacher,
and student-student conflicts often emerge from deeper issues of power, participation, professional status,
resource distribution, communication, pedagogical practices, and institutional arrangements. Thus, the way
forward should be to develop school-level mechanisms that address both the immediate disagreement and
its underlying causes. In this regard, conflict management needs to be understood not simply by resolving
disputes after they occur, but by developing institutional relationships, processes, and capacities that enable
school actors to deal with differences constructively. The following strategies are some of the potential ones
to manage the school conflicts in a more constructive way and create a peace culture in the school.
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Institutionalize dialogue: School leaders should create regular opportunities for teachers, students, parents,
and other stakeholders to express concerns and discuss disagreements before they escalate. Staff meetings,
student forums, parent-teacher interactions, and small-group discussions can provide spaces for dialogue.
Importantly, dialogue should not be limited to formal meetings after conflict has emerged; it should become
a routine feature of school life. This is particularly important where communication gaps and centralized
decision-making contribute to mistrust.

Adopt a problem-solving rather than a blame-oriented approach: When conflict occurs, leaders should
first identify what the disagreement is about, who is affected, and whether the immediate problem reflects a
deeper organizational or structural issue. For example, teacher resistance to new technology or curriculum
reform should not automatically be interpreted as unwillingness to change. As the findings indicate,
inadequate consultation, training, resources, and preparation may be underlying causes of such conflict.
Consequently, leaders should address the conditions producing the disagreement rather than merely
attempting to control the behaviour of those involved.

Transparent, fair and transparent decision-making practice: Decisions concerning workload, leave,
professional development, teaching responsibilities, resources, and opportunities should be based on
clearly communicated and consistently applied criteria. Perceptions of favoritism or unequal treatment
can transform ordinary administrative decisions into interpersonal conflicts. Transparent procedures
can therefore reduce suspicion, strengthen trust, and improve the legitimacy of school leadership. Create
meaningful opportunities for different groups to participate in decisions affecting them. Participation should
be substantive rather than symbolic, particularly in relation to school rules, curriculum implementation,
resource use, professional development, and institutional improvement.

School-level mediation mechanisms: School-level mediation team or conflict-resolution committee could
facilitate disputes involving teachers, students, or other stakeholders. Mediation is particularly appropriate
for interpersonal conflicts where relationships need to continue after the dispute has been resolved. The
emphasis on negotiation, mediation, active listening, and collaborative problem-solving is consistent with
the article's human-relations perspective.

Establish student-centred mechanisms for managing peer conflict: Student-student disagreements
should not automatically be treated as disciplinary problems. Peer mediation, cooperative learning, class-
based dialogue, anti-bullying procedures, and student participation in developing classroom norms can help
students acquire practical skills in negotiation, empathy, communication, and peaceful problem-solving.
Such mechanisms are particularly important because student conflict may be associated with differences in
socioeconomic background, gender, capability, relationships, competition, and bullying.

Promote professional collegiality and equity: Schools should minimize divisions associated with seniority,
employment status, workload, and access to professional opportunities. Permanent, temporary, Rahat,
and other teachers should be provided equitable opportunities to contribute to discussions and school
improvement processes. Recognition should be based on professional contribution rather than employment
category. This is important because the findings indicate that differentiated employment status can produce
feelings of marginalization and undermine professional collegiality.

Develop conflict-sensitive leadership competencies: Headteachers need to be able to listen actively,
recognize competing perspectives, distinguish legitimate disagreement from destructive behaviour, negotiate
competing interests, and mediate disputes impartially. Leadership development should therefore include
practical competencies in communication, negotiation, mediation, emotional intelligence, collaborative
problem-solving, and restorative practice. The objective is to enable leaders to respond to conflict as
facilitators and problem-solvers rather than merely as authorities who impose decisions.

Address structural causes: Unequal authority, resources, opportunities, and participation can generate
conflicts that appear to be personal disagreements. Therefore, clear policies, authorities, clear roles and
responsibilities should be defined and communicated to all members.
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Use conflict as a source of institutional learning: Recurring disputes should be documented and
periodically reviewed to identify patterns. If similar conflicts repeatedly occur around workload, leave,
curriculum implementation, student discipline, resource allocation, or teacher participation, the problem
may lie in an institutional procedure rather than in individual behaviour. Conflict can consequently provide
valuable feedback for improving school policies, leadership practices, communication systems, and resource
management. This reflects the interactionist perspective that constructive disagreement can contribute to
organizational learning and improvement.

Develop a culture of constructive disagreement and peace: The goal should not be to create schools in which
disagreement disappears. Rather, schools should become institutions where differences can be expressed
safely, power can be exercised fairly, grievances can be heard, relationships can be repaired, and solutions can
be developed collaboratively. Such a culture requires consistent commitment from headteachers, teachers,
students, SMCs, parents, and local governments. It also requires the recognition that conflict management
is a continuous institutional process rather than a one-time intervention.

Conclusion

Conflict is an inherent and unavoidable dimension of school life because Nepalese community schools
bring together actors with diverse interests, expectations, values, experiences, and levels of authority. This
study demonstrates that conflict in schools is not limited to interpersonal disagreements among teachers
and students but is closely connected with organizational and structural conditions. Teacher-student,
teacher-headteacher, teacher-teacher, and student-student conflicts are shaped by unequal power relations,
differentiated employment status, limited resources, unclear roles and responsibilities, weak communication,
social inequalities, political influence, pedagogical differences, and gaps between educational policy and
school-level realities.

The findings further indicate that the immediate form of a conflict does not always reveal its underlying
cause. For example, disagreements between teachers and headteachers may reflect perceptions of unfairness,
inadequate consultation, or insufficient support for educational reforms, while teacher-teacher tensions may
be reinforced by differences in employment status, seniority, participation, and professional opportunities.
Similarly, teacher-student and student-student conflicts are influenced by power relations, disciplinary
practices, social differences, exclusion, and weaknesses in communication and relationships. Conflict
management therefore requires attention to both the presenting problem and the conditions that generate
or sustain it.

The study consequently argues for a shift from conflict suppression and avoidance towards constructive
conflict transformation. School leaders should strengthen dialogue, participatory decision-making,
transparent and equitable procedures, negotiation, mediation, restorative practices, and collaborative
problem-solving. Rather than relying primarily on authority or punitive responses, schools should create
opportunities for stakeholders to express concerns, understand differing perspectives, repair relationships,
and jointly develop solutions.

Ultimately, effective conflict management should become an integral part of school leadership and
organizational learning. Conflicts, when addressed fairly and constructively, can reveal institutional
weaknesses, encourage reflection, strengthen relationships, and contribute to school improvement. Thus, a
peaceful Nepalese community school should not be understood as one in which disagreement is absent, but
as one in which differences are managed through justice, respect, inclusion, participation, and constructive
dialogue. Developing such conflict-resilient schools can strengthen school governance, improve relationships
among stakeholders, and contribute to the broader goal of creating peaceful, inclusive, and democratic
learning environments.
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From Learner to Master Trainer:
Unboxing Peace Education from Learning to
Application

— Anusha Sharma

Abstract

Peace education entered my professional life as a field of learning, but gradually it became something much
more personal. What began with learning about peace, conflict, empathy, dialogue and human relationships
eventually changed the way I looked at teaching and at my own role as an educator. My journey from a
learner of Peace Education to a Master Trainer has not simply been a movement from one professional
position to another. It has been a process of questioning, reflection, practice and transformation.

This reflective journal explores that journey and the meaning I have gradually attached to Peace Education.
It considers why peace education is needed, how its philosophy extends beyond the absence of conflict,
and how a Peace Education Resource Book can help translate ideas into practice. It also reflects on the
impact of peace education at different levels—from the individual and classroom to the family, community
and wider world. Most importantly, the journal explores the idea of “unboxing” peace education: taking it
out of manuals, workshops and classrooms and allowing it to become part of everyday relationships and
choices. Drawing on peace education scholarship and international frameworks developed by UNESCO
and UNICEE, the reflection argues that peace education begins with the individual but has the potential to
reach the global home.

Keywords: Peace Education, Master Trainer, peacebuilding, empathy, conflict transformation, resource
book, community, global citizenship

Unboxing Peace Education

When I first began to engage deeply with Peace Education, I thought I already understood what peace
meant. Like many people, I associated peace with the absence of war, violence and conflict. It seemed simple:
if there is no fighting, there is peace.

But learning has a way of disturbing what we think we already know.

The more I read, discussed, reflected and participated in Peace Education activities, the more I realised that
peace is much larger than the absence of violence. A classroom can be silent and still not be peaceful. A
family can live together and still have unresolved tensions. A school can have rules against bullying and still
have children who feel excluded. A society can be free from open conflict while inequalities, discrimination
and injustice continue quietly underneath.

That realisation became one of the turning points in my understanding of education.
I began to ask myself: What are we really trying to create when we say we are educating for peace?

Perhaps we are not simply trying to create peaceful classrooms. Perhaps we are trying to nurture people who
know how to live with differences, how to listen when they disagree, how to manage anger, how to recognise
injustice, how to forgive, how to negotiate, and how to stand up for another person’s dignity.
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That is where Peace Education became meaningful to me.

I started seeing it not as another programme to be added to an already crowded curriculum, but as a way of
looking at education itself.

The idea of “unboxing” Peace Education emerged from this realisation. A resource book can contain
beautiful ideas, carefully designed activities and thoughtful discussions. A training session can be inspiring.
A workshop can make us emotional and hopeful. But if everything remains inside the book or inside the
training room, the purpose of Peace Education is only partially fulfilled.

The real question is: What happens after we close the book?

Do we listen differently?

Do we respond differently to conflict?

Do we treat people differently?

Do we become more aware of the words we use?

Do we create space for people whose voices are often unheard?

For me, this is where Peace Education begins to breathe.

My Journey from Learner to Master Trainer

My journey into Peace Education has been a journey of becoming rather than simply knowing.

As a learner, I was primarily receiving. I was listening to concepts, theories and experiences. I was trying
to understand terminology and make connections with what I had already experienced as a teacher and
educator.

But gradually, the learning became personal.

I began to look at my own classroom experiences through a different lens. Situations that I might once have
described simply as discipline problems, disagreements or misunderstandings started to appear differently.
I began to think about the emotions underneath behaviour. I started wondering what might happen if,
instead of asking only who was right and who was wrong, we asked what each person needed to be heard
and understood.

This was not always easy.
Peace education sounds beautiful when we talk about it. Practising it is more demanding.

Itasks us to pause when we are angry. It asks us to listen when we would rather speak. It asks us to acknowledge
that our own perspective may not always be complete. It asks us to respect someone even when we disagree
with them.

These are not easy lessons.
I realised that being an educator committed to peace required me to become a learner again and again.

The transition from learner to Master Trainer therefore did not happen simply because I acquired more
knowledge. It happened because I began to understand the responsibility that comes with sharing that
knowledge.

A Master Trainer does not simply deliver information. A Master Trainer creates opportunities for others to
experience learning.

This distinction became very important to me.
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If I stand in front of teachers and speak for hours about dialogue but do not allow them to speak, I am
contradicting the very principle I am teaching. If I talk about respect but dismiss someone’s experience, the
lesson loses its meaning. If I talk about inclusion but design activities that allow only confident participants
to lead, I am reproducing exclusion.

Peace education therefore requires consistency between what we say, what we do and how we relate to
people.

This has perhaps been one of my most important lessons.

The journey from learner to Master Trainer has made me more conscious of my own behaviour. It has
reminded me that people often learn more from what we model than from what we explain.

Understanding the Philosophy of Peace Education

One of the most important ideas that influenced my understanding of Peace Education is Johan Galtung’s
distinction between negative peace and positive peace.

Negative peace refers broadly to the absence of direct violence. Positive peace goes further. It concerns the
presence of justice, equality, cooperation and conditions in which people can live with dignity.

This distinction is particularly important in education.
Imagine a child who never fights with classmates because the child is too frightened to speak. Is that peace?

Imagine a student who is always excluded from group activities because others consider the student different.
Is that peace?

Imagine a classroom where only the highest-performing students are given opportunities to speak. Is that
peace?

These questions changed the way I thought about peaceful learning environments.

Peace cannot simply mean keeping learners quiet. Nor can it mean avoiding every disagreement.
Sometimes a peaceful classroom is a classroom where students disagree respectfully.

Sometimes peace requires a difficult conversation.

Sometimes peace requires someone to say, “This is unfair.”

Sometimes peace requires us to challenge discrimination rather than remain silent.

This is why I believe that Peace Education is closely connected with justice, human rights, inclusion, empathy
and responsible citizenship.

UNESCO’s Recommendation on Education for Peace, Human Rights and Sustainable Development reflects
this broader understanding. It connects education for peace with human rights, sustainable development
and global citizenship, recognising education as a means of developing the knowledge, skills, values and
attitudes necessary for peaceful and sustainable societies (UNESCO, 2023).

This perspective is particularly relevant today.

Children are growing up in a world of rapid technological change, social media, political tensions,
environmental uncertainty and global interconnectedness. They receive enormous amounts of information
every day, but information does not automatically produce wisdom.

A learner may know how to use technology but not know how to use it responsibly.

A learner may be able to communicate instantly with people across the world but still struggle to listen to
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the person sitting next to them.

A learner may know many facts but still carry prejudice against another person.
Education therefore has a responsibility beyond academic achievement.

We need learners who can think critically, but also compassionately.

We need learners who can disagree without becoming enemies.

We need learners who can recognise their own dignity and the dignity of others.
This is where the philosophy of Peace Education becomes powerful.

Peace Begins with the Self

One of my strongest reflections from Peace Education is that peace begins inside us.

It is easy to talk about world peace. It is more difficult to examine the impatience, anger, prejudice or
intolerance within ourselves.

Before we ask young people to resolve conflicts in society, we need to give them opportunities to understand
their own emotions.

What makes me angry?

What happens to me when I feel rejected?

Why do I react defensively?

Why do I sometimes judge people before knowing their stories?
These are not insignificant questions.

Self-awareness is an important foundation for peaceful relationships. A person who understands their
emotions has a greater opportunity to choose a response rather than simply react.

This is why reflective activities, storytelling, mindfulness, emotional check-ins, dialogue circles and
journaling can have an important place in education.

Peace does not mean never feeling anger.

Peace means learning what to do with that anger.

It does not mean never experiencing disagreement.

It means learning how to disagree without destroying another person’s dignity.
It does not mean avoiding difficult emotions.

It means developing the courage to understand them.

This aspect of Peace Education has made me reflect deeply on the teacher’s role. Teachers are not therapists,
nor should they be expected to solve every emotional difficulty a learner experiences. But teachers can create
environments where emotions are acknowledged rather than ridiculed and where learners can develop
healthier ways of communicating.

UNESCO’s work on global citizenship and peace education similarly emphasises social and emotional
learning, empathy, respect for diversity, critical thinking and constructive conflict resolution as important
elements of education for peaceful societies (UNESCO, n.d.).
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The Peace Education Resource Book: When a Book Becomes a Bridge

The development of a Peace Education Resource Book became another meaningful stage in my journey.
Writing or contributing to a resource is very different from simply reading one.

When you work on a resource book, you have to ask difficult practical questions.

Will this idea make sense to a teacher?

Can a learner connect it to real life?

Can the activity work in an ordinary classroom?

Will the teacher know what to do with the discussion that follows?

How can an abstract concept become an experience?

These questions forced me to think beyond theory.

A resource book should not become another textbook that learners memorise. Its purpose should be to open
doors.

A story can open a door to empathy.

A role play can open a door to another person’s perspective.

A conflict scenario can open a door to dialogue.

A community activity can open a door to civic responsibility.

A reflective question can open a door to self-awareness.

In this sense, the Peace Education Resource Book became a bridge between knowledge and action.
The book provides a structure, but the teacher brings it alive.

The teacher provides a learning environment, but the learners give the activity meaning.
And eventually, the learner takes the learning outside the classroom.

That is where the real transformation begins.

From the Small Community to the Global Home

Peace education may sound like a global idea, but I believe it begins in very small places.
It begins in a home.

It begins between two children who disagree.

It begins when a teacher listens to a learner who feels ignored.

It begins when a parent allows a child to express a different opinion.

It begins when neighbours solve a disagreement through dialogue rather than hostility.
It begins when a community recognises that diversity is not a weakness.

The movement is gradual.

Self > Family - Classroom > School > Community > Nation > Global Home.
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This does not mean that every local action automatically produces global peace. The world is much more
complicated than that. But peaceful habits and values are developed through everyday relationships, and
those relationships form communities.

UNICEF’s Learning for Peace programme is particularly relevant here. Its work across conflict-affected
contexts demonstrated the potential of education to contribute to social cohesion, resilience and peacebuilding
rather than treating education as separate from the wider social environment (UNICEF, 2012).

The global home metaphor is especially meaningful to me because we live in an increasingly interconnected
world.

A crisis in one country can affect people thousands of kilometres away.

Climate change crosses borders.

Digital information crosses borders.

Migration crosses borders.

Ideas, cultures and technologies cross borders.

We therefore need a generation that can think beyond the immediate boundaries of identity.

This does not mean abandoning local identity. On the contrary, strong communities can become the
foundation for responsible global citizenship.

A child who learns to care for the community can gradually learn to care for the wider world.

A learner who respects a classmate from a different background can develop the capacity to respect cultural
diversity globally.

A student who learns to resolve a disagreement peacefully is practising a skill needed at every level of society.
The global home is therefore not a distant concept.

It is built from countless local relationships.

The Impact of Peace Education

The impact of Peace Education cannot always be measured through marks or examination results.
Its impact is often visible in quieter ways.

It may be seen when a learner who normally remains silent begins to speak.

It may be seen when two students who were arguing begin to listen to each other.

It may be seen when teachers begin to use dialogue rather than humiliation.

It may be seen when learners become more comfortable discussing differences.

It may be seen when a community project gives young people a sense that their voice matters.
These changes can appear small, but they are significant.

At the individual level, peace education can nurture self-awareness, empathy, communication, resilience
and critical thinking.

At the classroom level, it can contribute to more inclusive and participatory learning.

At the school level, it can influence relationships and school culture.
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At the community level, learners can become participants in solving problems rather than passive recipients
of education.

At the broader societal level, education can contribute to social cohesion and responsible citizenship.
The impact is therefore cumulative.

One teacher may influence several classes.

Those learners influence families.

Families belong to communities.

Communities form societies.

This is why teacher education and Master Training are so important.
A Master Trainer can multiply the learning.

The knowledge does not stop with one person.

It travels.

From Learning to Application

Perhaps the most important part of my journey has been understanding that Peace Education cannot remain
theoretical.

This is what I mean by “unboxing.”

If we teach empathy, learners should have opportunities to practise empathy.

If we teach dialogue, they should experience genuine dialogue.

If we teach conflict transformation, they should be given safe opportunities to work through disagreement.
If we teach inclusion, the classroom itself should become inclusive.

If we teach global citizenship, learners should be encouraged to understand issues beyond their immediate
environment.

The movement should therefore be:

Concept > Experience > Reflection > Action.

A learner first encounters an idea.

Then the learner experiences it.

Then the learner reflects on what happened.
Finally, the learner applies the learning in real life.

This approach also changes the teacher’s role. The teacher becomes less of a transmitter of information and
more of a facilitator of experience and reflection.

For me, this has been one of the most valuable lessons of Peace Education.

I have come to understand that sometimes the most powerful teaching moment is not when I explain
something perfectly. It is when I create a situation in which learners discover something for themselves.

That discovery stays longer.
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Becoming a Peace Practitioner

My transition from learner to Master Trainer has also made me think about the phrase “peace practitioner.”
A peace practitioner is not necessarily someone who works in an international peace organisation.

A teacher can be a peace practitioner.

A parent can be a peace practitioner.

A school leader can be a peace practitioner.

A student can be a peace practitioner.

Anyone who consciously chooses dialogue over humiliation, understanding over prejudice, cooperation
over hostility and dignity over discrimination is practising peace.

This understanding has changed my professional identity.

I no longer see Peace Education as something I simply deliver during a training programme. I see it as
something that should influence the way I conduct the training itself.

The training room should become a demonstration of the principles.
People should feel heard.

Different opinions should be welcomed.

Activities should encourage participation.

Reflection should be valued.

Mistakes should become opportunities for learning.

The facilitator should not create fear.

In this sense, the method becomes the message.

We cannot build a culture of peace through methods that reproduce domination, silence and exclusion.
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Managing Conflicts in
Nepali Educational Institutions

— Bishnu Raj Upreti, PhD'

Introduction

Educational institutions are Miniature reflections of society. Rather than acting as static storehouses of
knowledge, they function as dynamic, living ecosystems where diverse ideas, values, cultures, and aspirations
collide. In an ideal framework, these collisions spark intellectual breakthroughs and foster critical thinking.
In reality, they frequently spark conflict (Rai & Singh, 2021).

Conflict is an inescapable reality of organizational life, but within educational spaces, its impact carries a
profound weight. When friction arises in a corporate environment, productivity or profit Margins suffer;
when conflict Mismanages an educational institution, it disrupts the intellectual growth of an entire
generation, devalues academic degrees, and erodes civic trust.

Managing conflict effectively is not about completely erasing disagreements. Instead, it focuses on
building resilient institutional frameworks capable of converting destructive disruptions into constructive
transformations (Bista et al., 2026). When friction is ignored or suppressed, it stagnates into systematic
toxicity, resulting in institutional paralysis, strikes, and declining academic standards (Thapa, 2016).
Conversely, when approached with strategic foresight and robust governance, conflict acts as a powerful
catalyst for necessary structural adjustments, policy updates, and progress.

This article analyzes conflict dynamics within educational settings. It pays particular attention to the
complex, deeply politicized reality of the Nepali educational sector, exploring how institutions can Move
away from reactive crisis Management and transition toward proactive, structured resolution frameworks.

This article aims to describe causes, Manifestations, and consequences of conflict within current sociocultural
and socio-political landscape of Nepali education institutions.

Academic institutions: For the purpose of this article, an educational institution is a specialized
social organization structurally designed to curate, expand, and transmit knowledge, cultural
values, and professional skills across generations, which range from early childhood learning centers
and primary schools to expansive public universities, constituent campuses, private colleges, and
specialized academic institutes. They serve as centers for social integration, political awakening, and
identity formation (van Wessel & van Hirtum, 2013).

1  Dr. Bishnu Raj Upreti is the Research Director of Nepal Centre for Contemporary Research, a public policy think tank based in Kathmandu; Adjunct Professor at the Agriculture
and Forestry University, Rampur, and visiting faculty at School of Arts of Kathmandu University. Dr. Upreti has served as Executive Chairman of the Policy Research Institute from
2020-2023 and led a high-level Task Team appointed by the Cabinet to study India Nepal Border Issues (Lipulekh, Limpiyadhura-Kalapani and Susta). His professional background
is from social sciences, with specialisations in public policy and conflict related issues such as conflict Management, state building, peace process, environmental-, food-, water-
and human- securities. During 45 years of career path (1980-2025), Dr. Upreti performed various roles as development worker in rural development project, a permanent position
in the government (asst. Agricultural Economist), Research Fellow at University of Surrey/University of London, Conflict specialist at IUCN, Regional Coordinator of Swiss
National Centre of Competence in Research North-South, (Co)Principal Investigator and (Co)Leader of More than one and half dozen global research projects funded by Swiss
National Science Foundation, Social and Physical Science Research Council UK/DFID, Research Council of Norway, Swiss Network for International Studies, Social Science
and Humanities Research Council of Canada and implemented across the continents of Europe, Asia, Africa and Latin America. Dr Upreti has also served and Member of different
Advisory Boards(e.g., CUSA of University of California at Irvine, Programme Committee Member/SoA, and Programme Committee Chair of Masters in Security Management
Course, KUSoM/KU; Chair, South Asia School of Rural Reconstruction, Member of Board of Trustee of International Foundation for Science/Stockhol, and Many More. Dr Upreti
has taught graduate courses on development studies, conflict, public policy, security at Nepal Engineering College; KU and AFU. Dr. Upreti has supervised 2 dozen PhD students
and published 105 books, 5 dozen peer-reviewed articles in journals and More than 500 other articles. Dr. Upreti is frequently quoted in national and international Media about
Nepal’s armed conflict.
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Contflict: for the purpose of this paper conflict is an interactive process Manifested in incompatibility,
disagreement, or dissonance within or between social entities (Upreti, 2014; Thapa, 2016). It occurs
when the goal-directed behavior of individual, or groups, differs with the aspirations of another.
Historically, organizational theorists viewed conflict through a purely negative lens, treating it as a
sign of Managerial failure or structural breakdown that needed to be avoided at all costs. Modern
organizational psychology, however, embraces an interactionist view (Bista et al., 2026). When
kept at an optimal level, conflict encourages self-reflection, challenges outdated policies, and drives
innovation. The determining factor is whether the conflict remains functional (cognitive, task-
oriented disagreement that improves outcomes) or degrades into dysfunctional conflict (affective,
relationship-oriented hostility that destroys organizational focus).

2. Conflict in Academic Systems

Academic faculty operate with a high degree of professional autonomy, while administrative
staff Manage regulatory compliance, financial logistics, and physical infrastructure. This dual
authority structure creates a fragile environment where boundaries overlap, expectations clash,
and operational friction frequently occurs. In Nepal, educational institutions—spanning public
universities, constituent and community campuses, and private schools—experience a uniquely
volatile Matrix of simultaneously overlapping conflicts. Structurally, these disputes Manifest across
intrapersonal, interpersonal, intragroup, intergroup, institutional, and inter-institutional levels.
As noted by Pherali et al. (2011), institutional friction in Nepali academia is rarely isolated; it is
deeply symptomatic of the country's broader historical, socio-political, and economic realities. The
following are Major categories of conflict in academic institutions in Nepal:

2.1  Political Interference and the Institutionalization of "Bhagbanda"

Rather than protecting academic spaces as independent centers of learning, Major political
parties consistently treat them as strategic ideological assets to control (Karki, 2025). This control
is structurally institutionalized through Bhagbanda—the proportional political distribution of
leadership appointments. Executive roles such as Vice-Chancellors, Registrars, and Campus Chiefs
are routinely awarded based on partisan loyalty rather than academic Merit. This politicization
flows downward, driving the recruitment of faculty and the creation of rival employee unions.
Consequently, whenever national political dynamics shift, internal governance is disrupted by
retaliatory protests and administrative paralysis, causing deep institutional instability.

2.2 Student Politics and Campus Disruptions

While student unions historically served as vital vehicles for democratic Mobilization, contemporary
campus politics in Nepal has largely degraded into partisan confrontation (Karki, 2025). Student
wings frequently deploy aggressive tactics, including arbitrary campus padlocks, street protests, and
strikes, to force administrative concessions, alter exam schedules, or contest disciplinary actions.
Because these student leaders wield disproportionate leverage over institutional decision-making,
administrators are left textually and operationally weakened, heavily compromising their ability
to Maintain basic academic discipline.

2.3 Financial Instability and Resource Abuse

Nepali educational governance is further fractured by economic pressures: public and community
campuses suffer from severe budgetary constraints, while private institutions face intense commercial
pressures. Within the underfunded public sector, fierce competition for resources often breeds
financial Mismanagement, a lack of institutional transparency, and the outright abuse of public
assets. Procurement processes for infrastructure and equipment frequently suffer from political
interference and irregular practices (Upreti, 2004). Similarly, the distribution of student scholarships
and research funding regularly becomes a flashpoint for intense, factional conflict when selection
criteria lack transparency.
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2.4  Chronic Delays in Academic Calendars and Examinations

The Most damaging consequence of this systemic friction is the catastrophic collapse of the
academic calendar. The accumulation of unpredictable campus closures, bureaucratic inefficiency,
and student strikes results in chronic delays in both conducting examinations and publishing
results. Consequently, standard four-year degree programs regularly drag on for five to six years.
This chronic delay disrupts students' life trajectories, postpones their entry into the workforce,
and directly drives the Mass Migration of Nepali youth toward stable international universities.
Ironically, when frustrated students protest these delays, their demonstrations often trigger further
closures, reinforcing a destructive cycle of disruption.

2.5  Management Monopolies and Governance Vulnerabilities

While the public sector struggles with political factionalism, private and institutional colleges in
Nepal face a different structural vulnerability: Management Monopolies and highly centralized,
top-down governance (Chaudhary, 2022). In these settings, executive boards and commercial
promoters retain absolute authority over financial and operational policies, leaving faculty Members
with Minimal job security, compressed salaries, and zero input into academic standards. When
instructors attempt to organize to demand equitable compensation, transparent promotion tracks,
or basic academic freedom, Management frequently resorts to retaliatory terminations or aggressive
administrative actions. This autocratic approach breeds a high-stress workplace that remains highly
vulnerable to sudden labor disputes and sudden strikes.

Here is the edited, academically polished, and structurally tightened version of this section. The
broken text artifacts have been removed, the formatting has been streamlined, and the argumentative
language has been elevated to Match an advanced scholarly tone while keeping the theoretical
framework intact.

3. Conflict Management Strategies in Educational Institutions

To prevent academic institutions from descending into persistent administrative chaos, educational
leaders Must transition from reactive crisis Management toward structured, proactive intervention
frameworks. The classic Thomas-Kilmann Conflict Mode Instrument (TKI) provides an invaluable
theoretical taxonomy for this transition. The TKI categorizes institutional behavioral responses
along two distinct axis dimensions: Assertiveness (the degree to which the administrator attempts
to satisfy their own institutional concerns) and Cooperativeness (the degree to which they attempt
to satisfy the concerns of opposing stakeholders).

Depending on how these two vectors intersect, five distinct strategic conflict Modes emerge, each
possessing specific institutional applications and structural limitations within higher education
governance.

3.1  Competing (High Assertiveness, Low Cooperativeness)

This is a zero-sum, win-lose approach where administration relies on formal hierarchy, legal statutes,
or rigid institutional regulations to impose a unilateral resolution.

Institutional Application: This directive stance is non-negotiable when dealing with absolute threats
to campus integrity. It Must be deployed during clear violations of the academic code of conduct,
financial fraud, sexual harassment, or physical security breaches that jeopardize campus safety.

Strategic Limitation: Over-reliance on a competing style within a highly politicized university
environment risks alienating professional faculty and the student body. Unilateral Mandates often
worsen long-term resentments, suppress legitimate grievances, and can serve as a catalyst for
widespread student unrest or faculty non-cooperation.
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3.2  Accommodating (Low Assertiveness, High Cooperativeness)

An asymmetrical strategy of yielding, where the administration voluntarily sacrifices its immediate
operational preferences to satisfy the demands of an opposing stakeholder group.

Institutional Application: This Mode serves as a tactical tool to preserve institutional goodwill and
accumulate social capital when the issue at hand holds high sentimental or operational value for
students or faculty, but carries low structural stakes for the administration (e.g., Modifying library
hours during examination periods or adjusting Minor campus dress codes).

Strategic Limitation: Habitual accommodation of politically Motivated or transactional demands
erodes administrative authority. It signals institutional vulnerability, which invites further coercive
pressure from external factions and systematically compromises the long-term credibility of campus
regulations.

3.3  Avoiding (Low Assertiveness, Low Cooperativeness)

A passive, non-confrontational approach where leadership deliberately postpones, ignores, or
physically withdraws from an active conflict.

Institutional Application: Avoidance is an appropriate short-term tactic when a dispute is trivial,
when emotional volatility runs too high and requires a tactical "cooling-off" period, or when
administrators lack sufficient empirical data to Make a legally sound decision.

Strategic Limitation: In the context of deep-seated systemic issues—such as chronic academic
calendar delays, structural resource abuse, or union disputes—avoidance behaves as structural
neglect. It allows systemic problems to worsen unhindered until they inevitably erupt into Major,
unmanageable institutional crises.

34  Compromising (Moderate Assertiveness, Moderate Cooperativeness)

A pragmatic, Middle-ground orientation aimed at fast-tracking a Mutually acceptable agreement
where both parties concede a portion of their original objectives.

Institutional Application: This approach is widely utilized within contemporary educational
governance to quickly settle immediate operational deadlocks, such as resolving tuition fee disputes,
negotiating annual salary tiers with labor unions, or balancing competing factions during student
union elections.

Strategic Limitation: While compromise excels at delivering immediate, short-term peace to restore
campus operations, it is inherently superficial. It addresses only the visible symptoms of a conflict
without fixing the underlying structural or political root causes, leaving the system vulnerable to
future disruptions.

3.5  Collaborating (High Assertiveness, High Cooperativeness)

An integrative, win-win approach that treats conflict as an opportunity to discover creative, Multi-
dimensional solutions that completely satisfy the core concerns of all participating stakeholders.

Institutional Application: This is the gold standard for navigating complex, long-term institutional
transitions. It is essential when executing Major curriculum overhauls, constructing equitable Multi-
tier evaluation Models, or formulating comprehensive university strategic plans by bringing
administrators, professors, and student bodies into joint committees to co-create policy.

Strategic Limitation: True collaboration demands substantial time, highly structured communication
channels, and a baseline of institutional trust. These assets are frequently in short supply within
deeply factionalized or politically co-opted educational environments, rendering the strategy
difficult to execute during active political crises.
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Conclusion

Conflict within educational institutions is not a simple problem that can be permanently solved
with a single administrative order. It is an ongoing structural reality that requires continuous,
skilled Management. When left unaddressed, conflict weakens accountability, delays academic
progress, and drives talented young Minds out of the country. This challenge is clearly visible in the
systemic difficulties facing higher education in Nepal.

Your transformation of these battlegroundsbackinto true centers oflearning requires a comprehensive
shift in institutional culture. Academic leadership Must be de-politicized by replacing partisan
appointments (Bhagbanda) with Merit-based selection systems. Furthermore, institutions Must
build reliable internal conflict resolution frameworks. This involves establishing independent
ombudsman offices, Maintaining transparent financial systems, setting clear academic calendars,
and opening regular communication channels among students, faculty, and administrators. By
addressing structural frictions through a balanced Mix of firm regulatory compliance and open,
collaborative dialogue, educational leaders can protect their institutions' core Mission: providing
high-quality, uninterrupted education for the next generation.
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The Importance of Peace Education
in the School System

— BN Sharma

Education is not only about gaining knowledge, passing examinations, or preparing for a career. It is also
about shaping responsible, compassionate, and thoughtful human beings. In a world facing acceleration of
conflict, discrimination, intolerance, bullying, social division, and hate speech, peace education has become
an essential part of learning. At both school and college level, it helps students develop values, attitudes, and
skills that support non-violence, cooperation, Mutual respect, justice, and understanding.

Meaning of Peace Education

Peace education Means teaching learners how to live together with dignity and respect. It is not limited to
lessons about war and peace; it includes learning empathy, dialogue, emotional control, conflict resolution,
human rights, democratic participation, inclusion, and respect for diversity. UNESCO’s recent work on
education for peace, highlights that sustainable peace is built not only through institutions and agreements,
but also through classrooms, communities, and everyday relationships.

UNESCO describes Peace Education as a pedagogical approach to fostering culture of Peace through
development of Attitudes, Skills and Knowledge (ASK).

The youth of today Must be able to resolve conflicts by thinking critically, understand Human Rights and
promote justice and equality so that they can actively involve in constructive dialogue and community
building. Peace Education helps build inclusiveness and global citizenship despite the differences in race,
colour or ethnicity.

Peace Education at School Level

Schools are among the initial places where children learn how to interact with people outside their families.
Peace education at this stage builds a strong foundation for social and emotional development. It teaches
students to Manage anger, listen to others, solve disagreements peacefully, and reject violence as a way of
expressing frustration. These skills can reduce bullying, classroom conflicts, discrimination, and aggressive
behaviour.

At the school level, peace education also promotes inclusive thinking. Children come from different social,
cultural, linguistic, and economic backgrounds. When they are taught to respect differences, they grow into
individuals who value equality and fairness. Peace education encourages cooperation rather than unhealthy
competition and helps students understand that kindness, patience, and responsibility are signs of strength.
It helps young learners understand that competing with oneself is More important than competing with
others.

Trained Educators can help children understand unsafe behaviour, express feelings, seek help from trusted
adults and understand that violence is never caused by their own fault. The teachers can Monitor and Manage
safe places where the children retell their errs and grievances regarding any abuse or violation of social
norms and trauma.
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Peace Education at College Level

College students are preparing to become professionals, citizens, leaders, researchers, entrepreneurs, and
decision-makers. At this stage, peace education helps them think critically about social problems such
as inequality, prejudice, communal tension, gender-based discrimination, environmental injustice, and
political polarization. It encourages them to question harmful stereotypes and to participate responsibly in
democratic and community life.

In this level, peace education also strengthens communication, teamwork, ethical leadership, and problem-
solving for crisis Management. It is here that they learn that Managing their emotions and stress can help
overcome conflict of interests. These qualities are valuable in every profession. A student who can listen
respectfully, negotiate fairly, and respond to disagreement with Maturity is better prepared for the workplace
and society. Peace education can also Make campuses safer and More inclusive by encouraging dialogue
across different opinions, identities, and disciplines.

The students at this level Must be guided to question harmful beliefs such as Male dominance and victim
blaming, aggressive Masculinity or femineity, Mental well-being, inequality and conflict-born behaviour.

How should Peace Education be practised:

. Including lessons on empathy, human rights, non-violence, equality, justice and global citizenship in
the curriculum.

. Using group discussions, debates, role plays, storytelling, and community projects to build cooperation
and understanding.

o  Training teachers and college faculty to handle conflicts sensitively and Model respectful
communication.
. Creating anti-bullying policies, counselling support, peer Mediation groups, and inclusive student

peace clubs.

. Encouraging students to take part in service-learning, environmental initiatives, cultural exchange,
community involvement and social awareness programmes.

. Creating activities related to real life case studies to transform the behaviour by leadership that can
work on root causes of conflicts, discriminations, poverty, exclusion, bullying, inequality and prejudice.
(Johan Galtung names these as Structural and cultural violence).

Contribution to Society

The benefits of Peace Education extend beyond classrooms and campuses. Students who learn peaceful
values can influence their families, peer groups, workplaces, and communities. They become More capable
of resisting hate speech, Misinformation, intolerance, Media abuse and violence. In this way, Peace Education
contributes to social harmony, democratic culture, sustainable development, and respect for human rights.

To sum it up:

Peace education is no More an optional subject; it is a necessary investment for the future. Thus, the UN
Theme of International Day of Peace 2026 reads: ‘Invest in Peace: for Everyone, Everywhere and Every Day.
This is so globally contextual today.

At school level, it is all about nurturing kindness, discipline, empathy, and respect. It is about learning Moral
and ethical lessons along with table Manners and etiquette. School children learn to play as a team and
extend cooperation to the weak. They learn that being obedient and cohesive helps Maintain harmony
among the peer and their family. At college level, it helps develop and groom responsible leadership,
critical thinking and social commitment. Educational institutions should not Merely aim to produce just
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successful individuals but virtuous citizens too who Must become Bonafide Leaders and Managers. Peace
Education Must be given Meaningful place in pedagogy, campus culture, social and ethical behaviour in
community and domestic practice.

Every parent and guardian who have growing children Must know the skills of Managing emotions
and Maintaining Peace in the family and their society. An emotionally well-managed human being is what
each family finally needs.

Peace Education plays a vital role in addressing child abuse, sex abuse, hate speech, IT abuse, Media torture,
gender abuse, domestic violence and social violence that Many times lead to depression and stressful
situation in youngsters. Skills related to human rights, child rights, non-violent communication, empathy;,
responsible behaviour, emotional and discipline Management need to be both studied and practised with
the help of trained Educators and Counsellors. The growing rise of depression, stress, conflict and suicides
and accidents among the youth can be addressed only by Peace Education through curricular and Multi-
disciplinary approach.
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Fostering Teacher Wellbeing for Peaceful

Co-existence in Educational Settings

— Chet Nath Panta, PhD

Abstract

This reflective paper is an outcome of workshops I have conducted at different schools on nurturing teacher
wellbeing. Teachers share that their wellbeing has often been neglected, leading to burnout and compassion
fatigue. In contrast, school leaders I have met seem quite mindful of teacher wellbeing. They appear keen to
enhance teacher wellbeing. They have developed programs to nurture teacher wellbeing considering the fact
that it is hard to create meaningful learning spaces at school unless teacher wellbeing is ensured.

I have made meaning from the lived experiences of school leaders and teachers through hermeneutical
approach. I have embraced the PERMA model of positive psychology. It is a theory of wellbeing that includes
positive emotions, engagement, relationship, meaning and accomplishment. I also embraced the lens of
Shreyas and Preyas constructs from Eastern Contemplative Wisdom Traditions parallel to the concepts of
hedonic and eudaimonic wellbeing. The paper draws insights that wellbeing is a collective commitment
and concern. Whole-school approach to wellbeing is essential to establish school wellbeing culture. To this
end, collective efforts of stakeholders appear crucial. It is hard to imagine wellbeing of students without
ensuring teacher wellbeing. Hence, it is crucial to nurture wellbeing mindset of school leaders and teachers
to enhance psychological wellbeing staying emotionally agile and resilient.

Setting the Scene: Let the Dust Settle

I received a call from Professional and Continuing Education Centre (CPEC), Kathmandu University School
of Education to conduct a teacher wellbeing workshop at a school in Kathmandu. I checked my schedule
and showed my willingness to facilitate the session. I had a session at the same school few months before on
nonviolent communication (NVC). I reached the school at 9 AM in the morning. As I entered the seminar
hall, the teachers were already there. The session was due to start with some formal remarks. After a brief
sharing, I engaged teachers in one mindfulness meditation. I inspired teachers “to let the dust settle” amidst
hustle and bustle of everyday life. I requested teachers to keep the spine straight, close eyes, and take deep
breaths three times. Then I briefly asked them to extend gratitude to one and all. I added cultivating a
gratitude mindset would be a great healing strategy. Byrne (2012) considers gratitude as the greatest gift
of human being. So, it is essential to cultivate the gratitude mindset to harness its magnetic power and
bring meaningful changes in life. Then I played a gratitude song. It is a great song extending gratitude to
our own life, relatives, spouse, children, grandparents, and mother earth. The entire hall was resounded
with the gratitude song. Then I asked teachers to visualize to be seated by the river bank and meditating.
After a while, the teachers were asked to pick up a leaf flowing along the river and write all the worries or
uncomfortable feelings on it. After writing every worry on the leaf, I asked them to let the leaf flow along
the river water. Then I played a soothing music and asked them to see the leaf flowing along the river and
feel a bit relieved having let all the worries flow on the river water. In the meantime, I saw some teachers
getting out of their seats and going out with hanky in their hands. I found them a bit emotional with teary
eyes. I asked everyone to take some long breaths and exhale. Then I asked them to rub both hands, put them
gently over the face and closed eyes and then open the eyes with cheerful appearance and look at the palms.
I asked them to look at a friend nearby and see if they have let some worries flow or not. I found most of
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them in cheerful appearance; however, a bit emotional. During break time, the Principal came to me and
said: “I am impressed by this activity sir. I was also emotional. Actually, we are in a such a great rush that we
do not have even a brief time to breathe and stay mindful of our activities. This activity made realize the power
of letting go of our worries and frustrations. We teacher really need to practice mindfulness to let the dust settle
and recharge ourselves to do our duties and responsibilities efficiently. Self-care is a must”. Appreciating the
thoughts of the Principal, I said: “From morning to evening, as you said we are in continuous ups and downs
and hustle and bustle, we need to let the muddy water of the bottle settle. Then we can move ahead with more
clarity and vitality”.

Reactive to Responsive Journey: Taking a Proactive Turn

After break, I briefly shared on my reactive journey as a head teacher, a parent and a faculty at a university.
I have felt psychologically devasted after being reactive and have taken a long time for managing myself.
Sometimes I turned rude to myself and have felt too vulnerable. Once I scolded my son being reactive and
regretted later considering myself a rude father. One day I was reactive with a teacher for turning late to
school and later it became quite painful for me to settle the issue. I have brought this section from my PhD
thesis to reveal my reactive to proactive journey:

I present here how my nature of being reactive has put me in unexpected problems despite my efforts to
bring changes at school. Whenever teachers come late to school, I get reactive. If I find teachers engaged in
some informal talks, I get reactive. If I do not find teachers with lesson plans, I get reactive. I get reactive to
disciplinary issues of students. There are hundreds of reasons for me in a day to be reactive. I find problems
everywhere at school. A series of reactive episodes of the day leaves me miserable and frustrated at the end
of the day. Sometimes I even become reactive with non-teaching staff owing to their under-performance of
their assigned duties. Sometimes, a day, a week or a month passes this way. Some teachers come to me and
ask me not to be reactive. Getting quickly reactive to the shortcomings of teachers aggravates the situation
beyond my expectation. My nascent view is that as I get reactive, the teachers will be alert and sincerely carry
out their assigned responsibilities. It is my illusion, I guess. It may be my leadership mirage. On the contrary,
they start making a mountain out of a molehill. I gradually realised that I needed to change this pattern of
behaviour. I present a short narrative pertaining to my reactive behaviour and its consequence.

It was someday in August 2019; I found the classrooms not cleaned. Immediately I called sister Rita
and asked her reactively what the reason behind not cleaning the classrooms was. She did not say
anything then and started cleaning the classrooms. But she came to the office later and expressed
her grievances about my reactive nature. She said, “Head sir! I am also working hard. As I had to
look after small kids of ECD (Early Childhood Development) upon a teacher's request, I could not
manage time to clean these rooms. I do realize that this is my weakness. But I am disappointed
by how you rebuked me in front of teachers and students. You may think about how I felt then. I
do know that I am a low-paying staff at school. But I am also a human being. I also have my self-
esteem. Please don’t be reactive that way.

Then she went out of the office. I started pondering upon what she said about my reactive nature. She
was right. As a team leader, I had to unlearn my ways of dealing with staff, even when they are at fault. I
realized my weakness. I need to treat every staff equally. When I do not deal with staft proactively, I face
problems every day. My reactive nature has become the root cause of my stress. Teachers create problems,
staff members do not perform well, and so on. But my reactive nature makes the situation even worse and
makes me feel vulnerable. A headteacher is expected to be versatile. It is said that a headteacher has to be
dynamic, and flexible. They have to share hope and optimism, but I am spoiling the situation. What to do
now? I got caught in an inner dilemma. Suddenly, I happened to write as;

Everything may not always go as per my expectation. I cannot have a hundred percent of what
happens. I need to strategically and proactively pinpoint their weakness without making them feel
humiliated or demoralized. My team needs my support, care, encouragement, and empathy. I am
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their guardian. I must be a humble caretaker of school. I need to be strict, but there is a way to be
so. Keeping in mind that there is no friend in an organization. I have to create a cohesive team amid
contradictions. It appears essential to set a boundary (Lakshaman rekha) for myself. I have to learn
the art of leading, then it might make me happy.

There are many issues at school. Grievances of students, teachers, staff members and guardians,
lack of resources, politics and many other issues at hand. I also feel overwhelmed. But as a leader, I
need to cope with these problems. Every obstacle needs to be handled with utmost care and thought.
My experience says that being reactive won't help, instead makes the situation worse.

(Dream Diary, October 26, 2021)
Active Listening: Silent Listening Challenge Activity

I engaged the participants in silent listening challenge activity. First of all, I shared some house rules of the
activity. I said “Please find a friend and have a conversation. One of you need to share any narrative that you
feel like sharing with your friend. Another one will just listen. No advice. No intervention. Just demonstrate
your mindful presence being non-judgemental with sakshi bhaav (witness mentality). You may find a safe space
to share your narrative. Time starts now. After three minutes, I will call you to come to your seat”. Then every
pair started their conversation. I just moved around to see how they were having a conversation. At a corner,
I saw a teacher tearful while sharing her narrative. Another friend was listening to her with unwavering
focus. As three minutes was over, I asked them to return their seats. As they came back to their seats, I asked
two of them how they felt: one listener, another narrator. One of the teachers raised hand and said: “Sir, I was
tearful while sharing woes of my heart. Actually, I was in a need of a friend who would listen to me so closely.
I poured my heart to her. And you now sir, she was a great listener with empathy”. Imnmediately, another one
raised hand and said “Sir, I just listened to him. I wanted to give him advice immediately, but I stopped myself
from doing so. As teacher, I have become a good preacher and an advisor. So it was quite difficult for me to listen
to him continuously. But later I realized the power of being silent and listening to somebody with full focus and
attention. This a great technique sir. I will try to be a good listener in the days to come”.

I thanked everyone for participating in the activity so well. I further added connecting to a local adage:
Sunnelai sunko mala, bhannelai fulako mala: garland of gold to the listener and the garland of flower to
speaker. This also shows the value of active listening as a crucial communication skill.

Nexus of Self-compassion and Wellbeing

I invited the participants to focus on the notion of self-compassion. I also talked about two types of self-
compassion. Tender self-compassion is all about of taking care of ourselves and fierce self-compassion is to
gather boldness to break the silence against different forms of discriminations and be bold enough to say
‘No’ if we think about anything that compromises one’s wellbeing. Self-compassion as a healing strategy
involves treating oneself with care and kind that leads to greater psychological wellbeing, thereby promotes
resilience and optimism (Neff, 2003).

Conclusion

Wellbeing matters for everyone to feel good and enhance performance through meaningful engagement
in the workplace. Teacher wellbeing is a collective responsibility. Panta (2024) mentions that wellbeing is
relational and interconnected concern. As teacher wellbeing is nurtured, it plays a crucial role to enhance
and sustain learner wellbeing. In this regard, compassionate workplace ambience and joyful learning space
contribute significantly to whole school wellbeing. On the top of it, mindful awareness, active listening,
responsive mindset, and self-compassion are crucial to nurture teacher wellbeing. It is essential to remain
proactive and mindful in every moment of life to enhance interpersonal wellbeing and nurture peaceful-co-
existence.
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“Emotional Education (SEL): The Core Founda-
tion Needed for Peace Education (PeaceEd) and
Global Citizenship Education (GCEd) to Create a

Peaceful, Sustainable Future”
Adding SEL to UN SDG 4.7

— Farah Sarosh, Matt Perelstein

Executive Perspective

The world today stands at a critical crossroads. While humanity has achieved remarkable progress in
science, technology, and innovation, it continues to face deep challenges including conflicts, social divisions,
intolerance, polarization, and a growing global Mental health crisis.

These challenges remind us of a fundamental truth: education cannot only focus on developing
intelligent Minds; it Must also nurture compassionate hearts and emotionally resilient human beings.

The UN’s Sustainable Development Goal 4: Quality Education, particularly UNESCO’s SDG 4.7 on
Education for Sustainable Development and Global Citizenship, recognize that education Must equip
learners with the knowledge, skills, values, and attitudes needed to promote sustainable development,
human rights, gender equality, a culture of peace and non-violence, global citizenship, and appreciation of
cultural diversity.

However, achieving this vision requires addressing an essential question:

How can we create peaceful societies without educating individuals about their own
emotions and the emotions of others?

Emotional Education, internationally recognized academic discipline widely known as Social and Emotional
Learning (SEL), provides the foundation for Peace Education (PeaceEd) and Global Citizenship Education
(GCEd). SEL helpskids, teens, and adults of all ages develop the emotional intelligence required for empathy,
self-awareness, respectful communication, conflict resolution, and responsible decision-making. Study after
study worldwide show that emotional intelligence and emotional literacy are some of the key concepts and
skills for happiness, well-being, and success in life.

To build a peaceful and sustainable future, Emotional Education Must become an integral part of education
systems worldwide, from preschool to higher education and lifelong learning.

Emotional Intelligence: The Heart of Peace and Global Citizenship

Peace is not created only through policies, agreements, or institutions. Sustainable peace begins within
individuals.

A person who understands and Manages their emotions is better able to respond rather than react, resolve
conflicts constructively, appreciate differences, and build Meaningful relationships.
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Similarly, global citizenship is not simply about awareness of global issues. It requires compassion, respect,
responsibility, and the ability to recognize our shared humanity, all emotional intelligence skills and
competencies.

Emotional intelligence connects these two educational priorities. It enables learners to develop:

. Self-awareness and emotional regulation

. Empathy and compassion

. Respect for diversity and human dignity

. Non-violent communication

. Resilience and Mental well-being

. Ethical leadership and social responsibility

Without emotional intelligence, the goals of Peace Education and Global Citizenship Education remain
incomplete.

How Emotional Education is the foundation of UNESCQO’s SDG 4.7 Vision

UNESCO’s SDG 4.7 framework highlights that education Must go beyond academic achievement.
Learners Must acquire the skills and values necessary to create inclusive, peaceful, and sustainable societies.
Emotional Education directly supports this global vision.

UNESCO's Guiding Document for Education under SDG 4.7, through 2030: "Recommendation on
Education for Peace and Human Rights, International Understanding, Cooperation, Fundamental Freedoms,
Global Citizenship and Sustainable Development” https://unesdoc.unesco.org/ark:/48223/pf0000391686
eng/PDF/391686eng.pdf.multi.page=3

Building a Culture of Peace and Non-Violence through Self-Awareness

Many conflicts, whether personal or societal, are intensified by unmanaged emotions, verbal outbursts,
aggressive behaviours, lack of empathy, and the inability to understand different perspectives.

Teaching emotional literacy from an early age helps individuals recognize emotions, Manage disagreements,
and choose dialogue, and use peace-making over hostility, threats, violence, and aggression.

Promoting Human Rights and Respect for Diversity

Global citizenship requires recognizing the dignity and rights of every person. Human rights include the
equality, respect, and protection of women. Women have historically been treated as ‘less than’ Men, and
this inequality Must change.

Emotional intelligence allows learners to Move beyond stereotypes and develop genuine understanding and
respect for people from diverse cultures, backgrounds, and experiences.

Creating Sustainable and Compassionate Communities
Sustainability is not only about protecting the planet; it is also about building healthier human relationships.

Communities that practice empathy, cooperation, and emotional responsibility are better equipped to
address global challenges collectively.

From Preschool to PhD: Making Emotional Education a Global Priority

Emotional Education should not be viewed as an additional subject but as a fundamental life skill embedded
throughout the learning journey.
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. In preschool, children can learn emotional awareness, kindness, and healthy expression of feelings.

. In schools, students can develop resilience, empathy, communication skills, and conflict resolution
abilities.
. In universities and professional institutions, Emotional Education can prepare future educators,

leaders, policymakers, healthcare professionals, and professionals across sectors to navigate
complexity with emotional intelligence and compassion.

Education Must prepare individuals not only for careers but also for relationships, communities, and
responsible global citizenship.

The PESEL-SouthAsia Contribution: Advancing Emotional Education for Global Peace

In following the UN’s lead that recognizing emotional intelligence as the foundation of peace, compassion,
and responsible citizenship, PESEL-SouthAsia is collaborating to advance Emotional Education as an
essential pillar of education worldwide.

PESEL-SouthAsia is a new Nepal-based NGO consortium Made up of leaders, subject-matter experts,
university professors, UNESCO offices across South Asia, the Nepal Ministry of Education (CEHRD)
and More, whose Mission is to advocate for integrating Social and Emotional Learning (SEL) into Peace
Education and Global Citizenship Education worldwide, ensuring that learners develop not only intellectual
abilities but also the emotional skills required to create a More peaceful world.

Partners in the PESEL-SouthAsia consortium focus on Mental health awareness, emotional intelligence
education, youth empowerment, educator development, counselling initiatives, and community well-being.
Through workshops, training programs, awareness campaigns, and emotional wellness initiatives, we are
working toward creating emotionally healthier individuals and communities.

The consortium brings a global peacebuilding perspective across the region, emphasizing the transformative
power of emotional intelligence, empathy, and human connection. Through education, advocacy, and
international collaboration, we are promoting the understanding that emotionally intelligent individuals
are the foundation of peaceful societies.

Together,wesupportaglobal Movementwhereemotionaleducationbecomesanessential partoflearningsystems,
empoweringindividualsto understand themselves, connect with others, and contribute positively to humanity.

PESELSs shared vision is rooted in a powerful core belief:

Global peace begins with inner peace.
Inner peace begins with emotional education.
Emotions begin with Love.

Emotionally, we have choices — Love or Hate. The enemy of Peace is Hate.

We are born with Love (nature). Hate is learned (nurture). Through emotional education, Hate can be un-
learned and re-learned.

We have Much to learn (and un-learn) about Emotions, even our own Emotions, so we need to get started
right away. Emotional intelligence was once a set of nice-to-have communication skills and competencies,
but in today’s uncertain and dangerous world, emotional literacy has become a core coping strategy, that can
literally Mean the difference between life and death.

We need to actively promote Peace.
To do that, we Must start with Emotions.
... and our Emotions Must start with Love.
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A Call to Leaders and Policymakers: Help Educate the Human Heart!

The challenges of the 21st century require a new vision of education. Academic knowledge, technical skills,
and innovation remain essential, but they Must be complemented by emotional competencies that help
individuals build relationships, Manage challenges, and contribute responsibly to society.

If we want peaceful societies, we Must educate for peace.
If we want responsible global citizens, we Must educate for empathy.
If we want a sustainable future, we Must educate the human heart, as well as the brain.

Emotional Education is not a luxury; it is a necessity, and leaders Must help Make this systemic cultural
shift possible through practical initiatives and concrete actions for peace. Below are listed some possible
initiatives and concrete efforts that can be Made toward peace. The ultimate goal is to Move from a society
that teaches people only how to succeed to one that also teaches them how to feel, connect, cope, heal, and
live peacefully.

Proposed Leadership Initiatives

Below is a partial list of actions that leaders and advocates can take to foster growth and advancement in
adopting and living an emotion-friendly life:

. Help replace the culture of emotional suppression with a culture of emotional understanding.

. Make emotional education a public priority, just like physical health and academic education.

. Integrate Emotional Education (SEL) into schools, universities, workplaces, and communities.

. Train teachers, faculty, parents, Managers, and community leaders in Emotional Intelligence
(EI/EQ/SEL).

. Create accessible, Multilingual emotional education programmes that reach people in walks of life,

both urban and local.

. Use Media, social Media, film, radio, and digital platforms to normalize conversations about emotions
and Mental health and provide positive role Models for successful integration.

. Teach emotional literacy from childhood through adulthood - pre-school to PhD - describing and
practicing ways to effectively and powerfully identify, understand, express, and regulate our own and
others” emotions.

. Build emotionally healthy workplaces where empathy, psychological safety, and well-being are valued
and encouraged.

. Have leaders become positive role Models for teaching and learning emotional intelligence through
empathy, accountability, self-awareness, and compassionate communication.

. Equip communities with practical tools for conflict resolution, resilience, empathy, and healthy
relationships.
. Include emotional intelligence in leadership and professional development programmes, as well as

student leadership initiatives in academics.

. Collaborate with governments, educational institutions, NGOs, Media, and Mental-health
professionals to further this Movement regionally, nationally, and globally.

. Reach the underserved and Marginalized through community-based programmes and grassroots
initiatives.
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. Measure emotional well-being and EQ outcomes to ensure that programmes create real, positive
impact.

. Create a collective Movement where Emotional Education becomes an adopted life skill, not a luxury.

By integrating SEL into Peace Education and Global Citizenship Education, policymakers can help transform
the UN’s vision of inclusive, peaceful, and sustainable societies into reality. The future of humanity depends
not only on what we know, but on how we feel, how we connect, and how we choose to act.

Again,
Global peace begins with inner peace.

Inner peace begins with emotional education.
Emotions begin with Love.

Please join us in bringing love, peace, and emotional intelligence to our planet.
Authors
Representing PESEL-SouthAsia.org,

Farah Sarosh, PESEL-SouthAsia Advisory Council
Founder & CEO, NurtureLife India, NurtureLife.org.in

Matt Perelstein, PESEL-SouthAsia Advisory Council Lead
Founder & CEO, EQ4Peace Worldwide, Inc. - USA, EQ4Peace.org
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The Challenges and Opportunities for
Peace and Justice in Nepal

Invest in Peace-For Everyone, Everywhere, Every Day,

— Govind Prasad Thapa, PhD
Additional IGP (Retd), Nepal Police

Introduction

Peace is often Misunderstood as simply the absence of war. In reality, it is the foundation for human
dignity, cooperation, and sustainable development. Without the peace, societies struggle to address poverty,
inequality, and climate change. The peace ensures that children can attend school safely, communities can
thrive economically, and individuals can live without fear of discrimination or violence. Nepali people feel
proud of having over one hundred different ethnic groups living together with over a hundred languages and
cultures, and Most of the world’s highest Mountains; sadly, Nepal’s history is replete with treason, rebellions,
bloodshed, and scandals.

The Most dreadful bloodshed in the past were Bhandarkhal Parba, Kot Parba, and Alau Parba, amongst Many
others. The last instances of bloodshed were the Maoist insurgency and the Murder of King Birendra Bir
Bikram Shah and his family Members. The intra-ethnic hostilities among the different indigenous ethnic
people and other castes, like Hindu, Muslim, Sikh, Aadibasi, and Janjati, are illustrations of the threats to
peace and harmony in Nepal.

Nepal is ranked as one of the world’s poorest countries. Nepali people are dealing with the problems of societal
discrimination, violence due to Marginalization, and gender issues Marked by human rights violations. The
worsening political, justice, and economic status of the country is shattering the spirits of the peace-loving
Nepali people. The untamed poverty, job scarcity, high taxes, inflation, food and water scarcity, including
systemic corruption, rising impunity to politicians and their henchmen for their crimes, ever-rising human
rights violations, and failures of the governments to address these social criminalities are stark examples of
challenges and problems for durable peace and justice in Nepal.

The Past Tragedies

Maoists started protests for political renovation with 40-point socio-economic, political, and cultural
demands. Of the 40-point demands, seven were related to nationalism, 13 were political, 13 were economic,
and seven were socio-cultural. Among them, five demands, viz, ethnic autonomy, devolution, secular state,
end of ethnic oppression, and equality of languages, had aligned with the Adibasi and Janjati agendas. The
government had turned a deaf ear towards those demands. As a result, the armed conflict began on 13
February 1996, when the CPN (Maoist) initiated an insurgency with the stated purpose of overthrowing the
Nepalese Monarchy and establishing a people’s republic. It ended with the signing of the Comprehensive
Peace Accord on 21 November 2006. Consecutively, parliament proclaimed Nepal to be a federal democratic
republic, ending the 240-year-old Hindu Monarchy.
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The execution of the CPA has been stalled without any efforts to date. The victims of the civil war continue
to suffer without any justice. This writer’s house was bombed in Butwal without any compensation so far. It is
interesting that Puspa Kamal Dahal (Prachanda) is now heading the government and has forgotten all those
demands Made by his party. The immediate priorities should have been the prosecution of the Most serious
crimes, the investigation of disappearances, and action to vet state and Maoist security force Members. It
appears now that no political party is raising demands for these humanitarian issues. Nepal has indeed failed
to address the systematic crimes committed during Nepal’s ten-year civil war. There has not been a single
prosecution in civilian courts for any abuses on the part of Maoists or security forces. Now the impunity is
threatening the peace of the country again.

The Present State

The poor public security, the naturalization of violence as a political tool, the inability of watchdog institutions
to Monitor effectively, and the failure of the government to take legal action have all contributed to growing
impunity. The cultures of impunity that enabled the crimes in the first place have remained intact, further
increasing public distrust and incentives to resort to violence. The impunity of the politicians and their
henchmen, the public distrust of the politicians, and the instability of the governments are some of the
challenges and problems of peace and justice in Nepal. It appears, now, that the root cause of the Maoist
conflict in Nepal had been the lust for power only. Even ancient history details the Most barbaric facts of an
insidious tug-of-war for political power.

Today, social discrimination, exclusion, and Marginalization, besides poverty, unemployment, and illiteracy,
are the primary causes of suffering of Nepali people. Women and Marginalized ethnic communities,
Dalits, Muslims, and other Minorities have been worst hit by the current political, social, and economic
situations. Social conflictsare provoked by different religions and cultures, differentlanguages, socio-economic
reasons, unfair access to resources, and contradictions between society and government structures. Women
are particularly susceptible to poverty and suffering, as well as experiencing direct physical violence. The
failure of the government to solve its Multi-dimensional problems is like boiling lava—unsure of its time, but
sure to explode one day.

Opportunities for Peace and Justice in Nepal

We have seen some changes in the state structure and system. However, the fact is that we have not been
able to change the character and Mindset of the ruling party. It is evident through the caste discrimination,
exclusion, injustice, and atrocities on Dalits and other Minor ethnic groups of Nepal. This kind of Mindset
has been responsible for igniting violence in Nepal in the past. The latest example of the Koshi Pradesh
incident of protest for the naming of the province with the spirit of identity was Met with stern state reactions.
Consequently, one person was killed in the event of protest. The problems have not been solved but have
been exacerbated. Unfortunately, the violent incident was repeated in Sunsari district a few weeks ago.

Successful peacebuilding activities create an environment supportive of self-sustaining, durable peace;
reconcile opponents; prevent conflict from restarting; integrate civil society; create rule of law Mechanisms;
and address underlying structural and societal issues. Inclusivity in the political structure supports the
integrative aspect. Inequity, exclusion, and Marginalization foster insecurity and conflict. Excessive
inequality and weak institutions May be the Motive for crime, violence, political instability, and conflicts.

We have witnessed the Madhesi agitation due to the unequal treatment of the people. In a country
hosting Multiethnic people and religions, the chances of erupting conflicts are high. Social inclusion in Nepal
has become an agenda for state transformation. It is an accepted norm that there should be a contest among
social groups for power-sharing, but there should not be systemic coercion, exclusion, Marginalization, or
hatred towards any race or ethnic group. Inclusion, respect for identity, and representation are essential
elements for avoiding conflicts and fostering long-term peace.
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After the war, the government established the Ministry of Peace and Reconstruction (MoPR) with a Mandate
to Manage the peace process, including setting up peace Mechanisms at both national and local levels.
To support the MoPR, the government and donors established the Nepal Peace Trust Fund (NPTF) in
January 2008. Alas! It did not have enough spirit to perform. The peace supporter Bishnu Sapkota has
rightly commented, “One of the key weaknesses of Nepal’s peace structures is that they have often lacked
a coherent approach for effective coordination. The absence of political will to create the National Peace
and Rehabilitation Commission (NPRC) was a significant blow to the entire process since it undermined
the role of the Local Peace Committees. The NPRC should have been a neutral and, hence, legitimate body
to Monitor the CPA, and even interpret it, if required. An inclusive Consultative Committee comprising
political and civil society actors that had been formed to advise the MoPR also succumbed to political
affiliation and was rendered similarly ineffective”’1

What next steps for Nepal?

Nepal needs to concentrate on some important steps to prevent and neutralize conflicts in the days to come
by addressing past inhumane activities. The following steps could be helpful to prevent and Mitigate conflicts
in society.

Implementation of Comprehensive Peace Agreement

The lack of interest in Monitoring, non-implementation of the provisions of the Comprehensive Peace
Agreement, non-execution of the agreements signed, failure in law and order situations, and indifference
towards owning the peace process are the Major weaknesses of the government. Institutionalizing peace and
democracy through the Meaningful conclusions of the peace process is still the call of the people and time.

Maintain Social Harmony

In a state where it is characterized by ‘Unity in Diversity’ because Multiple religions and cultures are
practiced, social harmony Must be Maintained in the society for peace and development. Often, the spirit of
the Constitution is shattered at the public level. We have seen numerous people killed during Hindu-Muslim
riots in Rauthat, Nepalgunj, and Kapilvastu over the issues of politics and religious practices. Such behavior
of the public will ruin the atmosphere of coexistence and thus Mar the unity and stability in society.

For social justice in a diverse society, the government should work with the spirit of the Constitution. Peace
and justice can be obtained through combined efforts to improve the economic, social, and political status
of all the castes and ethnic groups of Nepal. Justice and peace encourage individual and collective action by
citizens as actors in society for the promotion of peace and justice in the world. It seeks to strengthen citizen
responsibility and participation, both locally and globally.

End the Persistent Impunity

The crimes and human rights violations Must be addressed to re-establish justice, public security, and law
and order. This is a time for all political parties to show that they have the political will to bring justice to
those responsible for human rights violations, and not intervene in the investigations as they are accustomed
to, and protect their supporters. The political leaders and their henchmen are enjoying impunity. It should
be stopped, and the rule of law should prevail. The crimes and human rights violations Must be addressed
to re-establish justice, public security, and law and order.

Education on Peace and Justice

Peace and justice are inseparable from social and economic growth. Currently, peace education
remains Marginalized in our education system; however, a united front can be formed, and powerful
paradigms can empower educators to play a critical role in peacebuilding through scholarship, practice, and
activism. Indeed, educators around the world are developing effective strategies to transform education into
a powerful force for global peace.
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Monitoring the Conflicts

Just because a solution has been identified and addressed doesn’t Mean the conflicts will just go away. Regular
follow-up is necessary. If the solution didn't work or wasn’t the right resolution for the situation, Make sure
to be proactive in working with both parties to readjust expectations, identify alternative solutions, and
continue their dialogue to create a positive and healthy work environment. Charles F. Dambach points
out, “the growing pressure from expanding and Migrating populations, as well as dramatic changes in
climates and shrinking access to water, could trigger new waves of violence on a global scale. We Must find
ways to resolve these conflicts at the negotiating table. If not, the battlefields could expand, and death and
destruction May become catastrophic.’2

Conclusion

The long transition from Monarchy to federalism has yet to yield stable and cohesive governance with broad-
based public support. The safety, security, and prosperity of all should be protected. The failure to adhere
to the basic norms of democracy and non-violent conflict resolution continues to encourage hostility. The
persistent lack of political stability and intermittent outbreaks of substantial violence have attracted the
concern and attention of the international community. The increasing economic and scientific cooperation
between the systems has an important role to play in this respect. To create the conditions for lasting peace,
hostile class structures have to be stopped. The present National Security Council should not only concentrate
on physical security but also devote full-time research to geopolitics, security from terrorism, social crime,
economic security, energy security, environmental security, food security, water, cyber-security, and the
governance of security agencies, etc.

References:

L. Bishnu Sapkota comes from his article “Architecture of peace in Nepal” published in Accord Issue 26
(March 2017) by Conciliation Resources.

2. Charles E “Chic” Dambach’s Memoir Exhaust the Limits: The Life and Times of a Global Peacebuilder,
published by Apprentice House at Loyola University Maryland.
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Creating a Culture of Peace in the

Classroom and Beyond

Role of Teachers in Fostering Peace Values among the Students

— Kuldeep Niraula, PhD

Introduction

Creating a culture of peace in the classroom is a primary responsibility for a teacher seeking to foster
students’ holistic growth across the “physical, spiritual, emotional, and intellectual domains” and to improve
their academic achievement (Hunter, 2008, p. 20). A culture of peace in classrooms and schools means that
students, teachers, administrators, and staff respect, empathize with, care for, and work to ensure social
justice, i.e., treating individuals and groups fairly and promoting their equitable status within society. These
groups can extend the culture of peace beyond schools into families and communities through parents and
other community stakeholders (Hunter, 2008; Rivera, 2009; Bickmore, 2011; Johnson & Johnson, 2014;
Miller & Abdou, 2018; Calp, 2020; Pandit & Gupta, 2024; Saleh et al., 2025; Eliasa, 2025; Duignan, 2026).

Societal violence directly affects classroom dynamics, structure, and discussions, and can hinder students’
ability to learn. Therefore, a teacher must create a “safe and stimulating” learning environment where
students feel welcome to learn and grow (Hunter, 2008, p. 20; Mazibuko & Ngidi, 2024). Encouraging
students to reflect on values such as inclusion, compassion, and social justice can further help them live
in peace with themselves, their community, and the environment. This can help them see themselves as
invaluable members of their communities, capable of positively transforming the lived realities of their
community members (Hunter, 2008; Miller & Abdou, 2018; Pandit & Gupta, 2024).

However, integrating peace goals into classroom experience presents its own challenges. For example, it can
add to already demanding academic expectations. Moreover, developing an age-appropriate curriculum
to instill peace values in students can be challenging. In addition, educational institutions created to foster
peaceful growth in society may, in turn, perpetuate violence. Societal problems such as bullying, racial and
ethnic discrimination, and corporal punishment may hinder peacefulness and academic growth among
students (Saleh et al., 2025; Freitas, 2025). To address this problem and promote social justice through
education, peace educators have proposed various pedagogical approaches, theoretical frameworks, and
curricular designs to cultivate peace values in students, leading to greater social-emotional empathy toward
others and the natural environment (Hunter, 2008; Miller & Abdou, 2018; Hasan & Baskey, 2019; Nadhirah
& Adiputra, 2023; Freitas, 2025). This paper highlights some of those arguments to show how teachers can
promote holistic and peaceful growth among their students, especially those at the primary, secondary, and
higher-secondary levels.

Values of Peace

Scholars argue that integrating peace frameworks and approaches into formal school curricula is essential
for cultivating peace among students, who can, in turn, promote a culture of peace through nonviolent
conflict resolution in classrooms and beyond (Hunter, 2008; Johnson & Johnson, 2014; Miller & Abdou,
2018; Pandit & Gupta, 2024; Saleh et al., 2025). They envision a culture of positive peace, achieved and
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sustained through cordial relationships, equality, and social justice (Galtung, 1969; Johnson & Johnson,
2014; Nadhirah & Adiputra, 2023; Saleh et al., 2025). Such peace not only focuses on preventing conflict or
violence in schools but also promotes social transformation across educational institutions and communities
by fostering active listening, inclusion, empathy, diversity, community and cultural awareness, problem-
solving, respect for human rights, and social justice (Hunter, 2008; Johnson & Johnson, 2014; Nadhirah
& Adiputra, 2023; Mazibuko & Ngidi, 2024; Pandit & Gupta, 2024; Saleh et al., 2025). This approach
develops nonviolent conflict-resolution skills among students, enabling them to regulate their emotions,
communicate effectively, think critically about conflict situations, analyze underlying conditions, and find
peaceful resolutions through cooperation (Johnson & Johnson, 2014; Saleh et al., 2025). In a culture of
peace, people act in ways that “promote mutual caring and well-being” (De Rivera, 2009).

Breaking the Cycle of Violence

Students who learn in classrooms with cultures of peace live peacefully and constructively in diverse
environments. They value others as much as themselves, recognize others as integral to their communities,
and can take collective action with people different from them to advance positive social change. In a
world that is increasingly divided and violent, teachers can play an integral role in instilling peace values in
students who can work to end the physical and emotional violence besetting human communities globally
(Hasan & Baskey, 2019). That begins with breaking the cycle of structural violence in the classroom through
“peaceable classrooms” and curricula that promote a culture of peace (Hunter, 2008, pp. 21-25). Such
approaches greatly diminish student conflict, reduce dropout rates, and foster greater cooperation among
students and with their community (Saleh et al., 2025).

Peaceable Classroom

Promoting a “peaceable classroom” helps students build positive relationships across diverse backgrounds
and learn to resolve conflicts nonviolently (Hunter, 2008, pp. 21-25). Peaceable classrooms foster a friendly,
cooperative environment grounded in meaningful, positive interactions among students and between
teachers and students. Classroom interactions are guided by “mutual respect, courtesy, and kindness,’
fostering a positive learning environment that “discourages individualistic and self-centered behavior”
(Johnson & Johnson, 2014; Hasan & Baskey, 2019, p. 486; Nadhirah & Adiputra, 2023; Mazibuko & Ngidi,
2024). A teacher can create a “peace corner” stocked with books and other resources to engage students
in learning about peace. The corner can include a table and chairs so students can sit, discuss, and resolve
conflicts (Hunter, 2008, p. 21). Students should be encouraged to develop autonomy in managing conflicts
with classmates or teachers. They can engage in direct negotiation to manage conflict, while the teacher can
serve as a mediator until students effectively use nonviolent approaches to resolve the problem through peer
mediation (Johnson & Templeton, 1999; Hunter, 2008; Bickmore, 2011; Johnson & Johnson, 2014; Akubue
& Ezegbe, 2013; Pandit & Gupta, 2024).

Moreover, teachers must serve as “expert consultants” (Sahibzada, 2025, pp. 605-606) who are tranquil and
inquisitive, accumulating, promoting, supporting, caring for, protecting, and disseminating knowledge
in the classroom (Hymel & Darwich, 2018; Sahibzada, 2025; Eliasa, 2025). Declining learner motivation,
dissatisfaction with educational processes, and a lack of innovation in teaching can lead to conflict between
students and teachers. Therefore, school leadership must implement measures to sensitize teachers to
students’ needs. Teachers can foster a peaceful culture by practicing self-awareness and multiculturalism,
nurturing negotiation skills, promoting equality and inclusivity, dedicating time to students, and developing
meaningful relationships with them. These practices foster greater respect for teachers among students and
enhance trust in pedagogy (Bickmore, 2011; Hymel & Darwich, 2018; Calp, 2020; Pandit & Gupta, 2024;
Mazibuko & Ngidi, 2024; Eliasa, 2025; Freitas, 2025). Teachers can also discuss the importance of peace,
make students aware of their values, empower them to be conscious of social problems, and take leadership in
building peace. Teachers serve as role models for students to learn the essence of peace. Teachers themselves
should actively practice peace values so that students can trust them and learn by observing their behavior
(Hymel & Darwich, 2018; Miller & Abdou, 2018; Hasan & Baskey, 2019; Nadhirah & Adiputra, 2023). Only
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a teacher at peace with oneself can teach the education of peace (UNESCO, 2001, as cited in Nadhirah &
Adiputra, 2023, p. 30).

Some scholars propose the concept of “happy classrooms” to enhance socio-emotional development
and promote happiness among students, teachers, and families, ensuring students’ development beyond
academic learning. Teachers practicing this approach incorporate “mindfulness” and “character strengths”
to enhance students’ “consciousness” of their experiences and foster clarity in their responses rather than
reacting habitually to external stimuli (Lombas et al., 2019, pp. 2-22). This helps students self-regulate,
accept their experiences, and respond peacefully. Studies have found that focusing on one’s strengths
through mindfulness helps students maintain psychosocial well-being, with enhanced self-esteem and life
satisfaction, resulting in less aggression and greater acceptance and empathy toward others (Miller & Abdou,
2018; Lombas et al., 2019). The culture of happiness can be extended throughout the school, creating an
environment in which students, teachers, administrators, and staff feel satisfied, welcome, and secure, and
have a sense of belonging, resulting in a joyful learning environment (Calp, 2020).

Pedagogy and learning have increasingly become digital. Technological advances have spurred innovation
in teaching but also pose challenges, including cyberbullying and socio-cultural conflict (Ashfaq, 2025).
To mitigate these negative effects, teachers can develop comprehensive strategies to minimize conflicts
in digitally equipped classrooms, prevent miscommunication, reduce disagreements, ensure academic
integrity, and address disparities in students’ digital literacy. Teachers should educate students and raise
their awareness of the appropriate use of digital technology for learning. Moreover, the school must establish
effective reporting systems, legal measures, and mental health support for victims of cyberbullying (Pandit
& Gupta, 2024). To integrate peace pedagogy in digitally equipped classrooms, teachers need extensive
training, infrastructure support, and the incorporation of peace values into the digital curriculum and
processes (Ashfaq, 2025).

Curricula Promoting Culture of Peace

A culture of peace is expected to flourish when students understand the conflicts that affect them, others,
and their community; acquire the skills to resolve conflict nonviolently; and live amicably in diversity while
pursuing social justice (Akubue & Ezegbe, 2013). Teachers can foster this culture by integrating modules
and activities into the academic curriculum and classroom instruction to build students’ skills in empathy,
diversity, community awareness, and conflict resolution (Hunter, 2008, p. 21; Calp, 2020; Ashfaq, 2025;
Francis & Emmanuel, 2026). They can also design tasks that highlight values such as love, care, kindness,
and compassion. For example, students can be asked to perform acts that demonstrate those values for their
peers, and fellow students can be asked to reciprocate. Such activities deepen students’ understanding of
love, respect, human rights, tolerance, coexistence, and solidarity, which are prerequisites for social justice
and peace (Johnson & Templeton, 1999; Akubue & Ezegbe, 2013; Navarro, 2019).

Hymel and Darwich (2018) argue that a culture of peace can be pursued by “raising inclusively caring
and morally courageous children” (Staub, 2003, p.5, as cited in Hymel & Darwich, 2018) and by instilling
“social and emotional learning (SEL) skills” through education (pp. 1-2). Empathy develops in students
through activities that help them recognize their own emotions, both verbal and nonverbal. This step is
vital for fostering empathy, since understanding one’s own feelings is essential to empathizing with others.
Teachers might read stories aloud or have students read them, prompting students to analyze the characters’
emotions and consider their capacity for empathy. Encouraging students to explore the reasons behind
the characters’ feelings and to share whether they have experienced similar emotions helps deepen their
emotional understanding. The class can then collaborate to discuss ways to transform the classroom into
an emotionally supportive environment (Hunter, 2008, pp. 21-22; Ashfaq, 2025; Freitas, 2025). Students can
be encouraged to develop items that highlight peace themes, such as peace colors, peace thoughts, peace
clothing, peace quilts, and peace connections with peers and families. This helps students visualize the peace
they want to live and take the lead in bringing it to life (Johnson & Templeton, 1999; Eliasa, 2025).
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Teachers can motivate students to take concrete steps toward promoting social equality and justice (Johnson
& Templeton, 1999; Akubue & Ezegbe, 2013; Navarro, 2019). In the classroom, this can begin with students
drawing or writing about their self-image, including aspects such as skin color, and reflecting on how they
see themselves. They can then share these images with classmates, highlighting similarities and differences.
These exercises aim to increase students’ awareness of diverse people and cultures. Additionally, students
can be encouraged to recognize their personal biases toward diversity and discuss ways to overcome them,
fostering collaboration. These activities help students develop respect and the ability to work effectively with
individuals with diverse physical and mental abilities. Students participate in activities that help them see
themselves as an important part of their community. They perform tasks that demonstrate care for their
environment. For example, students write stories about waste collection and management, reflecting on
their roles and how they could positively transform situations. They may also visit waste sites to observe
social and environmental impacts firsthand, prompting reflection on alternative, more effective waste
management practices. These experiences foster a sense of agency and motivate students to lead change
(Hunter, 2008, pp. 22-23; Hymel & Darwich, 2018; Hasan & Baskey, 2019).

Teachers can integrate content and activities into the academic curriculum to instill in students the skills of
negotiation, mediation, and nonviolent conflict resolution. Students are encouraged to release their anger
through creative outlets such as music, drama, drawing, and quiet time. After their anger subsides, they are
asked to resolve the conflict together by identifying the root causes of the problem and brainstorming win-
win solutions. Each student takes action to implement those solutions, and if the problem re-arises, they sit
together to find another solution (Hunter, 2008, pp. 23-24; Akubue & Ezegbe, 2013; Hasan & Baskey, 2019;
Freitas, 2025).

Teachers’ intent and practice to promote a culture of peace alone may not be sufficient. Broader coordination
among teachers, school administrators, parents, and other stakeholders is needed to pursue systemic change
at school and beyond by contextualizing education efforts for peace (Miller & Abdou, 2018; Nadhirah &
Adiputra, 2023).

Developing Context-Sensitive Approaches to Peace Education

There is a transformative opportunity to advance large-scale conflict resolution by integrating peace modules and
activities into school curricula. However, teachers may continue to face resistance from traditional hierarchical
structures within educational institutions to adopting equitable pedagogical approaches that promote
nonviolence and social justice. In response, teachers may need to emphasize the importance of context-sensitive
peace approaches in schools and persuade leadership to implement them. School leadership must also adopt
a consultative organizational culture that encourages teacher input and fosters a peaceful school environment.
Efforts to build a peaceful culture should align with broader school strategies to counter and reduce violence
in schools (Miller & Abdou, 2018; Saleh et al., 2025; Eliasa, 2025). Schools can adopt a “distributive leadership”
or “networked leadership” style, in which multiple school representatives share “roles and responsibilities” and
are guided by mutually envisioned norms, goals, and expectations regarding peace. This approach helps schools
remain resilient in the face of administrative turnover (Miller & Abdou, 2018, p. 14).

Moreover, teachers may be hesitant to pursue peace education because they doubt its utility, cite resource
constraints, or view it as a politicization of education (Bickmore, 2011; Nadhirah & Adiputra, 2023; Eliasa,
2025; Freitas, 2025). These dynamics call for fresh thinking and a new perspective on peace education.
For example, educators and practitioners can present peace education to skeptical teachers as a set of
mindsets, values, and behaviors rather than as a separate curriculum. Teachers could be encouraged to
adopt experiential learning and design curricula that integrate these values into pedagogy and learning
(Akubue & Ezegbe, 2013; Emmanuel, 2026). Depending on the nature of the courses, teachers and school
leadership need to determine how to integrate peace values into their curricula. For example, social science
courses may offer more opportunities to integrate peace values than natural science courses. Teachers must
be encouraged to incorporate peace pedagogy into their curricula and teaching practices wherever possible,
and they should receive adequate professional development (Miller & Abdou, 2018; Hasan & Baskey, 2019).
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Schools can adopt dialogue-based approaches, root-cause analysis, nonviolent conflict resolution, individual
and group interventions, and a child-friendly school approach to mitigate violence in schools. These
measures would encourage schools to move away from punitive measures and toward more constructive
ways of addressing school conflict (Bickmore, 2011; Saleh et al., 2025; Freitas, 2025). Schools can begin
morning assemblies led by students and teachers, featuring a spiritual or thoughtful moral message that
highlights peace values. Additionally, schools can organize activities that develop peaceful social skills,
such as improved communication and collaboration among students (Miller & Abdou, 2018; Hasan &
Baskey, 2019). This helps create a nonviolent, peaceful academic environment and culture at school, which
are prerequisites for students’ peaceful growth; otherwise, violence disrupts the foundation of learning
(Bickmore, 2011; Sahibzada, 2025; Francis & Emmanuel, 2026).

Schools can provide leadership and teacher training in conflict resolution and in inclusive, culturally
responsive teaching; engage parents and broader stakeholders in policy development; foster an inclusive
learning culture; monitor progress; and make necessary changes to school culture to promote peace (Miller
& Abdou, 2018; Nadhirah & Adiputra, 2023; Mazibuko & Ngidi, 2024; Freitas, 2025). These practices can
help address systemic conflicts that manifest in schools. Schools must also provide the infrastructure and
resources to support students with disabilities and diverse needs (Johnson & Templeton, 1999; Miller &
Abdou, 2018; Calp, 2020; Pandit & Gupta, 2024; Freitas, 2025; Francis & Emmanuel, 2026). Teachers need
resources, such as special funds and time, specifically set aside by schools, to build a culture of peace in
classrooms and beyond (Johnson & Templeton, 1999; Miller & Abdou, 2018). In addition, peace approaches
and frameworks included in the curriculum must be culturally relevant to foster stronger student interest
and participation (Ashfag, 2025).

Conclusion

Schools are microcosms of society, where systemic violence, such as racism, bullying, the marginalization of
minority groups, or ideological discrimination, may manifest and be practiced by teachers and students in
various ways. Simultaneously, schools can contribute to large-scale conflict resolution and peace promotion
by integrating peace pedagogy into their teaching and learning culture. If we are to envision and live in a
peaceful, equitable, and just world, schools, especially teachers, must take the lead in addressing systemic
violence evident in schools by adopting pedagogical approaches and promoting activities that foster a
culture of peace in classrooms and schools. Societal violence negatively affects classroom discussions and
dynamics and impedes students’ learning. Therefore, in students’ best interests, a teacher must create a
safe learning environment that encourages them to learn, engage in constructive discussions, reflect on the
values of diversity, inclusion, compassion, and social justice, and take the lead in positively transforming
their own and their communities’ lived experiences. That involves creating and sustaining a culture of peace
in the classroom through cordial relationships and equality between students and teachers. Students trained
in peace culture can empathize with, care for, and treat community members fairly, and promote their
equitable status in society. They respect human rights and pursue social justice.

Teachers foster peace by cultivating self-awareness, multiculturalism, and negotiation skills among students
to resolve conflict nonviolently. They practice peace values and serve as role models, helping students
understand the essence of peace. Establishing sustainable peace through education requires coordination
among teachers, administrators, parents, and other stakeholders to contextualize peace education. Schools
should adopt networked leadership to build resilience and address staff turnover. A consultative approach
among school administration, teachers, students, and parents should guide efforts to foster a peaceful culture
at the school, family, and societal levels. They can collaborate on policy development, establish monitoring
mechanisms, and modify school culture to promote peace. Schools can also train teachers and parents in
conflict resolution and peacebuilding, seeking methods to advance peace and justice across society. Despite
challenges, schools, teachers, students, parents, and other stakeholders can maintain a culture of peace within
educational institutions and broader society by remaining committed to peace and allocating resources
accordingly.
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Peace For Educational Transformation:
A Brief Analysis in The Context of Nepal

— Manchala Jha, PhD

Abstract

Peace is not Merely an epicenter of global geopolitics; it represents one of humanity's Most enduring and
cherished aspirations across all historical epochs. Characterized by harmony, Mutual understanding, non-
violence, and ethical solidarity, peace is deeply intertwined with education. Educating for peace entails
systemic practices aimed at cultivating knowledge, values, skills, and critical attitudes required to transform
cultures of conflict and structural violence into cultures of peace at individual, institutional, and societal
scales. Peace education equips learners to rigorously analyze social inequalities, navigate systemic friction
non-violently, and build just, sustainable communities. This article examines the vital role of peace for
educational transformation, evaluating its conceptual frameworks, pedagogical applications, teacher
facilitation Mechanisms, and contextspecific implementation within post-conflict Nepal.

Keywords: Peace Education, Educational Transformation, Conflict Resolution, Sustainable

Development, Social Cohesion, Post-Conflict Reconstruction, Nepal

1. Introduction

The term "peace" is referenced as ubiquitously in human discourse as "truth,” "beauty,” and
"goodness." However, in conventional political and historical discussions, peace has predominantly
been interpreted through a narrow lens—defined simply as the negative absence of direct physical
war or open Military conflict. Contemporary educational and sociological frameworks reject this
limited construct, emphasizing instead the concept of "positive peace." Positive peace requires the
deliberate elimination of structural and systemic violence, including socio-economic deprivation,
political Marginalization, institutionalized discrimination, cultural domination, poverty, and
systemic inequality.

Education stands as one of the Most powerful institutional instruments for shaping human
consciousness, ethical attitudes, and social behavior. As highlighted in international and national
policy frameworks—such as Nepal's National Policy on Education for Social Cohesion and Peace
—educational systems are fundamental to nurturing ethical development. Education for peace seeks
to equip learners with the cognitive tools, emotional intelligence, and interpersonal competencies
necessary to live harmoniously with themselves, their diverse communities, and the broader natural
environment.

At a global level, Major international bodies, including the United Nations Children's Fund
(UNICEF), the United Nations Educational, Scientific and Cultural Organization (UNESCO), and
the wider Sustainable Development Goals framework (specifically SDG Target 4.7), emphasize peace
education as a prerequisite for sustainable development. Nation-states surrounding conflict zones or
emerging from historical trauma increasingly view peace education not as an auxiliary subject, but
as a core pillar of national curriculum design, educational reform, and civic restoration.
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Theoretical Foundations and Conceptual Dimensions of Peace Education

The conceptual framework of peace education has been extensively analyzed across pedagogical and
interdisciplinary literature. Rooted in critical pedagogy—exemplified by Paulo Freire’s seminal work
Pedagogy of the Oppressed—peace education demands a critical examination of structural power
dynamics, privilege, and institutional exclusion. Rather than reinforcing passive compliance, peace
pedagogy encourages active, reflective citizenship capable of recognizing, Managing, and dismantling
hate speech, structural racism, and social exclusion. Peace education acknowledges that peace is rarely
an accidental occurrence; rather, it requires continuous, intentional effort and systemic cultivation.
Operationally, peace education functions across three primary structural dimensions:

o Keeping Peace: Safeguarding personal, interpersonal, and institutional boundaries while
upholding physical, psychological, and global well-being. This dimension focuses on protective
protocols, rights awareness, and Maintaining established norms of safety.

o Making Peace: Addressing active disputes and historical grievances through non-
violent Mechanisms, including dialogue, Mediation, negotiation, and restoral of institutional
trust.

« Building Peace: Developing long-term institutional capacity, cultural competence, and systemic
infrastructure to sustain healthy relationships across diverse social, ethnic, and economic groups.
It emphasizes ecological stewardship, self-care, and collective responsibility for social justice.

In practice, peace education integrates cognitive, affective, and psychomotor domains— engaging
the "head, heart, and hands." Cognitive learning provides analytical frameworks for understanding
conflict dynamics; affective learning fosters empathy, tolerance, and Moral judgment; and
psychomotor training equips individuals with practical skills in Mediation, active listening, and
collaborative problem-solving.

The Imperative of Educational Transformationthrough Peace

True educational transformation requires Moving beyond Mechanical rote learning and standard
academic achievement to foster holistic human development. Peace education serves as a primary
catalyst for this paradigm shift. By embedding conflict resolution skills into core learning frameworks,
educational systems build societal resilience against the destructive effects of violence.

Furthermore, peace education contributes directly to emotional intelligence and critical inquiry. It
encourages students to question deeply ingrained prejudices, systemic stereotypes, and unexamined
biases. In an interconnected world characterized by geopolitical instability, economic Migration, and
social polarization, peace education offers learners a global perspective. It clarifies how localized
actions connect to broader geopolitical realities, encouraging students to accept civic responsibilities
and actively contribute to peaceful social change.

The Pivotal Role of Educators as Agents of Change

The success of any peace-oriented educational initiative depends fundamentally on the quality,
readiness, and agency of teachers. Educators serve as immediate role Models within learning
institutions and broader society. They hold the responsibility of creating safe, inclusive, and respectful
classroom climates where dialogue can flourish.

Teachers daily encounter the Micro-dynamics of conflict, inclusion, peer pressure, and exclusion
within school corridors and classrooms. Effective educators employ classroom Management
strategies that transform these daily interpersonal tensions into pedagogical opportunities for
learning empathy, Mutual respect, and negotiation. However, Managing overcrowded classrooms,
diverse learning needs, and systemic resource limitations places significant demands on teachers.
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Consequently, continuous professional development (CPD) and specialized capacity-building
programs are critical. Teachers require ongoing training in inclusive pedagogy, trauma-informed
instruction, conflict Mediation, and socio-emotional learning. Providing educators with appropriate
instructional resources, institutional recognition, and psychological support is essential to
empowering them as frontline agents of social cohesion.

Peace Education in the Context of Post-Conflict Nepal

Nepal’s Modern socio-political landscape has been significantly shaped by the decade-long Maoist
armed conflict (1996-2006). The insurgency affected rural communities across the nation, placing
immense strain on societal structures and local infrastructure. While educational institutions were not
always formal targets, schools and universities experienced significant disruption, including threats
to academic personnel, forced political rallies, and physical damage to infrastructure. The signing of
the landmark Comprehensive Peace Agreement (CPA) in 2006 Marked a historic transition, leading
to the abolition of the Monarchy, the integration of political factions into Mainstream governance,
and the eventual promulgation of the 2015 Constitution, establishing Nepal as a federal democratic
republic. Following 2006, the state recognized education as a central vehicle for national healing,
reconciliation, democratic governance, and social integration.

5.1 Curricular Reforms and Institutional Initiatives

In the post-CPA period, Nepal's Ministry of Education, in collaboration with international partners
such as UNICEF, UNESCO, and international non-governmental organizations like Save the Children,
initiated key curricular revisions. Peace education concepts, human rights frameworks, civic literacy,
and non-violent conflict resolution were introduced into primary and secondary school curricula,
particularly within social studies and values education subjects.

In higher education, Major universities introduced specialized academic programs to examine
peacebuilding and governance dynamics. Tribhuvan University established postgraduate programs
in Peace, Conlflict, and Development Studies, as well as specialized curricula within Buddhist Studies,
providing academic spaces for advanced research into conflict transformation and nonviolent
philosophy.

5.2 Challenges and Ongoing Relevance

Despite these notable policy advances, the formal emphasis on explicit peace education curricula has
experienced varied implementation Momentum in recent years. While immediate postconflict policy
explicitly prioritized peace education, subsequent structural reforms have sometimes subsumed
these concepts within broader social studies frameworks. To achieve lasting impact, peace education
principles Must be integrated comprehensively across national educational objectives, subject-specific
learning outcomes, teacher training Modules, and non-formal community education initiatives.

Recent socio-political developments, including Gen Z youth protests and heightened civic awareness
regarding governance, corruption, and economic opportunity, highlight the continued relevance
of peace education in contemporary Nepal. Peace education provides a structured framework for
constructive civic engagement, empowering youth to express grievances non violently, engage in
democratic dialogue, and advocate for structural justice while respecting societal diversity.

Holistic Interventions: Integrating Mindfulness,Ethics, and Policy

Achieving Meaningful educational transformation and sustainable peace requires an integrated
approach that connects personal well-being with systemic policy reform. Inner peace serves as the
foundation for broader social harmony. Incorporating reflective practices, yoga, and Mindfulness
into educational routines can help students and educators Manage stress, regulate emotions, and
cultivate self-awareness.
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Attheinstitutional level, policy frameworks Must reinforce these classroom practices. The government
of Nepal, through statutory frameworks like the School Sector Development Plan (SSDP), Must
ensure that resources are allocated equitably to Marginalized regions, addressing the root causes of
socio-economic inequality and structural exclusion.

7. Conclusion

Peace education is an essential requirement for Meaningful and lasting educational transformation.
In post-conflict Nepal, educational institutions serve as vital anchors for promoting social cohesion,
healing historical divisions, and building democratic values. By fostering inclusive learning
environments, embedding conflict resolution into curricula, and supporting educators, Nepal
can continue to cultivate a resilient generation capable of sustaining peace and driving national
development.

Sustaining these gains requires synchronized efforts across all sectors of society. Educators Must
continue to Model inclusive practices; students Must embrace civic responsibility; communities Must
foster dialogue; and policymakers Must provide sustained institutional resources. Through this
collective commitment, education in Nepal can fulfill its potential as a transformative force for long-
term peace, justice, and prosperity.
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Abstract

Introduction: Artificial Intelligence (AI) is transforming society, yet evidence linking Self-Awareness (SA)
with Emotional Intelligence (EI), Al literacy, and holistic human development remains fragmented across
disciplines. This PRISMA -based review addresses this gap by synthesizing Multidisciplinary evidence to
establisha human-centered framework for responsible Al Era, lifelonglearning, and sustainable development.

Methodology: A PRISMA 2020-guided systematic review searched Scopus, Web of Science, Pub Med,
PsycINFO, ERIC, and Google Scholar. Eligible peer- reviewed studies were critically appraised and narratively
synthesized to examine SA in Al -era development.

Results: PRISMA-based evidence synthesis demonstrated that SA consistently enhances EI, resilience,
leadership, WB, ethical decision -making, and professional performcmasnes.Al effectively support reflection
and learning but cannot replaces empathy, value, purposes, or ethical reasoning. integrating SA with Al
literacy promotes responsible, human- centered, lifelong person and professional development.

Conclusion: Teach SA, EI, Mindfulness, and ethical AI in home, schools and workplaces. Encourage
reflection, empathy, teamwork, responsible Al use, reliable valuation, and collaboration to strengthen
lifelong human development.

Key words: Self-awareness, Artificial intelligence, Emotional intelligence, Responsible Al, Lifelong
learning

Introduction

Artificial Intelligence (AI) is rapidly transforming home, school, workplaces and everyday life by improving
efficacy, supporting decision-making, and providing personalized learning and service. Although Al
offer Many advantages, it cannot replace essential human qualities such as Self- Awareness (SA), empathy,
ethical reasoning, values, compassion, and purpose. Therefore, as Al becomes increasingly integrated into
society’ strengthening SA has become essential for responsible Al use and sustainable human development
(Russell & Norvig, 2021; UNESCO, 2021; World Economic Forum, 2025).

SA is the ability to recognize and understand one’s thought, emotion and behaviors(Goleman, 1995;
Duval & Wicklund, 1972).. It is developed through self-reflection, constructive feedback, emotional
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regulation, Mindfulness and continuous learning (Eurich, 2018; Grant et al., 2002). A holistic view of SA
encompasses four interconnected scopes: Physical Self (PS), Emotional Self (ES), Intellectual Self (IS), and
Spiritual Self (SS). The Physical Self refers to awareness of one's body, physical health, appearance, energy
level, strengths, and overall WB. The IS focuses on thoughts, critical thinking, creativity, problem-solving,
curiosity, and lifelong learning(Goleman, 1995; Mayer et al., 2016; Thapa et al., 2026).

The ES involves recognizing, understanding, and regulating emotions while fostering empathy, compassion,
emotional resilience, and the ability to build Meaningful relationship. The SS reflects a person's sense
of Meaning, purpose, ethical value, honesty, veracity, credibility, reliability, and compassion. Collected,
these four scopes deliver a holistic groundwork for SA, supporting psychological WB, EI, ethical DM, EL,
professional competence, lifelong learning, and responsible conduct in the era of AI(Ryff, 1989; Seligman,
2011; Thapa et al., 2023; Thapa et al., 2025).

Recent Al, including intelligence tutoring systems, reflective digital platforms, and Al- assisted coaching,
can enhances SA by providing personalized feedback and supporting continues learning(Luckin et al., 2016;
Holmes et al., 2022).. However, Al should complement rather than replace human decision because it cannot
fully reproduce self- identity, Moral reasoning,

empathy or compassion. Responsible AI use therefore depends on individuals who possess strong SA, EI
and ethical values (UNESCO, 2021; Floridi & Cowls, 2019; Thapa et al., 2025).

Although SA has been widely studied in psychology, education, healthcare and leadership, evidences remains
fragmented across discipline, particularly in the Al and EI era. This PRISMA-Based evidences synthesis
address this gap by integrating Multidisciplinary evidence to develop a human-centered frameworks
showing how the physical, emotion, intellectual and spiritual self of SA strength EI, Al literacy, lifelong and
responsible technology use of personal , professional and societal development.

Methodology

This review was conducted in accordance with the Preferred Reporting Items for systematic Reviews and Meta
-Analysis (PRISMA 2020) statement to ensure Methodological rigor, transparency, and reproducibility. The
review aimed to synthesize contemporary evidence on the application of SA for individual development
in the era of Al, with particular emphasis on EI, self -development, leadership, well-being and educational
practice.

A comprehensive literature search was undertaken across Multiple international electronic databases,
including Scopus, Web of Sciences, PubMed/MEDLINE, PsycINFO, ERIC, and Google Scholar. Search
strategic combined controlled vocabulary and free- text keywords using Boolean operations, including “self-

» «

awareness’. “self- concept”, “self- image”, “Self-Ideal”, “emotional intelligent’, “self- esteem”, “self- development”,

Al literacy  artificial intelligence”, “leadership’, “well-being”, “education “and “Nepal”. Reference listed of
eligible studies and relevant review articles were also Manually screened to identify additional publications.

Studies were eligible if they peer-reviewed and examined SA or related constructs within educational,
healthcare, organizational leadership, or Al- assisted contexts. Quantitative, qualitative, Mixed -methods
studies, systematic review, and Meta-analysis were considered. Editorial, opinion papers, conferences
abstract without full text, dissertation and non- peer- reviewed publication were excluded.

Titles,abstractand full-textarticles werescreened against predefined eligibility criteria. Relevantinformational
on study characteristics, participants, settings, Methodologies, intervention, outcomes Measures, and
principal findings was extracted using a standardized data extraction framework. The Methodological
quality of included studies was critically appraised using quality assessment instruments appropriate to
each study design. Owing to expected Methodological and clinical heterogeneity across studies, findings
were synthesized using a narrative evidences synthesis, while results from high-quality systematic reviews
and Meta -analysis were integrated where available to strengthen the overall interpretation. This structured
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PRISMA -bases approach provides a comprehensive evidence for understanding how SA contributes
to individual development and how it can integrate with AI literacy, EI an responsible human-centered

practices in the twenty-first-century.

Results (PRISMA-Based Evidence Synthesis)

The PRISMA-based search identified relevant studies examining SA across education, healthcare, leadership,
psychology and AI context. After screening and eligibility examination, the included studies consistency
reveled that SA is a core competency supporting personal, professional and social development. Most studies
reported positive relationship B/t SA and EI, resiliencies, communication skills, ethical decision-making,
leadership effectiveness and psychological WB.

The evidence reveled that SA cultivate through self- reflection, feedback, emotional regulation continuous
learnings. Across the literature four interconnected dimensions such physical, intellectual, emotional and
spiritual-were identifies as essential for holistic individual development. Evidence also revealed that higher
SA improves self- esteem, adaptability, interpersonal relationship, stress Management, and professional
performance.

Several studies emphasized that Al can support learning, reflection, and decision-making by providing
personalized feedback and data-driven insights. However, evidence consistency indicate that AI cannot
replaces uniquely human qualities such as self- identity empathy, ethical reasoning, values, purpose, and
compassion. Theses attributes remain fundamental for responsible AT use.

Opverall, the synthesized evidence supportsahuman-centered framework in which SA serves as the foundation
for integrating EI and Al literacy. This approach promotes lifelong learning, responsible technology use,
and sustainable personal and professional growth, particularly in educational, healthcare, leadership and
community settings.
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Discussion

The finding of this PRISMA-based evidence synthesis reinforces the importance SA as a foundation
competence for effective functioning in the Al era. Across diverse disciplines, SA was consistently associated
with EI, resilience, ethical decision-making, leadership effective, communication and psychological WB
(Goleman, 1995; Mayer et al., 2016; Thapa et al., 2023; Thapa et al., 2026). These finding align with previous
research suggested that individuals who understand their emotions, value, strength and limitation and
better equipped to adapt to rapidly changing technological and social environments Thapa et al. (2023) and
Thapa et al. (2026).

The review further demonstration that SA is a dynamic an life long process strengthened through self-
reflection, constructive feedback, emotional regulation, and continuous learning (Duval & Wicklund, 1972;
Grant et al., 2002; Thapa et al., 2025). The recurring identification of four dimension-physical, intellectual,
emotional and spiritual-highlight the Multidimensional nature of SA and it contributes to holistic human
development. These interconnected dimension enables individual to Make Informed decision, regulation
emotional, build Meaningful relationship, and Maintain psychological resiliencies (Ryff, 1989; Thapa et al.,
2023).

The finding also highlights the complementary relationship b/t Al and human abilities. while AI can enhance
learning, personalized feedback, and decision support through date- driven approaches, it cannot replicate
core human attribute such as empathy, self- identity, Moral judgement, values, purpose, and compassion.
These uniquely human characteristic remains essential for responsible technology use and ethical decision-
making (Floridi & Cowls, 2019; UNESCO, 2021).. Therefore, Al should be viewed as a supportive tool rather
than substitute for human awareness and critical thinking.

Application and Recommendations

. Integrate SA, EI, Mindfulness, and Ethical Al literacy into education and professional training from
professional person.

. Promote reflective practice, empathy, emotional regulations, and resilience in home, school and
workplace to improve decision-making and teamwork.

. Design Al to support, not replace, human judgement while ensuring ethics, privacy, accountability
and human- centered care.

. Develop reliable SA assessment tools and evaluate interventional across diverse cultural and
professional settings.

. Encourage collaboration among parents, educators, professional, leaders and Al experts to strength
responsible AI use and essential human competencies.,

Conclusion

SA is a fundamental human competency that support personal, professional and societal development in
the age of Al and EI. This PRISM A-based evidence synthesis demonstrated that SA enhances EI, resilience,
ethical decision-making, leadership, communication, and psychological WB. Although AI can facilitate
learning, reflection, and decision-support, it cannot replace uniquely human qualities such as empathy, Moral
reasoning, value, purpose, and self- identity. Integrating SA with EI and Al literacy provides a sustainable
human- centered frameworks for responsible technology use, lifelong learning, and holistic development
Strengthening SA should therefore remain a priority for education, professional and leadership and public
policy in the era of Al, and EL
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Advanced Dimensions of Peace Education
Training

— Sajana Pradhan

Peace education training is a learning process that is transformative which enables people to gain knowledge,
skills, values and attitudes for peaceful conflict resolution, respect diversity and relate to a culture of nonviolence.
In a globalized and fractured world where tensions in geopolitical relations, unease, polarization and social
inequality are prevalent, peace education training has become a common practice. It is an essential requirement
for global stability over the long-term and human development. Peace education training is essentially about the
provision of practical resources that can prevent violence from happening. Conventional conflict management
is often based on a reactive approach such as law enforcement, police or military responses to the damages that
has been done. However, Peace education is proactive. Active listening, empathy, interest-based negotiation and
mediation skills enable individuals to separate people from problems through training. Through understanding,
participants can attend to the root causes of disagreements whether it's resource limitations, unresolved concerns
or miscommunication and be able to engage in dialogue in a constructive way that transforms what might be
perceived as conflicts into opportunities for understanding.

In today's society, misinformation and echo chambers along with fear and prejudice-based hate speech which
often displace reason and cause disruption. Peace Education training builds critical thinking skills that enable
people to examine news, challenge stereotypes and identify bias. Peace education creates opportunities for people
to reflect on themselves and to speak their minds, which leads them to move away from "us versus them" thinking.
It equips people with the ability to keep an open mind about others, respect cultural and religious differences,
and connect with others from contrasting political and social viewpoints. Although the emphasis of the peace
education is on interpersonal conflict and empathy, peace education should consider the systemic issues that
exist on a global level as well as the psychology of collective identity and the structural issues underlying this. If
peace education is trained in these domain-specific areas, it can be used to its full potential as an instrument of
sustainable global change.

The ripple effect of peace education training across levels of society is particularly effective in schools and
Universities. Teachers trained in peace education creates safe and inclusive classroom. They minimize bullying
and discipline problems and develop social-emotional skills in students for a lifetime. Local Communities
Community leaders, social workers, and youth organizers with the training and capacity to defuse conflict
situations in their communities can intervene during a local dispute, gang tension or resource conflict to defuse
crisis points. Organizations and Workplaces that incorporate the tenets of peace education create psychological
safety, alleviate harmful interpersonal tensions, and enhance group innovation.

Peace Education for Sustainable Development and Human Rights.

Sustainable development and peace are interdependent, as asocial and economic development cannot thrive
in situations of insecurity and instability. Peace education training involves instilling awareness in participants
about human rights, social justice and environmental protection. If communities are aware of injustice whether
it is in the form of racial discrimination, gender marginalization or economic injustice, etc., they can strive for a
structural change through nonviolent means, with peace grounded in justice rather than simply in the absence
of violence.

Peace education training is not a luxury and not a soft skill, but is a strategic approach needed for human survival
in a complex world. Therefore, by going beyond conflict resolution to include structural justice, trauma healing,
digital literacy and climate resilience, citizens learn and are empowered to build peace on a daily basis. Peace
education training is what moves this transformation forward. Through the provision of training programmes for
schools, institutions and community leaders, societies provide their citizens with the necessary means to break
the cycle of prejudice, address disputes through peaceful means and develop a more resilient community. Peace
requires more than just a peace treaty to be signed or gunfire to stop. It is a conscious, long-term construction
project where it is necessary to strengthen legal institutions, provide economic fairness, heal social trauma and
educate future generations in nonviolent coexistence. Political actions can be orchestrated with peacebuilding
efforts at the grassroots level, helping to shift societies from fragile peace to positive peace.
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The Role of Leadership for Peace and Conflict
Management in Public Schools

— Samina Neupane

Abstract

The role of leaders is crucial in managing potential conflict and establishing peace in any institution. School
is one of the peace zones that accommodates members from diverse socio-cultural backgrounds, interest
and identities. School leadership is responsible for understanding complexity and managing it appropriately.
This study explored the experiences of school leaders in establishing peace in schools and the strategies
they use to manage conflict. The data for this study were collected from four public secondary schools in
Tarakeshwor Municipality, Kathmandu, Nepal. The data were collected through semi-structured interviews
with four head teachers, eight teachers, and twelve students and analyzed using thematic analysis. The
findings showed that school conflicts between school leader and teachers was generated by autocratic
leadership, reduced motivation and weak communication. Teachers and students wanted democratic and
transparent leadership so that it promotes trust, teamwork and collaboration, and a positive school climate
for all teachers and students to experience belongingness. Some school leaders were found to have conducted
regular meetings among staff in schools, conducted student counselling, and increased the frequency of
stakeholder participation to reduce the actual and potential conflict. The study concludes that participatory
and student-friendly leadership helps reduce conflict and strengthen relationships by improving the
school environment. The findings provide practical implication for strengthening leadership and conflict
management in Nepalese public schools.

Keywords: School leadership, conflict management, public school, leadership practices.
Introduction

School is not just a place to provide formal education, it is a social institution that plays a vital role to
educate the community as a whole, not only an individual. It is also an institution established as a means of
shaping a person’s identity where individuals determine the foundation for the future through daily learning.
It is the institution that shapes the future of many young minds. It is therefore important that children,
parents and teachers, including all types of stakeholder’s experience and perceive school as a foundation for
peaceful learning and cooperation. Establishing the peaceful learning environment is possible only through
a proactive leadership. In other words, strong leadership is crucial in school for guiding the institution
towards the goal via effective educational objectives (Adhikari, 2026).

In this paper, I have perceived school heads (i.e., head teachers) as the school leaders, and their role is their
leadership. These leaders have to effectively handle even the worst situations. Subedi (2008) mentioned, ‘If
the pillar is good, the other things become good themselves. If the plowman is efficient, plowing become
effective. The head teacher can do so” (p. 107). Head teachers are the powerful individuals who can bring
change to the entire system of school, mainly by exercising shared leadership. Effective school leaders are
important resources for long-term improvements in education (Fullan, 2002). As the society today is diverse
in terms of the culture, language, traditions, values and other personal and community specific features, it is
equally important how the leaders handle such kind of complexity in schools. While Nepal is a multicultural,
multiethnic and multilingual country, the same will be reflected in most of the schools. The school contexts
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are very challenging, and conflicts are likely to take place in several forms, both visibly or invisibly (Gautam
& Poudel, 2023). In this modern era, people are increasingly adopting modernization, and changes are
taking place very rapidly across times and spaces. Leader’s roles are getting expanded. The values of students
and society are dynamics and the skills they develop to adapt to the changing context are changing. The way
the school teachers and leaders deal with such changing are crucial for addressing the students’ changing
needs. Haya (2024) mentioned that it is only through effective and informed leadership skills and strategies
potential conflict in schools can be resolved.

Conflict in Educational Institutions

Conflict is the disagreement between opposing parties having different values, interests, belief about the
matters. Coser (1998) defined social conflict as “A struggle over values and claims to scarce status, power
and resources in which the aims of the opponents are to neutralize, injure or eliminate their rivals (p. 8)”
Conflict is an unavoidable feature of every institution. Conflict helps to bring innovation and development
in society, not only destruction. However, to be noted is the matter that how individuals and institutions
use conflict as a resource for development or growth, rather than a barrier. Conflict is not always in negative
form, rather it can also be more like positive peace and negative peace. Galtung (1964) describes negative
peace as the absence of human violence and war, positive peace as the absence of structural violence (as
cited in Ercoskun, 2021). In educational institutions, conflict can be generated due to the lack of peace
or peace building activities. A fairer leadership can promote peace as educational leadership is not just
about management but also the power for fairness, inclusivity, cultural renewal, and personal development
(Adhikari et al., 2026). Leaders are the backbone of the school; they need motivation for headship to do
the thing effectively. In one of their studies, Gautam and Poudel (2024) concluded in multilingual school
contexts, “language-specific stereotypes and conflicts emerged among students and teachers due to
diverse language ideologies. The teachers’ imposition of dominant language ideologies upsets students
for not speaking the dominant languages as their mother tongues” (p. 29). Through effective leadership
actions and consideration of several intrinsic and extrinsic factors like social prestige, motivation
and professional development activities, Acher turnover and potential conflict can be reduced to a
significant level.

To maintain peace in the school, school leaders should have a clear vision on emotional intelligence
skills in addition to technical and administrative skills. Consideration to emotional intelligence of
children and teachers is important because due to conflicting actions that contradict emotional elements,
conflicts might generate. An emotionally effective leadership considers self-awareness, emotional
regulation, and interpersonal communication as important features that can have a positive impact on
teamwork, teacher satisfaction and institutional effectiveness (KC et al., 2026). Education institution
is a place where conflict arise due to individuals’ different interest and perception. Head teacher
should know the sources of conflict and its resolutions (Shanka, 2017). Conflict not only disrupts the
educational climate but also hinders student growth and development. So, all the school stakeholders
including school leaders can play crucial role in maintaining peace in schools, and establishing schools
as the zones of peace, as per the UN declarations and national policy provisions that define schools as
places for peaceful learning environment and safe places for all children. That is why it is significant
for school leaders to be aware of the conflict management approach (Chaudhary, 2023). School leaders
must negotiate the conflict-induced matters or anything that might lead to conflicts, with students,
teachers, parents, and the school management committee on a daily basis or as required in the school
environment. Therefore, it is important to understand conflict management techniques for smooth
school operation.

There are several ways of managing conflicts in schools or in other public institutions. One widely
used framework developed by Thomas and Kilmann (1977) identifies five conflict-handling styles that
include: competing, collaborating, compromising, avoiding, and accommodating. This framework is
also known as the Management-of-Differences Exercise (MODE). This instrument is used to reduce
social desirability biases effectively. Many existing studies have shown that conflict should be minimized
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and even can improve the schools’ academic performance with effective actions done by leadership.
Previous studies (e.g., Gautam & Poudel, 2024) have do research on conflict management strategies
through head teacher only but this research is relevant on this concern by exploring how students and
teachers understand conflict, approaches for conflict resolutions apply by leaders and their perceptions
of leadership based on their daily experiences observing leaders and projecting the future initiatives
for redesigning leadership and conflict resolution approaches to achieve the contextual specificities in
public schools.

Hence, this study aimed to respond to the following research questions.

- What challenges do school leaders face while managing conflict within school?

- How do school leaders address conflict that arises in the public-school context?
Literature Review

The literature has been presented in thematic terms as follows.

Understanding school leadership and peace from a contemporary perspective

School with appropriate culture of sharing and cooperation contribute towards promoting peace and safe
learning environments for children and teachers. If there is a culture of creating an unbiased, focused and
targeted supportive environment in school, it promotes a shared learning opportunity for all, and that finally
contributes to peace. In their paper, Gautam and Poudel (2024) highlighted that understanding children’s
language and cultural identities can reduce potential conflicts. They indicate that teachers as leaders in
the classroom play important role in realizing this concern. According to Adhikari (2026), educational
leadership should be focused on ethics, quality teaching, and leadership practices along with local culture
and community rather than administration only. This emphasizes the application of transformational
and distributed leadership that can increase teacher motivation, create school culture and encourages
innovation. Diverse socio-cultural, institutional, and political contexts influence leadership effectiveness
in resource-constrained setting. In this situation, leaders need to adopt different leadership styles like
transformational, visionary, servant and spiritual leadership so that they can create their positive impact
on education in general and in students’ learning in schools. However, these approaches are often difficult
to implement because of major challenges, such as centralized decision-making, political interference in
education, and limited professional development opportunities for school leaders. But these leadership
styles improve students' long-term learning and overall school development. Saleh et al. (2026) concludes
that school leaders showed effective leadership by understanding what students needed, setting clear goals,
working together with teachers, parents, and other stakeholders, and organizing co-curricular activities.
They also change their plans when necessary to make sure these activities help students build good character
and grow as individuals. Such exemplary practices of teachers and school leaders contribute to sustainable
peacebuilding and reducing potential conflict in schools.

Leadership in Nepal: present status

Nepals educational policy provisions highlight school leadership as one of the important concerns for
promoting peace and development. Nepal, the role of school leadership has become increasingly important
following educational decentralization under the federal governance system. The Constitution of Nepal
(2015) and the School Education Sector Plan (2022-2032) have delegated greater authority to local
governments and community schools. As a result, head teachers are expected to perform multiple roles,
including instructional leadership, financial management, teacher supervision, stakeholder coordination,
and community engagement (Ministry of Education, Science and Technology MoEST (2022). However,
Nepalese school leaders often work in resource-constrained environments while managing political
influences, diverse stakeholder expectations, and institutional conflicts. These contextual challenges require
leadership approaches that are collaborative, adaptive, and emotionally intelligent. Similarly, Adhikari
(2025) examined the perception of the head teacher to understand their attrition causes, he states that due
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to a lack of technological access and social identity, high political pressure, lack of motivation and lack of
commitment and motivation were the key causes of head teacher attrition in Nepalese school.

Leithwood et al. (2020) states that while curriculum, infrastructure, and educational policies contribute
to school improvement, research consistently introduce leadership as the second most important school-
related factor fostering students' learning after classroom teaching Effective school leaders establish a clear
vision, motivate teachers, encourage collaboration, create supportive learning environments, and build
strong relationships with communities.

Conflict as a natural, but needs attention

As mentioned before, conflict is something that deserves specific attention because it exists where people
exist. School as social institutions that incorporate people with diverse values and orientations also face
several forms of conflicting situations. When we understand conflict functionalism as a natural concept,
then instead of seeing conflict as negative, this view shows how it can actually lead to positive growth for
both individuals and society.

- Conflict is Natural: Disagreements naturally happen in any society. To solve deep-rooted conflicts, the
overall system or rules often need to change.

- Expressing Anger Can Help: Letting out frustration safely can actually protect relationships from
completely falling apart.

- Embracing Disagreements: Conflict isn't just a negative event—it is an essential part of living together
and moving forward.

- Good for Society: Disagreements force people to question outdated rules, leading to positive social
progress and innovation.

- Good for You Personally: Going through conflict makes people reflect on their own beliefs, goals, and
values, helping them grow.

- Handling Conflict Well: While unmanaged conflict can lead to violence, well-managed conflict creates
opportunity for positive change.

According to Coser, there are several reasons why people and groups get into conflicts. People who have less
power may feel that resources are not shared fairly. If they cannot complain or seek justice through proper
channels, they begin to lose trust in the system. If they also have no organizations to support them or speak
for them, their frustration grows. Because of this, they are more likely to challenge the existing system and
conflict is more likely to occur. If they don’t know proper way to express their grievances. They communicate
and united others. They realize they are being treated unfairly. They realize there are fewer social barriers
preventing them from speaking out and there are fewer outside influences encouraging them to accept
inequality. Conflict is an inevitable aspect of human interaction, and conflict management plays a crucial
role in shaping relationships outcomes (Cook, 2026). Conflict comes from many different sources, but when
managed properly, it can be a powerful tool for self-improvement and positive social progress.

Conflict in School

Schools are social institution where students, teachers, school leaders, parents, and other staff interact every
day. Because these people have distinct roles, view, personalities, and hope, conflicts are a normal part of
school life. Common conflicts in schools include disagreements between students, between teachers and
students, among teachers, between school leaders and staff, and between schools and parents.

Research shows that conflicts in schools often happen because of poor communication, misunderstandings,
differences in beliefs and values, unfair treatment, disciplinary problems, cultural differences, competition,
and limited resources. If these conflicts are not managed properly, they can lead to bullying, classroom
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disruption, lower teacher motivation, poor student learning, and a negative school environment. When
conflicts are managed effectively, they can improve communication, build mutual understanding, strong
relationships, and build a more positive and collaborative school environment.

Ramani et, all. (2010) the study shows that conflict management means solving disagreements between two
or more people in a peaceful way. In schools, conflicts usually arise because of misunderstandings, poor
communication, and ineffective management of people.

Conflict Management

Rusady et al., (2024) finding states “This research offers a new perspective on how organizations can build a

culture that encourages open talk and inclusive conflict resolution. This method enables companies to create
aharmonious and productive work environment. The result will be improved performance and sustainability
in the long run” Conflict management helps to improve team performance. People who can control their
anger and emotion they can properly help to minimize the conflict. He states more like arguments happen
easily when people have different ideas, goals, or work habits. Because of this, bosses need to help workers
talk openly and stop fights before they start. Leaders who are good at this stay calm and think clearly during
an argument. This keeps bad feelings from ruining team relationships and slowing down work. In the end,
fixing problems early creates a happy workplace where everyone can do their best.

Haya (2024) states that Open and honest leadership helps build trust and encourages everyone in the
organization to take part in solving problems. Having clear rules for handling conflict and promoting
teamwork can reduce misunderstandings and prevent small issues from becoming bigger ones. Schools and
other organizations should try to deal with conflicts early instead of waiting until they become serious. The
study also shows that leadership strategies do not work the same way everywhere. Local conditions, values,
and organizational culture influence how conflicts are managed. Therefore, leaders need to understand
their own school's or organization's environment and choose conflict management approaches that fit their
specific situation.

Ramani and Zhimin (2010) the study found that when students face personal conflicts, most of them try
to solve the problem in positive ways. They stand by their opinions while also listening to others, try to
understand the cause of the conflict, and look for a solution that everyone can accept. Many students openly
discuss their concerns, share information honestly, and work together to find a solution. Some choose to
negotiate and make compromises, while others avoid direct arguments or continue to support their own
ideas. Overall, students are more likely to use peaceful and constructive ways to handle personal conflicts.

Fatile and Adejuwon (2011) the study explains that conflict is a normal part of human relationships because
people depend on and interact with one another. Although conflict is often linked to violence, damage, and
loss, it cannot be completely avoided. Instead, it should be managed carefully to prevent it from causing
serious problems. The study also found that violent conflicts have become more common in Nigerian higher
education institutions. These conflicts disrupt teaching and learning, create an unsafe environment, and
slow down the overall development of educational institutions. When schools and universities experience
frequent conflict, it becomes difficult for people to think creatively, introduce new ideas, or improve the
quality of education.

Chandolia and Anastasiou (2020) the study found that school leaders in Greece face different challenges in
managing teachers and resolving conflicts. It also showed that principals who have better leadership and
conflict management skills are more successful in handling disagreements at school. Providing leadership
and human resource management training, either before or during their service, can help school leaders
perform their roles more effectively. Better conflict management can improve the school environment,
increase teachers' job satisfaction and commitment, and support better overall school performance.
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Methodology

This study follows an interpretivist research philosophy, which is based on the idea that people understand
and give meaning to their experiences through their social and cultural environment. This research aims
to explore how head teachers manage conflict in public schools, an interpretivist approach is appropriate
because it focuses on understanding the views and experiences of those directly involved. The study seeks
to understand how head teachers, teachers, and students experience conflict and how leadership practices
influence the way it is managed. A qualitative multiple-case study design was used to gain an in-depth
understanding of conflict management in its real-life context. A case study is perfect because leadership
and conflict are shaped by everyday interactions, school culture, relationships, and the local environment.
Studying four different public schools also makes it possible to compare similarities and differences in
leadership practices. The study was carried out in four public secondary schools in Tarakeshwor Municipality,
Kathmandu, Nepal. These schools were selected purposively because they operate under the same public
education system but differ in their leadership practices, school culture, and experiences of managing
conflict. Including more than one school provides a broader understanding of how conflict is managed
in different public school settings. Purposive sampling was used to select participants who had direct
experience with school leadership and conflict management. The participants included four head teachers,
eight teachers, and twelve students, making a total of 24 participants. Head teachers were selected because
they play the main role in leading the school and resolving conflicts. Teachers and students were included
to provide different perspectives on the types of conflicts that occur in schools and how school leaders
respond to them. Data were collected through semi-structured interviews, which allowed participants to
share their experiences openly while keeping the discussion focused on the research questions. Separate
interview guides were prepared for head teachers, teachers, and students. Head teachers were asked about the
conflicts they face, the leadership approaches they use, the strategies they apply to resolve conflicts, and the
challenges they experience. Teachers were asked about the conflicts they observe in school, the support they
receive from school leaders, and their views on how conflicts are managed. Students were invited to share
their experiences of school conflict, their perceptions of school leadership, and how they think conflicts are
handled. With participants' permission, all interviews were documented and later transcribed for analysis.
Opverall, this study uses an interpretivist perspective and a qualitative multiple-case study design to explore
how school leaders manage conflict in four public secondary schools in Tarakeshwor Municipality. By
drawing on the experiences of head teachers, teachers, and students through semi-structured interviews and
analyzing the data thematically, the study aims to develop a deeper understanding of leadership practices
and conflict management in the context of Nepalese public schools.

Findings and Discussion

The findings indicate that the way school leaders lead has a strong influence on the level of conflict within
the school. In schools where head teachers practiced an autocratic leadership style, teachers had little
opportunity to share their ideas or take part in decision-making. Important decisions were usually made by
the head teacher with only a few selected staff members. This approach created feelings of exclusion, reduced
trust among teachers, and increased workplace conflict. Many teachers reported feeling undervalued, which
affected their motivation and, in some cases, encouraged them to leave the school elsewhere.

Students also viewed autocratic leadership negatively. They believed that school leaders rarely listened to their
opinions or involved them in school activities, including extracurricular activities and cultural program. As
a result, many students felt disconnected from the school and preferred leaders who were more flexible and
supportive.

On the other hand, schools that followed a democratic and transparent leadership style experienced
fewer conflicts. Teachers appreciated being involved in meetings and decision-making, while students felt
respected when their opinions were considered. Open communication and transparency strengthened trust
and improved relationships among teachers, students, and school leaders.
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Challenges Faced by School Leaders in Managing Conflict

The study identified several difficulties faced by school leaders while dealing with conflict. One of the major
challenges was;

loose coordination between teacher and student
One of the head teachers said;

Nowadays, our students tend to show more interest in competition in other things than in studies.
Due to which sometimes conflicts like non-cooperation with teachers in matters of discipline and
homework are seen. They don’t like to do homework and don’t even like to learn, they just like to
play and play, they want less homework, they copy homework using chat GPT. They don’t know
each other properly. Students don’t know what they want and teachers don’t know how to give, to
reduce this conflict, I have some rules like; in every class, a secret agent is deployed as a spy for
the student and a teacher for the teacher. Since I get information before a conflict occurs, I can
personally intervene and prevent problems by standing in the front lines.

Similarly, another head teacher said;

Fortunately, I don’t have to face big conflicts. But minor conflicts are seen. I have not faced much
of a challenge in resolving minor conflicts because I do the following things when resolving conflict
such as I usually listen to them and their conflict carefully, I take turns counseling without anyone
knowing. After the problem is found, I will make them sign a consent form. On the condition that
they do not do this again. I involved school captain and child club president in open discussion
meeting about problems arise in classroom. If necessary, I call their parents. I usually do the same
with the teachers too.

This head teacher’s opinion was also repeated by others. It seemed that all of them were focused on controlling
issues. Conflict should be controlled by open discussion and listening to them carefully.

Balancing traditional leadership practices with the changing expectations of teachers
and students.

Leadership practices had a noticeable impact on both teachers and students. In schools with autocratic
leadership, teachers reported lower motivation because they were rarely included in professional
development opportunities or school decisions. Some participants believed that rewards, recognition, and
training opportunities were not distributed fairly, leading to dissatisfaction and higher teacher turnover. The
teachers involved in this study reflected these trends saying;

Some old leaderships still try to resolve conflicts through old lens such as; punishing, threatening,
and scolding. IT has been found that he always looks at students who have slightly long hair,
manicured nails, or wear nail polish with a negative view, no matter how good those students are
in their studies, his opinion of them remains negative. He punished such students directly without
listening to them. He is the same in conflicts between teachers. He never listens female teachers
‘voice. The challenge arises that they never see things in modern perspective.

Misalignment between school policies versus national policy

Students were also affected by these leadership practices. Limited communication with school leaders
reduced their participation in school activities and decision-making. Some students became less confident,
more passive in the classroom, and less interested in learning. Participants also reported problems such as
school phobia, low classroom participation, slower academic progress. One of the representative students
reflects this view;

Our head teacher is very strict, his traditional work culture is very boring, he never listens to others

Volume VI, Year 2026 PENN Resource Book 69>



except favoritism. We don'’t like his headship we want friendly leaders whom we can share our
problems with who can let us play which flourish our school life. Some teachers are incompetent
in content, so we don’t like their teaching method, and this creates conflict. To control dispute,
they have given us physical punishment which is against the national policy of education. Policy
recommends student centered method for teaching, but they always follow the lecture method.

According to this statement we can conclude that they don’t have any specific school conflicts management
policy, they randomly use trial and error approach which is not suitable in the present era.

Practices Used to Resolve Conflict

Several effective practices for managing conflict were identified during the study. Regular meetings among
school leaders, teachers, and staft provided opportunities to discuss concerns before they became serious.
School leaders who encouraged open dialogue created an environment where teachers and students felt
comfortable sharing their ideas and concerns.

Counselling wasanotherimportant strategy used to address personal and interpersonal problems. Participants
also believed that schools promoting equal treatment, fairness, and non-discrimination experienced fewer
conflicts because teachers and students felt respected.

The study further found that schools involving local experts in school activities, were often more successful
in achieving peaceful solutions. In addition, many participants suggested that every school should have a
trained counsellor who could help teachers and students resolve conflicts, provide emotional support, and
prevent disagreements from becoming more serious.

The findings highlighted the value of professional leadership training in improving conflict management.
Participants believed that school leaders who had received training were more capable of handling conflicts
effectively. Training improved communication skills, teamwork, and decision-making while introducing
leaders to new policies and modern leadership approaches.

Conclusion and Implications

The study shows that leadership plays a key role in shaping peace, to establish peace how conflicts are
managed in public schools and what are the expectations of teachers and students towards their leaders
to maintain peace in Tarakeshwor Municipality? Leadership will also vary along with the organization.
Each leader’s leadership is different. Leadership also comes in different forms. This research identifies
two types of leadership: open, transparent, such as democratic leadership style, and another is, rigid, self-
oriented autocratic leadership style. Leaders’ techniques influence conflict resolutions and school leaders
manage conflict by maintaining healthy relationship among teachers, students, parents, school management
committee, and local government. They work out for school governance by involving teachers, students
equally and structurally. Local experts flourish a productive school environment. These kinds of leadership
don’t have to face difficult challenges. Leaders are always ready to adopt modern trends of conflict resolution
technique such as: active listening, control emotion, look deeper and counselling communication, which
build up trust, participation, and relationships among teachers, students, and school leaders. So, teachers
and students’ perception are positive towards school’s leader. It controls turnover of teachers and dropout
rate of students and it has good impacts on academic improvement. Schools led by transparent, democratic,
and inclusive leaders experienced fewer conflicts and maintained a more supportive learning environment.
Teachers and students preferred leaders who listened to their concerns, encouraged participation, and
treated everyone fairly.

In contrast, schools with rigid leadership, who take direction and self-oriented, brutal conflict management
techniques teachers and students get dissatisfaction towards head teacher. This study shows that some
schools’ leaders are autocratic in Tarakeswor municipalities. Head teachers still use physical punishment for
keeping discipline. They never want to change with new and innovative thoughts. They use influential power
to manage conflict arises in school. To stop dispute, they involve few supporters and show the decision. So,
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teachers and students are demotivated, weaker student engagement. Students follow learning by doing. They
follow the principal and show the same activities shown by leaders and navigate conflict. Students get school
phobia which has negative impact on school’s achievement. Limited communication, unequal participation,
and insufficient managerial grid made conflict more difficult to manage. Students as well teachers have a
negative perception towards leaders who never address the new trend arising with global change. There is a
never-ending conflict between old mind set leaders and students with Al mind set.

The findings suggest that although conflict is a common in school life, it can be managed successfully
through open communication, shared decision-making, fairness, continuous professional learning, and
student-friendly leadership technique. These practices develop stronger relationships, a peaceful school
environment, and improved educational outcomes.

Some implications from the study are listed below.

- Schoolleaders should foster democratic, transparent, and inclusive leadership practices that encourage
participation from teachers and students.

- Teachers, students, parents, and other stakeholders should be involved in decisions making process to
build believe and resolve conflict.

- Pre-service and in-service training on conflict management and Alternative Dispute Resolution
(ADR) are necessary for school leaders and teachers.

- Schools should conduct regular meetings where teachers, students, and school leaders can share their
problems to get solution.

- Equal opportunities should be provided to all staff members regardless of gender. Leadership should
ensure inclusiveness.

- Students should be actively involved in school programs, extracurricular activities, and discussions
related to school improvement.

- Each public school requires a trained school counsellor who can provide mediation, and emotional
support to students, teachers, and parents during conflicts.

- Local experts’ involvement should be continued due to its effectiveness in dispute control peacefully.

- School leaders’” qualities fair, neutral, and forward-looking. They should understand postmodernist
educational needs and beware of that every member of the school is treated with respect, dignity, and
equal opportunity.

- They can promote students’ leadership.

Overall, the study suggests that transparent, student-friendly, and participatory leadership creates stronger
relationships, reduces conflict, promotes a peaceful school climate, and improves the overall quality of
education.
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International Day of Peace
Invest in Peace-For Everyone, Everywhere, Everyday
Investing in Peace Through Peace Pedagogy

— Sanu Amatya

The International Day of Peace, observed every year on 21 September, reminds us that peace is not merely
the absence of war or violence. Peace is a way of thinking, living, learning and relating to one another. It
begins within the individual and gradually extends to the family, school, community, nation and the world.

In response to the 2026 theme, “Invest in Peace — For Everyone, Everywhere, Everyday, PENN will celebrate
the International Day of Peace through a range of activities, including the Peace Award Ceremony, School
Support Scheme, Scholarship Distribution, PENN Resource Book Launch, and various peace-building
activities.

This year, however, PENN places a special focus on teachers. Teachers are the backbone of peace education
and the key agents of transformation in the classroom. Unless teachers are aware, alert, empowered,
committed and able to translate peace values into everyday practice with children, peace may remain only
a word, a slogan or an ideal.

Therefore, PENN's focus this year is to promote Peace Pedagogy as an everyday teaching and learning
approach that can help transform education in response to the needs and challenges of the 21st century.

What Is Peace?

Peace is more than discipline, silence or the absence of conflict. It is fundamentally connected with our
mindset and the formation of our worldview.

Peace is a holistic, collaborative, participatory, experiential and humanistic process. It involves how we
understand ourselves, how we treat others, how we respond to differences and how we deal with conflict.

Peace can be understood in two complementary ways:

Negative Peace

Negative peace refers to the absence of violence, fear, hostility and direct conflict.
Positive Peace

Positive peace goes beyond the absence of violence. It includes social justice, equality, dignity, inclusion,
respect, cooperation, compassion, wellbeing and harmonious relationships.

Thus, peace is not simply about stopping violence; it is about creating the conditions in which people can live
with dignity, security, justice and mutual respect.

Why Do We Need Peace Pedagogy?

Children today are growing up in a rapidly changing world. Many are exposed to violence, discrimination,
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bullying, emotional stress, abuse, excessive use of mobile devices and social disconnection. In some cases,
children are becoming increasingly detached from family, community and nature.

At the same time, education is often dominated by academic competition, examination results, marks, grades
and rankings. Such an approach may develop academic knowledge, but it does not necessarily develop
compassionate, responsible, emotionally balanced and socially conscious human beings.

Schools therefore need to become places where children not only learn what to think, but also how to think,
how to feel, how to relate, how to resolve differences and how to live peacefully with others.

Objectives of Peace Pedagogy

Peace Pedagogy aims to:

L. Develop a culture of peace through education.

2. Develop children's socio-emotional intelligence and self-awareness.

3. Foster positive relationships and respect for diversity.

4. Encourage responsible, skilled and humanitarian citizenship.

5. Create safe, peaceful, joyful and inclusive learning environments.

6. Develop compassionate hearts and a win-win approach to relationships and problem solving.

7. Transform classrooms from rigid, rote-learning environments into democratic, progressive and

learner-centred spaces based on non-violence and mutual respect.
What Does Peace Mean for Children?

Peace for children is hardly described
in exactly the same way for every child.
It depends on their age, developmental
stage, experiences, relationships and social
environment.

For children, peace should beage-appropriate,
practical and experiential. It should begin
with the child's relationship with self and
gradually expand towards family, friends,
school, community, nation and the wider
world.

Peace can therefore be nurtured as a journey:
Peace within self >Peace with others> Peace in the community-> Peace with nature> Global Peace.

Children need opportunities to experience inner peace, self-respect, dignity, belonging, inclusion, empathy;,
kindness, cooperation and freedom from fear.

What Is Peace Pedagogy?
Peace is not a subject to be taught only; it is a way of teaching, learning, living and relating.

Pedagogy is the art and skill of understanding each child's needs and nurturing their learning, wellbeing,
character and potential.

Therefore, Peace Pedagogy is a student-centered and value-based approach to teaching and learning that
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promotes peace through everyday classroom practices, relationships, interactions and experiences.

It means that teachers do not simply teach about peace; they create peace through the way they teach.

A teacher's language, attitude, behavior, classroom management, assessment practices and relationships

with children can either create a culture of peace or reinforce fear and competition.

Why Peace Pedagogy in Schools?

Even in the 21st century, education in many places
remains heavily focused on the traditional 3Rs — Reading,
Writing and Arithmetic, with success often measured
through marks, grades, examinations and rankings.

While these remain important, education for the future

must go beyond academic achievement. It must nurture
the whole child.

We can expand the traditional 3Rs towards a broader set
of learning priorities, including:

Recreation, Rights, Responsibility, Relationships,
Reading, Writing and Arithmetic.

When children experience education that nurtures
inner peace, self-respect, self-worth, dignity, inclusion,
empathy and responsibility, education becomes more
meaningful and humane.

Peace Pedagogy can help schools:

Cultivate a harmonious future.

Promote peace and non-violence through education.

Practise humanistic education.

Strengthen Social and Emotional Learning (SEL).

Encourage participation rather than unhealthy competition.
Connect learning from the personal level to the global level.

Develop values-based life skills.
Enhance meaningful and sustainable learning.

Promote holistic wellbeing.

Approaches to Peace Pedagogy

Peace Pedagogy does not depend on a single teaching method. It can draw upon a range of learner-centred

approaches, including:

Constructive learning « Collaborative learning « Reflective learning e Interactive learning « Inquiry-based

learning « Progressive learning

The emphasis should be on less teaching and more learning, where children actively participate, explore,

question, collaborate, reflect, experience and apply what they learn in real life.

Peace Pedagogy can be practised through formal, non-formal and informal education, depending on the

context, needs and learning environment.
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Peace Pedagogy: From Understanding to Action

Peace becomes meaningful only when - 2 Pillare \\
knowledge is transformed into practice. - Peace Pedagogy .
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Less teaching > More learning > More participation > More experience > More reflection > More action

This approach fosters practical life skills and empowers children to become responsible and peaceful citizens
of the next generation.

The 4Cs of Peace Pedagogy

A simple process for practising Peace Pedagogy can be represented through the 4Cs:
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4, Conclusion

Encourage children to reflect on what they have learned and, most importantly, how they can apply
it in their daily lives.

Teachers as Gardeners of Peace

Teachers are not merely transmitters of information. They are gardeners of children's minds, hearts, character
and future.
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Every word spoken, every action, relationship, classroom experiences of a teacher is a seed. If teachers plant
the seeds of respect, empathy, kindness, inclusion, dignity, cooperation, responsibility and non-violence,

children can grow into compassionate and responsible human beings.

Conclusion

What teachers plant today, children will bear
as the fruits of tomorrow.The future of peace
begins in today's classroom. If we want a
peaceful society, we must invest in peaceful
education. If we want compassionate citizens,
we must nurture compassionate children.
And if we want children to live without fear,
discrimination and violence, we must first
create classrooms where they experience
dignity, respect, inclusion, participation and
joy.

On this International Day of Peace, let us
therefore invest not only in programs and
policies, but also in teachers, pedagogy and
everyday educational practices.

Let us plant the seeds of peace today, nurture
them every day, and grow the fruits of peace
for the future. Peace begins within. Peace
grows through relationships. Peace flourishes
through education.

Invest in Peace — For Everyone, Everywhere, Everyday.

The life of a child is shaped by the environment and surroundings in which they grow.

STEAT ITAST T STATSRUHT STt goheds, ST ITehT Ied &7 |

TS 2R SMTi=denT ford AT T STTfaehl el weAT3e ST |

Let us plant the seed of peace from today and nurture them to bear the fruits of Peace.

(7 8 PENN Resource Book
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fGon enfeamt enfdr enfea-dfega frgm (PCE)
AMargeia, 2mfea Rz I ArenfSie saecas Ribsarc 31fenlRa

udichd Mfod Gardr URU (IPCF)
i et

TS

mifea fireTr g=e-Aate (PENN) T /& Gfers Jf¥teqor aiferd (MToT) 1 avew

3T Il ST qrIeiE i frerr gestier-Yaret (PENN) & Smife frerr yagent 85T hgeh! A1e f9.8. Roc?
AT SIS 2¢ Taet@ (31 May, 2024) Fieure! favafaaner e 31 Taad (KUSoED) T k! Hutel (UNESCO
Nepal) T8daTs aremT feet ufeatr g ufsrereh Ufereror arfetd (MToT) shiishH dthelaTeish EFa=T TReAT T |
arfereTe wfrferd et SHEEERT AId ATtheedh! sTeftate afed ufererr arfem giedehT (Training Manual) T 8%
FToT T ehTe, ST TeTET T URITEHT TEATehT TR IUctisH & |

gf¥ters gRTeToT qfashT (Training Manual) & TRFEWE acae

G

-

I Gr5ohl STATIHT & WU GHIISTR forvTSiH, STHHTAT a2 faf=T JehiehT STEwiaasel HuTell GHTSTR TOaRTd
Tarear TosTIer-uTer (PENN) & 31T Tarer aeim amfsieh-areHTeres g (Social Emotional Learning—SEL) HT%a
IRER, forner, aYarr T SHT qUTSHT HTHTHS 9gNTd, TREURE avare T Usharehl G- TATIAT 7T TRehed T TR & |

e

JUTAHT SN THTOTERT ATRT AR UfdeEar T Heshriehl aTdTeRer fasHT e Smiea faer (Peace Education) @
AT~ TaATeHe: kTS (SEL) T Ya@d T ITi=q feredr dostrer-"arer (PENN) T T 323 & |

ST T AT EHTEehT T&THT UM TehdT T SEhh! [aehm T |

gt farerr qerm - fmforaret aifem T T qT arfddes TEH-UeH T |
i~ TR TIMeEeh! ATEH-UET T+ quT THETH g fauaeeHT SThT TR (Consensus) foerma T |
TITi~ehT SATITAHAT, Hecd T H<ThT ahieid (Advocacy) T Haad T |

STt favedr eI TraTieTeh-sTTaTeeh TaehTs (SEL) s agfasaish (Multidisciplinary) gfeshivTeme si=ties qur
TR g farerr yutrehiaThd de Siferen d (TR STctfashr qum yrfeTes drer farer deefa favafammeas
Tereqr deEET) AT YerET T |

AYTART TAHH Gra AT Trifea FretrRT sumagticr st

> foener quT HeuTed qeT fafh TRt ITTieq feter STvIHets gge ST |

> gmrfsreh ST quT Afash /e fere fawgmr s Rt st gureesnt qumEeT T |

> Felel quT Tavafaeers qent 575 ~Jfieor, tfedT T ami-q faforareredt gore oTeaem Risy Tedrer T fear
qAT GrgehT I ThTITHT FTET T3 |

Teramerer Terar qunTeliieT ST Seagp(aHT HATETNG SATRTING T SewTHTATTh TRT&ToT-TaeTs fafhr ST 7 |

feremerr qur sieq fmioT SmT FRia HeuTeRdTe ST Tiigly, e o aum difemyes Frines
e T |

>
>
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HIfr ShIAT ST feTedT FesTret-~dTer (PENN) S&RT 979~ TRUERT G HieTersh ariet JRederten! TRIRTER 3T3TehT BieT
AR TS & S i JagT SANTAET TG © | I8 THGTHT S T §5 AT M= ot @feusr fafe= afes
Ui TerErT T fehTaeeer faver STi-dehT TergTehT @TIT SRATGT oI TTHTEehT & | faieent URiamim JnTemessh!
e[S AT favaret Tt ThagenT i farreft T faadiaenT fafaer getdeser et smi- shaer Ui geafd, d@aenfts
T I ST AT HEITT GURETE HI TP g de TI TReRT & | IeqadT Tarit eiTfedent ST SfehaT fdeh ST,
STEAT W ST T qefaTesan! faeh STiER g | I Iy fwT f-aerrs omi-a ferer (PE) i U3T ST fawerent
FITHT HTS Tl THATS hesii JeTeh AT a1 T IMf-d-ahi-sd fr&@T (Peace-Centred Education - PCE) T ‘Tshisd
Qiferes SIS TR T T JT TR S |

I A@T ‘Ii-a-ahid ferer (PCE) & ifuumr sfr faretr (Peace Education-PE), @THTRSTeR-sTa-TcHe oemTg
(Social and Emotional Learning-SEL) @ I g3 (Yog Darshan) 3T $ifeieh 3T=aig eaweh! €IS ATt Tshiohd
‘ST @&1aT YW (Integrated Peace Competency Framework - IPCF T 3{ERUNcH: @TehT &M T & | ar
TR T Sfiaeht faf=T SRoTeeHT ST Tvag, &HdT T SeTaTesehl aied U a9 e faenrd T TR we
T =T STUET TTNUERT & | I GlaTel THTSIRT M-S fth, THTERT TSR T i Trag, HeITeEs o Jg3Tiish
STAHATETE UTCAg THUTHET THTEshI ShTaI et farT ST Tne §7 W= JaTmT SIS 67 |

fatoa: sfr forerm desTer-AuTe (PENN) g @va=T TTiweRt geg ufyrerss-ufyreor - arferd (Master Training of
Trainers - MToT) &T 3uciieyge T fareesieehl sTmatarar-erehl ar fafaer s, STqa-aH, IS T T aRrd
ArHTfSTeh-HiThdeh SIS JTEHT A i AT & | A7 3ree fafy=r amaTieres-aieepfass qer siferes afersTeedT urg
T=py Taepma, Siferer arfer, fferes S T i fatorerT T=mE T YecteteT AT TZer AR fmfor W Senfe aera
FIUT 9T TEQ g7 T W e iU @ |

. U=

UTTehT HCEAT ATHTISTeh, HTEaRfdan, HTfeh, ST qerT ik fafeerr T ushdrent amd enfies afewamer giesmer
g T | aUhT T 2:%% SR Roo% TUIRT Uk 3T AT S §5 qUT dUiseh! qHTATeTdT, dTHThsTh =T
T el QAT vt aishaTeter JuTeft THISHT SAT9eh qiEd-ee caTueht & | A aiadeiier STaveessht
FIUT THETIHT Tl TEHT M= THTITRT TATHEETS 3Th T2h T THTERRT SH13] STTSToh! STANET STTavashal &
(MToT- 2024, PENN )|

¢JfTeRT0T, STHHTAT, STATERUT BT, STeaTcHeh feReITaH, YTk T JRisuT T STHThsieh farvamerT STTUshT 2T STt
STfect T IEEeh! AT ST S | SATIEHT SITcTUeht AT Tgeatel fall i haet TSTHITaeh TrbIdT, Haemeh
T I STTEAT T HEINTA GAHCEAT T GERRT HTEHIE 0T AT g F9 i Mept & | famr sri-aenr annfir
g9 (Galtung, 1969, 1996; Lederach, 1997)!

TervemT TiTUshT AT M- fsRIeh STeeer ST haet fewTehT STIUTEITaehl EIHT AT &4 Haprad gReahIvTaTs
ST STUhT SREwS | T Mo (Galtung) ) TeRRIcHe ST (Ferey TewehT 3TTer) T ‘HehmIcHeh o=’ (=TT,
AT, GHTSETAT T Aol AHIiseR EFseeenT 3utedfd) st mitfausnr frerarer s faseres sreemmm
O HUE qREaT A | thereaed STt g Fafera stawer ave w3er Aty T wifasfia ufskarar s
wrTiad g | Megg (Galtung )T &t faement ST 3fqur @2t (Lederach, 1997) & @aTe, G T
g IO JThd 575 SUUTETS T Sie U | a8 st AlshdT-=ish qod HI=dT, A TieT T Sfvash
e TG T STETIIcash! ST farer ek ‘Sfiaqaed=a g fereror-faermgant afshamma saemon e BRed
(Reardon) & ‘faTeITehT To®T 2T g, AT T ST TTHUHT ATHTISF HodeeaTs SITERAT 3T HralTet Mg
qmTfsTeh 3ThEE &1 (Reardon, 1988) T ARG T | STeet S e farva aitarsTdT, sTii-a faremeht stragarehar
T HEcAATs 99 I T2 S |

AT HEETTEEe Ui fITeTeTs farir Smivaeh! STeR TarTehl ®IAT Tk TReT & | Jhishl Ha s
g AT AR g& G VTR IM=eh! J8al T SURIEE Ui HiiMaeh Aieashar Hufor iy w&6e’ 1<
(UNESCO, 1945) | 3T STERUTRTA ghITATS SHHIT: ‘STt T&hid shrisA’ (Culture of Peace Programme),
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Ifeaer ATTiceRar ferar (GCED) ‘farit fashmereht @it farear (ESD) stear fafu=T smifes deemeser uft stremara
T fafa=T FRI T IeeeE AT JTRT GG RTuTehT AT 29T J=I13¢ STTUHT ] | herea®q INf-aqul ggstedid,
M SRR, STRHTEhiqs TavpaRT, diehdri-=re TeamTiar T friar afvaes TrTierar ST ereesh! TaaTaT
HEeTul ANTEH Rl & | (UNESCO, 2015)!

3ThIah, HHTNSTR-TTaTcHS FaehTs (SEL)TFelt 3T, STqH-Meed AT -SIRTEehdl, TaHTcHsh =,
TR, Tataatthe €Y, q&rar, ol sarsedT s ArsHIeg, SiTeeh STITEeTe hAsT: fasm m afer
J@TUeHT & | A eTTaretet WTiHieh SucTeweR! AT T hodToT T HehRIcHeh HTHITSTh TeR ANFhg T
Jeeled ANTEH Y3 | (CASEL, 2020; Durlak et al., 2011, Soulakova et al 2019) |

i grETIiIe gReaRIvTeRT qiehehT ETET ‘ANTER'S HATCH-TedHT, S, Ta-T qoT Afdeh STIe JTtha TT=ieh
FTLUT T STCHATIRT T & T HTe a0 SAaieed UEfd Tqd Tes (Bryant, 2009) | ed SRS
(neuroscience) T &9 fa5 (contemplative science) T BTelehT STTEIEE Ui HSTAT Higdeh! STTTEGhdT,
WIGHTcHe Tqei, T, AT TIAT T TR HoAURAT FHe-4d HehRIcHE THIEEE T g1 TrITa-TaedTs
i T ] (Davidson & Begley, 2012; legel, 2007) |

STRh HfeTed ST (TIHTTEh! hRUT) Heavigeer ferarr T fererm wrha smfeq yadawT Hecaqul JARTEH Tieh!
=g | ot oot R fawera Taemee aue gy, 37-o71 fafere SefiuT sf-aeTg SesuT e Terer ar uier 9T
3TN TEREehT & | T =T gheaRiveeenT ik TeeT Tae®aTs Tehishd a1 TG ITi=iehT ATl STawIeh AT
&TTeRT foehTel 3Teh TMTEIhIT Gwet T Hithe W=l I8 STEATRT el ST & | e, Smid-ahfesa farear (PCE)
TS ‘Tehiohd LTeTeh eI-'ahT TIAT T ‘Tehishd IMi-d g&TdT U’ (IPCF) s i farear ((PE ), BraTiotsh-SITaTeHeh
faeptg (SEL) T ANTESIT'ATS SIS SATLHUICH @raTehl T AT HTRUH! |

R TUNEEH T AE TUNALUT-UF $feT gfeanmon

amegfen ferermer s farerrent AT ATHTRSTR-WTaATeHe TaehTganT Teifad faehTael Hecaals UTIfHeham™T e
AT B | T TEHHT S, TH-STNEehaT, Adeh IteTded, foadeheiie Tid-Ten! saaieerd foemmaent ardr T
T G, AT T TYTGehT Taad 9 ATeei-el g TH e NTHT | Heff wivcrst dieT A (Fehfa-Tew
T Y Tcd) T ARFeeh TagT=ien! ST HEM Udostelel faeniad TReT ‘AT AT SATETNT ANETH dhael TR
ST T AT A BT HIS T9E A [SehTHeh] Tk SRUTEg, STRITad Siia=sh Ugid a1, Seet &l I
Tt Sifereh e fiendT TuTfad RN © (Bryant, 2009; Feuerstein, 2008) |

TnTehT Hifeteh TfeITST ATfreagtatRrer:’ (FRE 2.R) 3Tiq TomT 3= g4 gidese! fHema stefq wwwm
33T TRRIHSE T T TTATHATEEATs THRH TTd TRRIcHeRATATs SaTdeh T4 Wl Jih | Afefen gieAT JaaTs oTvh
Uftsha TaT, BHT 33 fafarer TuT-T0mT faemeEsent guv=aT f dTeft YTt Wt SHTeqes (SSTTdT, Trerddr) feerr,
ST TAT HTGHTCHE =0T/ g, a=eiierar T faashgul fofr awar sear ef=a:aateTa (Intrapersonal)
H1T T geraren TashTeiT ARTETEHT Trafrad & W= JeqU | HaramT, o7efqul foehTs, Shael T s, qed-deT
TN 58 GHAT a7 Wilfdeh THigHT AT EifHa TEr ST a0, ATHide SishaT T Afafhamesedrs Tedren
Y STTA TR - FITwoT T4 ETehT AT et oo T TAEe T a1 SargT TanT g=ms emamr fnlt g5 |
TEAT 3T ATHT (Intrapersonal) €W, F&TaT BT T+ THW HTEAHehRT EIHT ANT ATHTATS WIS HTetaiaT
AUl AT STTHT S |

ANTEHSIER, fad (7, g T ITEHR) 9ol ITYId, HIH, T T STTHAEER! THHAT FoalTer g TRl
TR TAATS PSS | Fermiehl FHRIvvIEles o7 (3f=ar yumem T &), gig (faas T Afaew fofr) T stesw
(HATH-afE=T a7 STEH/ ‘W) Fl [ AR Jo7 Hihs | T AT TGS HHoSTAY0T FOHT SRR g,
e Sfh, AT T AT I EEHT STl UidfhaTeh! saa fadeyul @sel Wed g Sell T GeidTaT Hem
&1 | AT (neuroscience) T Taf=T STeae @I BTetehT STgE-IHIcHS fepig®el Ui Teid-dsrrar
(mindfulness) T &I (meditation) T STATEIT AT SITHAT TS T AT FHIHT T Tt T8 §a
ST W TET{q T SHTcH ST STigHT J9a SehiicHes TMTE O SFITaHT Hid GeAd &4 (Davidson
& Begley, 2012; legel, 2007) |
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I FARH TEWEEATS o7 I UG TS HIh TCHIHT 2o M 0% W TEGA ST TRIT=HT 5T T Ta.
fr. wg st w9 SRR (holistic wellness) TS Safthehl TR STTRUT (self-awakening), 3TTeH-HHTaT
(self-awareness) T AT TIRTHET SIS HUHT & | Jalel TNT qUT SAATS SATthehl STANEh STALAT, FSITAT
T GHY FHeATUTET Fral(-2d TR STRATEhT TIHT TEGT TUHT f=T (Sharma, L.P. 2026) | 3t gfeshivre
U ANTATS el TN HATEATcHeh STEATHRT EIHT T T9E &leh JTHT U foehm, Teq-fm (self—
regulation) T HHI FHeATVTET Traf-ad STVATERT FIUT Je- STUR JSH T4 | A TfauT JuT1er shaet AT
AT EAThT ORI IGITHYIHGRT EIHT HIF TS W T, ST Tag, ferefr T 9ma hedmrars Thisd T
farvareh Teeaqut AT TT ST ShesehT EUHT farehfard g7 e ATTEATeRT HhTUT I ‘Tfehehd I GeadT ITed” (IPCF)
TR, STf-d frer (PE) T 9T YagehT TaIHT oTehi ®esh! & e |

Ife gHagAT Thomas—Kilmann gRT wfauifed g5 =¥ (Conflict Management)aT Uiel SATETGR
Sietige—Hiaereicrs (Competing), @8ricH® (Collaborating), ¥bIdameis (Compromising), THERTH®
(Avoiding), THRITSHIH (Accommodating)” @Tg Ut T feredT T oM TaaTaeT Sigg e 5 |
T fafee favaeadt sas aweTa=eRT Fecaqul WHITdee g1 | §&THT Thomas—Kilmann §RT Sfaured 5
FAATATIHT U TR WHITdee e 5 Teh WG AT qef Faiaw g4 T g5ent wapfa T aitfeafaergan
I WHITT S T HANT T §9 | O WG SH1e, WHITT T 7 AT a1 g aEd SehRaTeleeeh!
feRT (FRiTeHes aoa) fafe 1o | el ararenef, wieawfe faufaeeer fasir ™ stemf-aerr ardr fafawr
Furfehen, TRITIE, HTHaTIAH, TeeaTdt T favaeard saageaTs amfiel STITIehT 0T 3Tfeet Ui TR T amer
T & |

74 gfieel Thomas—Kilmann 3T fafiy=T =utert WHiTaeEaTs T8d THTEshRT @guTer TN T sTuferd s aftomy
T T HTHa AT 3T STTaweh 31 AT TR Ug &THarehl S9HT AT a3ieh! ‘Teragia firer staemoment
SATRTI YANTeh! Hecd ferTgfed age MUkl & | fehyi Safch AT 8IS, §r5HT S ) JeT—7ich, Jdcd, THaM,
HerT ug a7 ‘Ferdgh e emar e faswtad g8 SieT iy, SRR, STa, e, w9 ot e et
efige (conflict-handling Modes) T IRUTHIET fareshyul TN 7T TFITEHT i 96T JiE g8 S8 | 39
7T AT Thomas—Kilmann &1 575 sFaEaTaarere] THideh e TaemTT T T35 FadTs
THTERI SIS AT S 31 &HaT faehtd T4 afery TR YeH 16 |

HETHT Thomas—Kilmann 3T UTeeeT 53¢ ST WHITaeT ‘Grgehl STaETHT ekl SR T ¢’ J ek
FTIR TEGA T, ¥ ARG ‘T SHagRATs (aierd 7 o ahl STereeT el Safaa { fqeehyut e 7 st
T 3T AT HATIR YeH T | el Temgfa frerat amar faswmeaTs g5 saawmaene fam snf-das
1fer srg HEcaqut Siferer SRt FUT T fehes | e de (saatd / IT9T) vergedT ‘feadgta fRrer
gar fassfaa g sifer iyl g5 =aw, g5 T T farr sfaent grmaT sifvafg T afe gge
JTUREE TIR G |

THYHR 7Yl FaehTs haeT T Tgohe, TeI-THAT UG aeq a1 siifass ogfgaT o difd & sy
ST, AT TTHAT T ATAThATEEeTs TIedTehl 8T STaaieh - Taveisur 7T+ Hiqeht a1 caers Ham T e
T ST FergAaT e g T Fit 14s | a|emT 31 3feTa (Intrapersonal) €9, gerdmehT dmr
At (interpersonal) SHATEE (AR, 53¢ EUT-UT 3TTG) BTG T+ W HTEAWRT ETHT TN HTEHT T
Teed feTgfar aqg el © | T Ta@Aeh! T=avT T &t AT faement wecary T HAfq Tawe © |

R AT AW ¥ et R

S TashTaehT AT 31fq TTawaeh =34t (Intrapersonal ), 3T=qaaite (interpersonal) TTEGEHT &THATES
TR T JNT TTEMAT STl STRTGT JMT'hT T SITeTeh Tecd ol & | ST AT AT AT SAThalTs ¢
feragfa fARrer ermrRIdenT fafaer AHaer &faar gThde THah 3 RIS | JHcl SAThaTs Aideh ST TToHT T
AR T AT TTg, HTTeh! STATAT CIEehT SATHT STTEvaeh faoehyul ITRaTied J8 T SHaTdh Waeiie g1
AT GHA 1 T4 | TRt ‘STRTs AT ShaleT SATEATIcTeh AT W1 T () Ifeayol T Sfiameht atht
YA M, Yo, F&aT T Jia Fafor T ek TR0Teen! dxiTi-eh { SATaaTieh ST §9d & |
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aTfereRT 9: Tt Rfeea frerRt sfT STy gwrRT difarR FE

(e el FwreEET srenfa)
®.8. | =Ty A fiferr avem
2 I Yfqer IeTiaca, rfeaT, geafsT, TEaiier TR T QAT STRETFcdeh! foenr
R Ty FATCHSIIEA, FHFG, FATcHIe=IHeTeh YA TAT TS SATHIT (Thre
3 e TR GEareey, et qUT THIeh T Teehgent AT TER T A6 TarT
% YT | WTaHTcHe: STCHIHA, qTd SIerET qeiT 3TTcHEIHeh! faenrd
“ TAER | SHen! T @ faaeelts saeema T gareh! faehme
% oI fartr wehmraT, 3wyl faerts @ ATfae shi-sdare! faswm
© e Faramefier AT, TeTgfa, e aur AfaEE (Metacognition) 3T STTHAT Hie
UTHATATS o T o, GoATeeT T, T 7 erar &b faeprer
¢ gy M, oo, STEAT T STTERUTRT H-THThd T9 T SR T

Attt 3. ST fogm wiaemgrr ufaufeq fesr Faaa’e af JesewT Sifes Avids @ Fagie
JTervsRar T sftfaer afed FETgER Tecsy M 3 |

feen qaga -sfam faem ufaem™

8 | for qmsm fftr e

¢ |¥ar AT |1 Siell T FTER TAT STTHAT T UGS T 0 Teahl @iet

R | STTEAT W T foraTg®ah! 3Teaa qerr ekt ft sthvgfig

3 |frEwfar | ST 3TER uid fa TS e e Wre, fae T AT STEshRaTe githel dad waTe

¥ | geEiedr | SRS Fa S e e Hia qeeh e

W | ST AT | § TR T §T ST HelehT FHedTuTeh! die UE. e

% |TEr v T, T, 99 TR STTEAT ISTIoRT FANTSIE 3TelTs G =TS atnid T

o | meat ST fHSTH, HehTIcHehaT T HHHehT ST

¢ |t SIEAT Hehed, TR e okl ScaTEshT ETeT TIUTEH 716 T 3TJET TTadiehl arer
THIHR TS HeARTTh T AT JTh {88 ST & Uhishi

% |mgew Tt |t T gfure withAT Teer Teg qufar STt wrerh! @ietetts ufeal areferar

I dTTshTe® (R.2 T R.R)HT Afersh wd AR gieahives favemor e ‘erergr anr T sfaq fagm
giaSHeaRT UfquTied Taea’sl HHT: faenfad g Ut wift=q frer (PE) T AmTfsieh-AreHTede faets (SEL)T
G TaerTaaTdt foreqor STererTs aele T fauTeT SRS Sfcrar Tk STeh! §98T FITfad TR SHaws |
Tdesiie ANTER i a| T Fem'er Afas streror afed smi-aqul wreruehl Afdew STUR YeH eS| ST,
TUTRITH T HATRTU Y ST T WTaHTcHeh TRl 8Tt STTeH-SaETI { Taehalells 93¢ srTsed] | e faramsfier
ST, Tghed, THTTI{AR! TATaT fdeh Jgca, femiam (favaeardt) FmTiek (Global Citizenship) 3TaemuT T
el TaeRTsaTs aTuT, T T quTia’sl TeaiT JRTSeH] | JUTIAT ATty ST ST1aSiehT SIHT | Teqd

Teh! ST ANTERIRT AR SITaHT IS Jraeears Had! SATHEA T W~ SATIRTE (a7 JaH T6s | Sfiad
T wfaeTgrr afauTied Tasdsr SUIh STTURVITEEATS THMT-L FIHT =37 Ii 37 ITshd EIHT T URRT
@ | Y At emdTent watae Temgha frer & )
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3. TiEa wted g&3ar I (IPCF)
AAYTLUT

‘T I geraT UTew (IPCF) I9 STeTeh! T SFUNUM & | IMMi T eHareh! Siieh faenrammha
HemTa e fmfor T e fasmets Sre Tehishd Stfersh HiEHTeRT SUHT J6es At aTitusy ® | F_t It
AT ATl =gl e, FETet gger, faraeiier AT T i T drTeEaTs gge aed T
T g € T ARIaT T 93 U9 | I9 WTehTel Wi 1978, |THTrSTeh-HTaATeHe: faehrs (SEL) T ARTaRi-ehT T
HIHEEATS THST TIT T B | TR Tt faam Siferh SREesars sFaterd T agr fafesars
TEH1oRd 716 TaTr SITiehT TR M, Yoo, &9dT T Jid faehd T avhT STTeuTesh ATIR THd J8H 68 |

e farem (PE),, @misteh-wiaqTeas fashts (SEL) T IWTeRiel AT TaehiEehT Wieh-ish TTeidls SATHT
fafere fawrasg o @EmT Sre fausr & | i< forearer gedq: amiiee =, §75 F9TaloT, Alhdli=ih
HRITHTAT T e ATNERATeTS TFIe T W HTHTSToh-HTaHTCHeh TaehTsel Taee Jray T TSTrariuT agen
AT SATaTH TR S&TAHT SIS fors | i ‘anTeni’ Afder 3aieTiacd, ATCH-GeiaHT, SHTcHeh I,
TRTEHRRIT, HdsheaTorTd, HAT, HEVT, T SATTaeh! ST TR Uid afed & (Galtung, 1996; CASEL,
2020; Bryant, 2009) | ST JaG-HT AT o fawee® Ush 3Thient T 9T Ui A-ieEars 1z Sifees areuhes
TeHIohd EIHT S ATSTERT U 9 oot IE=s |

8 ff A ooy T et Thisgd o sftereRl gl arated T 99 ST ‘Snf-d-shivsd ferer (PCE)#T
FehTerd e A Rt feger TrrRTEERT G ToyvEdt T oTelq ‘Thihd INfd gerdr UEw (IPCF)TS T3eT
FenTfieh oo ST HTNUHT B | JHeT TFSTi-d HAHT I FalaT STHAT T T AT FGHT ANTEM q=13 STer
TTRTERT & | AT HISHTUST JFTET Tohet 3T T (KUSOED) T It 49tel (UNESCO NEPAL )3hT HEehriHT
aTTi= TereT Tostrer JuTer (PENN)SRT Sodiield Jeq Uierersh Fiereor arferd (MToT) HTtha dTied U7 ATt
ITEEGNT HYTh EIHT qIT UTIUhT TTeTeteh HTTeqoT qrierd GRetenteh! HecaaiTs od dreishdT HaT e 9= favama
fersusht & |

T T I TAGH &THATATE ATTAHT FSTRHT & q&T TR ST ST T B

F  IAAThE-ATF T&AEE (Intrapersonal Competencies): ATcH-SIFTEeRdT, HIGHTcHSE 0,
Scueiierdr (Resliience), EHTcHe: TeRaAT T TcHfe=aT 3T |

@ Y aaieh® eTAEE (Interpersonal Compptencies): TR, TaTe, TR, g T §75 ST |

7. dfaw qar IfetF AT (Ethical and Character Competencies): =T, =T, Saterfaca, fear,
FHAT T AT TREAS qeRT FF T |

g, AWE qan afiew eaEE (Civic and Gobal Cypetencies): @iehdTi=ier T@MTHTAT, AMa 31K,
ARt [[3aTtae ]|, sautegias TavhaT T ek TR |

¥ AdIHE Ud EURALUTRR T I8ARE (Reflective and Transformative Cypetencies): SHTcH =idT,
THTATEHTCH AT, Aideh Ua faaehsfiet deh T Siiaauadi=d TS |

9. i e 3eTATEE (Peace Leadership Cypetencies): THETA Heehid 3&1dT, HedNTIcHe qcd, fomiar
fauter fmtor, Sam, argeTass gewiiar T i fmtor |

USTTR &7T ST WTT31eh HhCTATHT HTS Shi=gd g TFRTd STTeeh & aTeev=aT M= a8 UT&d (IPCF el fart si-qeht
AT STeherT TateoT faehm TR §-8 T HI=IdT Teas | o, Tuel frerers U Stiaaei=a faehrs ufshament
EUAT T, STHeRT HTEAHATE Ffthel TNAR, Taermers, e T 9w SuTsHT SIS AMEH I8 ATEv3sH T,
T T FETAT TR 38 T8 TS |

STTfeciehT Tt & T &g, At Tt faepts T Sfiawd STqaeTe aanT shives EvmT faesfaa g¥ ufsear an
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ATRERATah ST S@e Iedd: M= JqcamT TRuTd g1 HaraHT far araTfsteh EU-UTh! ST haet yaferd e
T 0T T T8 et At farehremT e queRl g | feR e 31T STt 31 aeTsueT
T TTGAHT FATHEE Tl g I T |

JE 78 UTEY (IPCF ) Siferer guia T Sifersh searmei=enl ehdTelTs Sraiier 1Td U3eT SATIRTNGh Hreier T Jeishl
1 e | Tafearer aresiaes, Nferer T HifaTa aiETgER 31 T afe At &= (IPCF) urazshy fmfor, e
arferm, Sifersh Tqear T i FmiorehT TecTeEeRT ST SWRITT g g7 W= 3T0eT TRUERT & | 79 S7efaT wfeq hisa
fareaT (PCE )t STTiecietTs faretent TrehicHeh IuTTHshT &aT AT Afers fererreh wresmene Sfiauai=d Fae 18 S
fafarer weter arar fashrerehT aferT STreReRT S9HT Tfad T+ JIT9 T4 |

fo=t 9. wFEa wfe gamaT e (IPCF) ¥ e s fveat (PCE) # sraemvumenss gt

feamr s (Sustainable Peace)

3MMi=T &HaT (Peace Competency)

A
iR i et ared (IPCF _
A
e Aqca FeTaTe®
AT T FUT-AUThIT G&TaTee
AT T Afveeh gerdes (GCED)
fder quT =T qaaTee
I Tcheh q&ATE®
A=A Theh (AT ) SeTaTE®

A
qTeSie + i faretr (PE) + @mfsteh-wreHenss faents (SEL)
A

sTTi=T-ahfa fararr (PCE)

A ;. EshgT faekad

HierenT Tersr ¢ AT sif= ferer, wraTiSTeR @I WTaHTCHe ToehTS T ANTESIehRT Ushiehd HATSIHTGA ST GeTdTehl faehrer
T @fe T famr s vadaw stfr s aferr Sferer sk vega T 5 |

¥. IR Wi I&TaT T (IPCF)- fagrasfa sreagmarma fifersw gwma

F i et STareRT ATfehar, o Siferes STEET TA1ey T fnit e | aud, weiehd ied et
U (IPCF) Shdel AgTiwaeh STTEROT AT 798 qigashH, freqor fafer, Sferer arferw, Sifersr Sgear T amgerfaes
HETITATATR T AT §HAT TaG T SATaaTieh AFaeiehen] TIHT T JEqd HTeh & |

Tornerr deuT IW efeTet If-aaTs gg fasRehl EHT YT Hel faem fawresd i T UNd e | g
ThT TaehTe g, ARTTSHIST TAHT ITSTHHAT AT TaeTesatTs el eear THe YTE TReh! Ui & | STNT, AT
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T foreiam ArTiekar fasrmer T uTshfaer STee ue e (UNESCO, 2015), Sieer ST fareqor T feshrgent yeish
STATHEERT THTHTREAT g 7T TEdNT J&s |

foreter-furfersrmae g waa T J&7aT TTRT (IPCF) & TedeTa: 3-eseh! YT qiedTelTs HUihall sH1sS |
Teregen- farfershre® ot fawerTa fasrerl ot W wifad & HaresT dgsteRal, Afaw gieer ST =af,
Teraefier ST ITEehatl T i~ UTSTeTeherl TUHT THT EUTANT §1 TN 7T | hereaey, faraen-arferd o ftat
yamT fasroent Siferes (fa-aied) niafafueser stor-Srreedr, et e, seom, gETaeht freror
I, 575 FUT=UT, ST-qlaiehiaeh TUBETIehT | ST e &l qeidTe® HTuT T GEeIshordT JraM

>

=138 (Reardon, 1988; CASEL, 2020)!

I gleTel Te ufsrersk arfe™ (Master Trainer of Trainers — MToT) STRIFHEEehT AT U T4 &IHT ATl
TS | A8 Qe TITeren, foerer SHE T HesTohd geals JTi-aara-l JadIes Taiqes Gucl [aehmd 7T+ SR
TG TS | T Yeheh! Tgael aTferd, Tt (Mentoring) T SRIT-IE-ET STERUTCH TTedT ST Tes e
FUTRUTETS 3T¥ SATIh T TR SH1S HediT J21ss |

faramer et afex (IPCF) of UTE, Tger, ArTieh T, favafaeme™ T ardsiive demessier ST
Hih STl AThaRIAT SIS o | Afeeh AIHAREaTs s eish Gdlil Jreg T ET¥T AT STeaTracaet
29T q=nser farr e Yo U 4ge g | a9 1T wni-a-ahfesd farer (PCE) swefmentaTent freqomr o
it T ST, ST T ATgeTieh fashTeeRl Sftaaeident Uit a1 I8 |

et 2. TR I T JTETRT ATEEIH TR

ffer g/ &= safera avEm

feremeft STeH=IAT, FETfd, Icmsfierar (Resilience), IUERIT TG TIT IMiwT FaIgT qeTdTehT
e

AT T &ar 31ty WEst (Mentoring), SaTawToes faerts @erm drfer risFERT UrEat S7i(

(MToT) T

farermer quraeft faemer deepfa, reiuTges 3= (Restorative Practices), Hgehm e fee(
Teff ST

HETEE

TRt ATfeterT Sfeatiad STeRTieh TamTeEet SNi-d-hi-sd TeTem, fommm uragshmmT afte w3t fasees v, ar
s Stfereh STNHEROTERT STHT A g, STHeT TTaeRT feshtg ararereT fmior i safts € s st
ToTSTehT FofoT, SegT T bR 3 TS Had aH 1S |

y. foord

A gEETHige fererent gqE 329 3 famr snfed & | Ae AfusR, dthdTi-e ST, §75 ®ATawor T e
faenTaehT ATEETe STatifed vaTEEE I ae Uit oad: TRl i, st fardaefier we fadeyul Ewer
O TR riarieenThd ot HETeeds g3e ST e Ty Hem Ariehes, Travr et fafeent T
yfeTerehaer ¥ fnft s |

fertr smifeq e wfshamar fawerr 3 faremmenr fet o1eq g miva farenr, Gmenfsren-wreHTenss faertg (SEL) T
JITRIHehT T ANTEHEEHT TG I STeTel IMd-ahi-gd (97T (PCE) TS Tereiren! WTeamaTe ‘Tehishd
fereh GRS FHT TEGA T GISToh! S 9 ‘Tehidhd MTi-d a1 HT&W’ (IPCF) TS T Jaa arar sifvghg
SATNTCHSE HISeAhT EYUT UIT ‘IR Hoe AT IUTET WUH! S | O ToT 3T TTTId efeh ToRTeeaTs
Jqca T ferar Arferar fasmr e1fe arsremT fafiessh! ek TEHATS Thishd EUHT Tqd T4 YT 81 T
3|
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TS THIshd T G&dT UT&T (IPCF) TS UST I a7 AR Sfeaeh WieeieT FUHT T8 STHeH=aRT
gremehT EUT 3T ATRUART & | FHRT 39T IETHAAT FidT, Aotk arfer, Siferss e, YamTa fas T i
frmioreT YecteEaTs T gy e | fafaer aispfas ¢ ffers afur awer s, S mmEeir,
ferehTeeeen! TashmerT U dTEfeRTeli TMTaeh! STERM T 91 WA JRITIcHe STIH-ITe® STavTH Gl

HeT T faaehsficr THTSTeh! STTURITICTSRT EHT & A HATEEdTs ArsHTaE 9T fashfad T TuTTcde Sifeeh
TUTTEAT STTEI9oreh G5 | IF 1T SMfed-ahivga Tarer sharet Sifersh FefieaT W1t |1, AT ST Yageh! faemT o1
FUTROTT SHTERIAT HSHET HHa WUeRIeT RTeoT SOTTeiTs qagReshioT Jar 714 U3eT SATed i & |

% %k %k
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‘Modern’ Education and Consequences in the
Global South

— Associate Prof. Uddhab Pyakurel, PhD

Abstract

Post-colonial world adopted Western-centric higher education promising social development through
mobility and state-building. But the education was part of commercialized model that has commodified
learning and severed intellect from practical capability and local ecology. Social thinkers like Mahatma
Gandhi (in Hind Swaraj) and Sri Aurobindo in his writings on Integral Education, hinted the limitation
of the western education suggesting not to replicate in South Asia. Later, scholars like Pierre Bourdieu and
Jean-Claude Passeron’s (1990), and Avijit Pathak (2002) joined as critique of colonial education's inherent
elitism. This paper examines the Global South’s higher education crisis, focusing on Nepal as an acute case
study—supported by the sociological interventions of Pyakurel (2014, 2018, 2020, 2021, 2022, 2023). While
doing so, it illustrates a double structural tragedy: skilled artisans lacking formal "academic degrees" face
institutional marginalization, while credentialed university graduates lack functional, market-relevant skills.
As Pyakurel (2022) demonstrates in "Education-A source of continued inequality in Nepal,” formal schooling
systematically reproduces class divides by devaluing indigenous knowledge. Furthermore, drawing on
Pyakurel et al. (2023) in "Higher Education in Nepal during COVID-19" and Pyakurel's (2020) Gandhian
re-evaluation, how the pandemic exposed the fragility of degree-oriented modernization and accelerated
digital exclusion is another highlit of the paper. Being based on personal reflection and review of previous
literature, this essay concludes stating that the situation today is due to the failure of academic and political
mobilizers to heed Eastern pedagogical warnings.

Introduction: The Mirage of the "Modernization" Project

The post-colonial era across the Global South was defined by a rush toward "modernization"—a state-
driven imperative to transform agrarian societies into industrialized, bureaucratized economies. Formal
higher education was installed as the central engine of this transformation almost neglecting the available
indigenous education system. Post-colonial elites and state planners promised that expanding modern
education through formal school and university access would democratize opportunity, eradicate economic
and other backwardness/marginalization, and serve as an agent of progressive social change (Ram, 1995).

Compared to many of its South Asian neighbors, the formal "modern education project"” is relatively young
in Nepal. Under the oligarchic Rana regime (1846-1951), formal mass schooling was deliberately restricted
due to a regime threat psychology; the ruling familyviewed widespread public literacy as an existential
hazard that could trigger popular resistance against the autocratic rregime. As a result, Nepal had witnessed
with a formal literacy rate of barely 2 percent in 1950. However, the political change following the fall of the
Ranas, created a remarkable environment for state and private investment of energy, capital, and institutional
resources toward expanding modern education. Through these massive school building drives, university
expansion, and literacy campaigns, Nepal could achieved a staggering leap, raising national literacy to over
75 percent today.

Yet, despite this remarkable quantitative expansion in literacy and university enrollment, this modernization
promise has not brought positive results; rather it also witnessed a profound structural crisis. In other words,
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rather than fostering self-reliant, ethical, and productively capable citizens, the educational apparatus across
South Asia—and Nepal in particular—has commodified learning into a market transaction. As a result,
education is no longer treated as an awakening of human potential or an integration with community needs;
it operates as if in an assembly line where academic credentials are bought and sold. The following two can
be cited examples of a devastating paradox generated by the market-driven paradigm:

. Degree Holders Without Skills: Universities produce thousands of graduates holding formal paper
degrees (praman-patra) who possess little to no practical competency, critical problem-solving capability, or
localized technical knowledge required by local economies.

. Skilled Individuals Without Degrees: Traditional artisans, builders, agriculturalists, and informal
master craftspeople who possess deep practical expertise are systematically excluded from formal employment
structures simply because they lack institutional certification.

This credential paradox mentioned before is not an accidental market glitch, but the directlegacy of adopting
colonial, Western-centric educational models that Mahatma Gandhi and Sri Aurobindo warned against
over a century ago. The later section of this paper demonstrates how this educational failure fuels status
friction, class alienation, and distress foreign labor migration, while proposing a path toward epistemological
reclamation (Pyakurel 2018; 2021)

This section examines the intersection of Gandhian critiques, Aurobindonian philosophy, and critical
sociology, let us understand how higher education reproduces social stratification rather than eradicating it.

[ Commercialized Educational Model ]

v v
[ Degree Without Skill ] [ Skill Without Degree ]
(Theoretical Rote Learning) (Systemic Devaluation)

I
v

[ Cultural Status Trap |
(White-Collar Stigma vs. Manual Labor)

v
[ Crisis: Social Conflict & Migration ]

Through Hind Swaraj (1909), Mahatma Gandhi launched a scathing critique of modern colonial education,
exposing its Western origin, inherent elitism, and complete irrelevance to the needs of India’s rural and
subaltern masses (Pathak, 2002). Gandhi categorized that colonial schooling was designed primarily to train
submissive clerks and administrators to serve an imperial bureaucracy, cutting educated youth oft from
their cultural roots and economic surroundings. He came up with Nai Talim (Basic Education) concept to
counter this alienation, defining Nai Talim as system where intellectual development is integrated directly
with manual work and village handicrafts such as spinning and carding. Gandhi designed this learning
through physical craft not merely as technical training; but to spearhead a "silent social revolution" (Acharya,
1997) and the following three were major features of it:

1. Weakening the artificial hierarchy between mental labor and manual labor.
2. Fostering economic self-reliance (Swadeshi) at the village level (Gram Swaraj).
3. Avoiding the emergence of a parasitic, urban-educated elite detached from local contextual realities.
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Similarly, Sri Aurobindo complemented Gandhi’s socio-economic critique, and argued that education must
cater to the physical, vital, mental, and spiritual dimensions of the human being—a framework known
as Integral Education. Attacking the industrial nature of modern education, Aurobindo emphasizes the
following pedagogical principles:

. "Nothing can be taught" and the teacher is a helper and a guide, not an instructor transferring static
facts.

. The mindmust be consulted in its own growth, rather than forced into standardized, market-driven
curricula.

. Work and intellect must be united so that the individual discovers their inner nature (Swadharma)

and applies it toward organic and localized community development.

But recent governments have forgotten these radical visions and chose instead to commercialize
education, replaceing integral human growth with standardized testing, credential hoarding, and market
commodification that is, in Bourdieu’s term, a Credential Trap. Through such a commodified learning,
formal education turned into what identify as an instrument of cultural reproduction (Bourdieu and
Passeron 1990). Instead of equalizing society, the academic system uses credentials to legitimize existing
social inequalities under the guise of "academic merit" and "quality control." In fact, formal schooling
systematically reproduces class divides by devaluing indigenous knowledge (Pyakurel 2022) as economic
and social capital purchase elite degrees that grant institutional legitimacy, while those possessing authentic,
informal skills are labeled "fake.” The result could be terms an academic caste system where formal paper
credentials dictate human worth, regardless of actual skill, knowledge and productive capability.

The South Asia Reality: The Case of Nepal

Nepal offers a stark empirical illustration of this educational crisis in South Asia. Over the past three decades,
higher education in Nepal has expanded rapidly through private colleges and university affiliations. However,
this quantitative expansion has detached education from local socio-economic and political realities. In other
words, the higher education system remains dominated by Ghokante Vidya (rote learning)—a mechanical
pedagogical approach focused strictly on getting a good results through written examinations. Universities
churn out thousands of graduates in humanities, social sciences, management, and education who lack
basic practical skills; i.e. , business graduates lack practical accounting, digital literacy, or entrepreneurial
management skills needed to run local enterprises; agriculture graduates possess theoretical knowledge
of textbooks written for foreign contexts, but lack field-level diagnostic abilities to assist local farmers; and
engineering graduates. Consequence is to witness unemployment of graduate due to inadequate hands-on
laboratory or site experience. It was in fact due to systemic devaluation of non-credentialed skill that possesses
a deep reservoir of uncredentialed expertise. When higher education is commercialized, holding a degree
becomes a symbol of social status rather than functional capability, university graduates experience an acute
“white-collar status trap." Having spent significant financial resources to acquire a degree, graduates consider
manual, agricultural, or technical work socially degrading, and that creates a dual structural problem, i.e., a
high rate of educated unemployment, where credentialed youth sit idle in urban centers waiting for scarce
administrative desk jobs, and also a severe shortage of domestic technical labor, forcing local industries to
import skilled manual labor from neighboring countries despite high local unemployment. One a society
is with this imbalance, it breeds deep psychological frustration, class resentment, and social friction. Youth
degree holders feel betrayed by a system that promised upward mobility in exchange for tuition fees, leading
to political instability and social alienation as witnessed last year (2025 September) in Nepal. The ultimate
safety valve for this broken educational model is distress labor migration. As Paudel and Pyakurel (2018)
observe in their study of youth aspirations in Nepal, the societal push toward foreign labor migration is
deeply tied to the rising, unfulfilled expectations generated within young people. Modern commercialized
education sells an aspirational dream of white-collar mobility; however, because this training relies on exam-
oriented rote learning (Ghokante Vidya) rather than practical skill creation, it fails to generate viable local
livelihoods.
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This creates a double structural failure, i.e., the academic system reproduces social exclusion by devaluing
non-credentialed local skills while simultaneously producing degree holders who lack market capabilities, as
described by Pyakurel (2021). And the youth, who are frustrated by the disconnect between their credentialed
status and domestic opportunities, apply en masse for foreign labor clearances and No Objection Certificates
(NOC:s). Ironically, many credentialed graduates are now migrated to the Gulf, Malaysia, or Western nations
to perform low-skilled manual labor—due to the exact physical labor they refused to perform at home due
to social stigma.

Pyakurel (Ed., 2014) highlights in Higher Education in Nepal: Inclusive Policy Guidelines, state policy
frameworks historically focused on structural inclusion (expanding college enrollment) without challenging
this epistemological exclusion. The system privileges the degree holder who cannot perform the task over
the master artisan who lacks the paper certificate. In fact, high levels of practical skill are with woodcarvers,
stone masons, agricultural innovators, automobile mechanics, but their skills are not in record because
these individuals lack formal academic certificates (praman-patra); the modern state apparatus including
financial institutions term them as "unskilled" or "illiterate", denying access to formal credit, formal jobs,
and institutional recognitions.

The COVID-19 Litmus Test: Reverse Migration and Rural Resilience

The vulnerability of South Asia’s educational and economic architecture was starkly exposed during
the COVID-19 pandemic. As lockdowns that was one of the major aspects of Covid-19, it halted urban
business hubs, millions of young migrants—many holding university degrees—were forced into a traumatic
reverse migration back to their native villages. Pyakurel (2020) highlighted that when hyper-globalized,
market-driven modernization collapses, it is localized agricultural production, community safety nets, and
traditional skill systems—not financialized urban centers or paper degrees—that sustain human life.

Furthermore, the pandemic laid bare the practical uselessness of the "credentialed graduate” in times of
existential disruption. University graduates returning to rural Nepal found that their exam-oriented,
theoretical education (Ghokante Vidya) left them ill-equipped to engage in local agrarian innovation,
disaster management, or craft production. Conversely, uncredentialed local artisans, blacksmiths, and
agriculturalists provided the true backbone of rural survival. Pyakurel, Khakurel, & Singh (2023) document
that the sudden, uncritical shift to digital and online learning during the pandemic widened socio-economic
exclusion, leaving subaltern and rural students without hardware or internet access completely behind—
proving once again that commercialized higher education consistently amplifies inequality during crises.

To conclude, the current crisis of credential mismatch, social friction, and distress labor migration in Nepal
is not an unexpected anomaly; it is the predictable outcome of an unheeded warning. Eastern thinkers—
from Mahatma Gandhi’s sharp critique in Hind Swaraj to Sri Aurobindo’s Integral Education—sensed over a
century ago that borrowing a market-centric, utilitarian model of "modern education” would fail in societies
steeped in rich indigenous knowledge systems.

Yet, academic mobilizers, state architects, and democratic political party leaders knowingly or unknowingly
ignored these insights. In modern Nepal, political leadership tried to understand higher education asa domain
for private commercialization, party affiliation, and credential distribution rather than epistemological
transformation. They adopted the borrowed modernization project uncritically, leaving society trapped
between uncredentialed experts who are economically marginalized and credentialed graduates who are
structurally unemployable.

We are already dangerously late in responding to this civilizational crisis. Re-evaluating this educational
breakdown requires addressing three fundamental questions: When? By Whom? And How? The answer
is immediately; by a Triple-Helix Coalition of organic intellectuals & academics:, community elders &
indigenous knowledge holders and grassroots civil society & parent collectives; making society aware
requires a profound cultural shift that decommodifies the educational imagination. Only by dismantling the
commercialized credential machine and honoring indigenous, integral learning systems can Nepal and the
broader Global South transcend the borrowed "modernization project” and build an educational ecosystem
that delivers genuine human liberation.
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PENN Special Interview

Dan Bahadur Karki
Inspector General of Police

3

This publication is a professional document for scholars and researchers in Peace Education and
Social Emotional Learning. It circulates to organizations in our network in all countries where
Peace Education and Social Emotional Learning is practiced in Educational Institutions right
through School to the University level. It has always been published to celebrate the ‘International
Day of Peace, September 21’ every alternative year ever since the inception of the organization
in 2009.

Brief Bio of Inspector General of Police Dan Bahadur Karki

Inspector General of Police (IGP) Dan Bahadur Karki, 33rd Chief of Nepal Police was appointed
by the decision of cabinet of ministers on 10th November 2025. He began his professional
endeavors in the Nepal Police on March 31, 1998, as a Police Inspector and with the career
spanning nearly three decades, he has steadily risen through the ranks to the highest leadership
positions in the organization. His professional growth was further enriched by his participation
in over 22 different national and international specialized policing and contemporary courses
most notably crime investigation, operational command, human right, emergency response
and high-level national security.

Over the course of his illustrious career, IGP Karki has held some significant charges with
the likes of Butwal, Kaski, Kapilvastu and Kathmandu. Additionally, he had some brief stints
as an officer in CIAA, Narcotics Control Bureau, Special Bureau, UN & Interpol NCB, HR
Violation Monitoring Unit and strategic roles in IGP secretariat over the years. His career
also encompasses notable contributions to United Nations Peacekeeping Operations, having
served with distinction in UNMISET and UNMIT in East Timor, as well as MINUSTAH
in Haiti. Furthermore, he also held an esteemed charge of Lumbini Province Police Office
as Deputy Inspector General of Police followed by HR Development Department of Police
Headquarters as Additional Inspector General of Police. He also held the crucial role as the
head of Kathmandu Valley Police before being appointed as the Inspector General. Currently,
he also serves as the Head of National Central Bureau (NCB) Kathmandu.

Volume VI, Year 2026 PENN Resource Book 93>



In recognition of his exemplary service, IGP Karki has received numerous honors and
accolades, including the Prabal Janasewa Shree, United Nations Service Medal and the Foreign
Service Medal too. He is also the recipient of numerous rewards and official commendations
throughout his career.

IGP Karki was born on July 30, 1972, in the modest part of Gulmi district. He currently resides
in Chundevi Kathmandu with his wife and two daughters. He holds a Master’s degree in Political
Science and Bachelor’s degrees in Law, Education, and Humanities & Social Sciences. Known
for his integrity, utmost professionalism, sincerity along with exceptional commanding ability,
he has been vocal for people and problem-oriented policing which ultimately proved to be
instrumental in his professional success.

With robust policing persona, IGP Karki is an abide reader, motivational speaker and a
remarkable artist fond of music, specializing in song writing with few hits on his name notably
a captivating police theme song.

Dear Respected Sir,

1. PENN: You may be aware of the fact that the government is revising the National Curriculum
Framework this year and including Moral Education back again into the school level
syllabus. From the perspective of Peace, Harmony and Security, how do you think this
will change the behaviour of children and youth of today?

IGP Karki: I believe that the purpose of education is not only to develop literate and skilled individuals,
but also to nurture responsible, ethical, and compassionate citizens. The return of Moral
Education to our classrooms will be one of the most important and crucial security decisions
this country can make this decade, and it should be made now. Ensuring peace, harmony
and security are not solely the functioning of the law enforcement officials or police officer
on the street. This comes through the process of ACCULTURATION which begins much
earlier, in each household and schools, through the values and principles a child learns and
understands. In almost thirty years of wearing the uniform, I have seen how the culture of
peace and conflicts take root long before a young person encounters such situation and the
police.

When a child understands from an early age, the importance of truthfulness, the virtue of
patience, coexistence, and the dignity of other individuals, they are less likely to resort to
hatred, violence, or crime as they grow into adulthood. It is not about feeling bad; it is about
preventing harm, and prevention is always more effective and humane than enforcement.
We learn this from Nepal's own experience. The decade-long conflict and the peace ushered
in by the Comprehensive Peace Accord of 2006 have also taught us that lasting peace is
built on reconciliation and shared values, rather than force. This is not something that can
be provided by the government alone. It will require dedicated educators, engaged parents,
and organizations like PENN, which have been working hard for years to integrate Peace
Education into our schools, and it must begin with action in our classrooms. If we teach
students the same values, we can expect the citizens to demonstrate it in their lives. As
a result, we will not need as much policing in the future, because we will have nurtured
responsible citizens who choose and actively promote peace. Ultimately, the best investment
in public security is an investment in the character, education, and opportunities of the
next generation.
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2.

3.

PENN:

IGP Karki:

PENN:

IGP Karki:

What are basic facts and philosophy about Human Rights and Child Rights that Educators
and Parents must know in the context of Nepal today?

Rights and responsibilities are two sides of the same coin. They are two interconnected
aspects. The fundamental rights of Nepalese individuals are protected by the Constitution,
which notably enhances special protections for children. The United Nations Convention on
the Rights of the Child (CRC) provides a comprehensive set of rules for the participation,
development, and protection of all people under the age of eighteen which is domestically
preserved by the Childrens Act 2075 (2018). The most important thing for parents and
educators to realise is that a kid's dignity is not something that is granted by an adult's
goodwill, in fact it is inherent in the child as a human being. Children are more than just
common recipients of protection or objects of adult care. They have the right to grow, right
to learn, express themselves, and take part in decisions that affect their life.

The Convention on the Rights of the Child (CRC) is based on four key principles: non-
discrimination, the child's best interests, the right to life, survival, and growth, and respect
for the child's opinions and involvement. These concepts are interrelated and should
influence how children are treated at home, in schools, and communities. This means
that all children should be treated equally, regardless of their gender, disabilities, social
or economic condition, language, family situation, or any other status. The child's best
interests should always come first when making decisions about their education, safety,
punishment, or general well-being.

Parents and teachers do not have to become legal experts. They must internalise a few
fundamental principles: protect the children, understand them, respect their dignity, guide
them according to their age and maturity, and never allow behaviour to escalate into
harm or abuse. At the same time, when a child makes a mistake, our role is to address the
behaviour while continuing to respect the child as a person. Human rights and child rights
education go beyond simply teaching children about their rights. They seek to establish a
culture where equality, respect, dignity, accountability, and peaceful coexistence become
part of everyday life.

How does the country's police force contribute to global UN peacekeeping missions, and
what impact do these deployments have on our institutional capability?

Nepal has made a longstanding and respected contribution to United Nations peacekeeping,
and Nepal Police is an important part of that tradition. More than 150,000 Nepali military
and police personnel have served under the UN flag in some 45 missions around the world
since Nepalss first deployment in a UN mission in Lebanon in 1958. Nepali police personnel
serve in UN missions as individual police officers, formed police units and in professional
and leadership positions. As of the beginning of this year, Nepal was the world’s largest
contributor of uniformed personnel to UN peacekeeping, represented by the Nepal Police,
the Armed Police Force and the Nepali Army, deployed in some of the world’s diverse and
complex conflict and post-conflict environments from South Sudan to the Democratic
Republic of Congo.

Nepals role is more than simply providing personnel. It shows our commitment to
multilateralism and international peace and security. Nepali peacekeepers are deployed
to challenging environments to help ensure public safety, protect vulnerable communities,
build local policing capacity and help societies transition from conflict to stability.

These deployments are also institutional for the Nepal Police. Officers gain unique
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professional experience from working in complex and multicultural environments, learn
and practice international policing standards, community engagement, human rights,
crisis management, leadership and coordination with different national and international
agencies. Our women peacekeepers deserve particular recognition. They have been
honoured internationally, including the UN's Woman Police Officer of the Year award, for
their work advancing both security and gender parity within missions.

Peacekeeping, for Nepal, is both a contribution to the global peace and security and an
opportunity to learn and grow as institution too.

4.  PENN: In an era of transnational and cyber threats, how important is international police
cooperation for maintaining domestic and global peace?

IGP Karki:  International police cooperation has become increasingly essential as contemporary crime
continues to transcend national borders. Before an investigator can even fully identify
the nature or scope of a crime, a criminal network may be operating across multiple
jurisdictions—based in one country, relying on infrastructure hosted in another, targeting
victims in a third, and transferring illicit proceeds through several other jurisdictions.
Such complex and transnational criminal chains cannot be effectively traced, disrupted,
or dismantled by any single national police force, regardless of its capacity or expertise.
Effective investigation therefore depends on timely information sharing, coordinated action,
mutual legal assistance, and sustained cooperation among law enforcement agencies across
borders. Platforms like the UN Chiefs of Police Summit are indispensable, and Nepal Police
has played an active role in shaping their outcomes. When police leaders from different
countries commit to coordination, joint training, and collaboration against terrorism,
trafficking, and illicit financial flows, every nation benefits—including Nepal, positioned at
a strategic crossroads in South Asia between two of the world’s most populous states.

For Nepal, this cooperation is not theoretical; it is a practical necessity. In tackling
cross-border trafficking of people, narcotics, and wildlife, Nepal Police works closely with
neighboring countries. The open border with India, while vital for economic exchange, has
also long been exploited by traffickers and smugglers. Sustained regional collaboration is
therefore essential to safeguard Nepal’s security and contribute to wider regional stability.

We have access to shared databases, Red Notices for tracing fugitives, and coordinated
cybercrime response via INTERPOL, which is crucial because scam or ransomware
attacks against Nepali institutions and individuals have also been largely originated from
servers on various continents and countries. We also engage in technical cooperation with
international partners to strengthen our digital investigation capabilities, an area where
threats evolve faster than any single country's expertise and pace. Regional mechanisms are
also important in this regard. Coordination among South Asian police services on trafficking
corridors, joint border-monitoring initiatives, and information exchange on organized
crime networks all bring this principle closer to home, as much of the transnational crime
affecting Nepal originates in this region before spreading further afield.

Peace at home is not distinct from peace around the world. A cybercriminal targeting a
victim in Nepal could be working from another continent entirely; a trafficking victim
rescued in Nepal could have been recruited in one nation, relocated to another, and
exploited in another. Untangling a single case may require collaboration across five or
six jurisdictions — evidence requests, victim identification, extradition processes, and
financial tracing all rely on the strength of the relationships and legal frameworks we have
established with partner agencies in advance, rather than being scrambled together after a
crime has occurred.
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5. PENN: Our Organization, Peace Education Network-Nepal (PENN) has been working in
strengthening Peace Education in a cross-curricular system of the school level syllabus.
PENN had assisted the government in the past, in revising the Social Studies syllabus
where Peace Education, Human Rights and Civic Education were integrated in a holistic
approach. In the new context, we are now advocating Peace and Social Emotional
Learning (PESEL) for educational transformation in school level curriculum. How
important do you think this is in the today context, especially when cyber abuse and
rate of depression among the youth is globally accelerating?

IGP Karki: ~ Our world has never been more connected. However, connectivity does not provide young
people with the necessary abilities to deal with the demands that come with it. Academic
knowledge alone cannot equip a youngster to respond to a hurtful comment online, resist
the impulse to dislike or exclude others, manage peer influence, or deal with the emotional
strain of continually comparing themselves to others through technology. This is where
Peace Education and Social Emotional Learning (PESEL) become particularly important.

Social-emotional skills are not simply about being kind or soft, nor are they just another
component of school culture. They are practical life skills, and are also a form of prevention
from security point of view. Cyberbullying, online harassment, social isolation, peer
pressure, substance misuse, exposure to extremist and hateful content do not all start from
the same source. They can be influenced by family situations, social surroundings, a lack of
supervision, emotional pain, and an inability to deal constructively with stress or conflict.
Although the police play a vital role, they cannot fix these problems on their own. By the
time a young person comes into contact with the criminal justice system, a chance for early
intervention may have passed. Our overarching goal should be to strengthen the protective
environment for young people through families, schools, communities, and responsible
institutions. This is another region where PESEL can make a significant difference. It can
assist pupils in improving their self-awareness, emotional control, empathy, responsible
decision-making, communication, cooperation, and conflict-resolution abilities. These
qualities are important not only for personal well-being, but also for citizenship, social
peace, and public safety.

Creating a more comprehensive PESEL approach is a natural next step. It has the potential
to build on previous achievements while also adapting to the changing realities that today's
students face. Importantly, PESEL should not become just another exam-oriented subject.
Its principles should be reflected throughout the curriculum, but more importantly, in how
schools operate, including student participation, dispute resolution, peer interaction, and
engagement with parents and communities. I also feel that this should be a coordinated
national effort. The Ministry of Education, schools, and educators play an important role,
but they should not be expected to work alone. Youth and community-oriented units of
Nepal Police, local governments, parents, civil society organisations, mental-health and
child-protection specialists, and organisations such as PENN can all contribute their
knowledge and expertise. In this regard, it is noteworthy that Nepal Police through the
‘Community-Police Partnership’ program and structured curricula has been conducting
wide range of school liaison and outreach programs not only for the school children but
also parallelly to the guardians, teachers and community members to cultivate the culture
of security and protection of the vulnerable including the children and youths.

I'therefore admire PENN's move towards Peace and Social Emotional Learning. I also believe
it deserves more consideration as part of Nepal's broader educational and peacebuilding
agenda. The objective is to develop a generation that is academically capable, emotionally
resilient, socially responsible, and be able to live peacefully with people who may think and
behave differently from themselves.
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6. PENN: Sir, with your assumption as the Inspector General of Police, Nepal, how would you plan
to bring the youth to discipline especially with the huge bombardment of IT and social
media?

IGP Karki: I wish to redefine "discipline” in this context because I think our objective should be to guide
young people towards self-discipline, which lasts far longer than any external norm.

My strategy is based on three pillars. First, engagement rather than enforcement. With the
help of Youth awareness programs, and cyber safety campaigns, Nepal Police is increasing
outreach into schools and communities so that young people see us as protectors and
mentors before they ever see us as law enforcers. Trust built early prevents conflict later.
Second, Digital literacy as security skill: Young people need to learn how to deal with threats
in online environments, how to avoid contact with potential predators, how to recognize
disinformation and how to deal with online bullying. It requires organized initiatives
offered in collaboration with schools, parents, and organisations that are knowledgeable in
both technology and child psychology. Third, constructive alternatives: disciplinary issues
frequently fill a void in terms of accomplishment, purpose, and belonging. Young people are
given positive outlets and a sense of identity through sports, the arts, volunteer work, and
organised youth clubs, which lessens the exposure to dangerous internet environments and
peer pressure to consume drugs.

I would rather build a generation of young people who choose responsibility because they
understand its value, than one that just complies out of fear of consequence.

7. PENN: How is the police force shifting from traditional policing toward community partnerships
to build grassroots trust and prevent local conflicts?

IGP Karki:  Nepal has a long history of community-oriented policing. Nepal Police first implemented
community policing in 1982 with the "Police in Community Service” or neighbourhood
policing program, which began with door-to-door involvement to hear public concerns
and identify local problems. In 1994, a Community Policing Service Center was built
in Maharajgunj, Kathmandu, as a trial effort. These efforts signalled a significant move
away from a solely reactive form of policing and toward greater involvement with citizens.
In practice, community policing includes responding to an issue before it escalates into a
crime. It requires us to understand community problems, identify hazards early on, and
collaborate with local stakeholders to address them. This includes community police service
centers, school outreach programs, interactions with local legislators, outreach to women
and youth, public awareness campaigns, and collaboration with community organisations.
Our current community-oriented policing strategy ‘Community-Police Partnership
Program’ has focus on crime prevention and community safety enhancement through a
meaningful partnership between Nepal Police, Local Governments, Schools, Community
Organizations and members of the public. So, this is also a major shift from traditional
policing to community engagement and then to community partnership. Very recently
in October 2025, problem solving approach through the Community-Police Partnership
program was awarded with Herman Goldstein Award for Excellence in Problem-Oriented
Policing (USA) as one of the best practices around the globe which remains as a testament
of our shift in more people and problem centric policing approach.

Community policing is about more than just what the community needs to do differently;
it also demands the police to change. Our officers must be trained to listen, communicate
properly, recognize local sensitivities, and address problems professionally. The concept is
simple: the quality of police-citizen interactions has a direct impact on public trust and
voluntary compliance with the law. People who feel respected and fairly treated are more
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8.

PENN:

IGP Karki:

inclined to cooperate with authorities, give information, and seek help when problems
emerge. This is why community policing should not be viewed solely as an awareness
campaign or a collection of public programs. It is a policing ideology that involves the
community in issue solving, crime prevention, and social peace.

Therefore, our objective is to shift from policing that merely responds to incidents towards
policing that understands communities, anticipates threats, prevents harm, and interacts
with residents and solves recurring problems. We want the police station to be perceived as
an institution that communities can approach before a situation escalates into a crisis. That
is the goal of people-centered policing: to establish trust street by street, neighbourhood by
neighbourhood, and community by community.

What specific programs are being implemented to ensure that vulnerable and
marginalized groups feel safe and protected in their daily lives?

The majority's perception of security is insufficient to describe a secure society. We must
assess if children, women, elderly people, people with disabilities, marginalised populations,
and other vulnerable groups can live with dignity, with equal access to protection and justice.
Realising the need to address the specific needs and vulnerabilities of women, children and
senior citizens, Nepal Police has formed designated organizational policy, units as well as
joint committees with the community members. The Women, Children and Senior Citizen
Service framework has evolved over the years and now involves prevention, investigation,
coordination, referral and protection. These speciality services are crucial since everyone's
experience with crime is unique, and a successful police response must consider the
circumstances and requirements of persons seeking protection. Specific community and
school liaison programs conducted through the Community-Police Partnership program
are aimed at enhancing security awareness and protection measures in the schools and
communities for the children and marginalized communities too. In the diverse communities,
it is vital for the police to identify and act according to the specific security and protection
needs of different sections of the communities based on their vulnerabilities and needs.

Strengthening security entails more than just responding effectively to incoming complaints.
It is also about providing a safe environment in which people feel comfortable reporting
what has happened to them in the first place. We must also ensure that vulnerable groups
are not just protected, but also have easy access to police services. This includes increasing
accessibility, enhancing specialised training, assuring respectful treatment, improving
referral procedures, and collaborating closely with local governments, health providers,
child-protection agencies, schools, and community organisations.

For the Nepal Police, this means that traditional security measures must evolve with
technology. Officers must have the expertise and abilities to respond to cyber-enabled
crimes, preserve digital evidence, and collaborate with specialised authorities. At the same
time, prevention must start with awareness. Children, parents, and communities should
understand how to identify internet threats, safeguard personal information, report abuse,
and seek help without fear.

The protection of vulnerable persons necessitates a change away from a merely reactive
strategy and toward prevention. Schools, local governments, community organisations,
and the police can collaborate to detect dangers at an early stage. Awareness campaigns,
community engagement, safe reporting methods, and focused responses can all help to keep
many situations from becoming dangerous. Most significantly, vulnerable people must be
treated as rights-holders, with their opinions and experiences informing our approach to
security. Their concerns should be considered when policies, programs, and policing goals

Volume VI, Year 2026 PENN Resource Book 99>



are defined. A safe society is not one in which crime appears to be low. It is one in which
individuals feel certain that if they are threatened or mistreated, they will be heard, treated
fairly, and protected by institutions that value their dignity.

The goal is clear, and the commitment is firm: a society cannot be considered secure unless
its most vulnerable citizens feel safe inside it.

9. PENN: How importantare educators and parents in mentoring the children toward perseverance,
critical thinking, managing justice and law and order?

IGP Karki:  Educators and parents are, without a doubt, the first and most powerful institutions of
law and order a child experiences, far before any police officer, court, or government office.
The way a parent manages a quarrel at home, or how a teacher handles a classroom issue,
teaches a child more effectively than any lecture about what justice looks like in action.

Critical thinking is very crucial today. A young person who is able to enquire, "is this
information true? Is it equitable?” is more adept at navigating both society and the internet
world while also rationally thinking "Who could be harmed by my action?”

Parents and teachers must also demonstrate the values that they expect their children to
possess. If adults themselves engage in violence, discrimination, or humiliation, a lesson on
respect becomes meaningless.

Additionally, justice and the law should be taught as more than just punishment. Children
should understand why societies have rules: to safeguard rights, promote fairness, and
enable individuals with opposing interests to coexist peacefully. Perseverance and critical
thinking are important in this situation because they help a young person to manage
adversity without resorting to shortcuts such as dishonesty, substance abuse, or violence. A
youngster educated to think critically is also equipped to challenge misinformation, oppose
manipulation, and recognise when they are being persuaded to do something detrimental.

10. PENN: What is most important is that this cannot be accomplished solely through police
efforts. Families, alumni networks, community and religious institutions, and local
governments must all continue to interact with young people during this transition,
rather than assuming the job is over after graduation.

IGP Karki:  Families, alumni networks, community and religious organisations, educational institutions,
local governments, and civil society organisations all play critical roles in ensuring that
young people keep meaningful contact during this transition. We should not believe that
our responsibility ends when a student graduates. In many respects, that is when a new
level of responsibility begins, because young people are expected to make more independent
decisions and assume greater responsibility for their own destiny.

This is precisely the time at which young people begin to make more independent decisions,
form new social networks, and become more exposed to peer pressure, social media,
substance abuse, and other pressures. They may also face uncertainty about employment,
higher education, relationships and their place in society. Without proper guidance and
a sense of belonging, some young people can become vulnerable to negative influences or
harmful behaviour.

Continued mentorship, community engagement, career guidance, volunteering, and chances
for constructive participation can assist young people traverse this phase with confidence
and accountability. Alumni networks are especially beneficial because former students
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can stay linked to their schools, share their experiences, provide professional advice, and
serve as positive role models for future generations. Community and religious institutions
can also create venues for young people to feel heard, appreciated, and connected to their
communities. Local governments bear an equally vital obligation. They can establish youth
programs, sports and cultural events, vocational opportunities, public-service initiatives,
and safe spaces for young people to build skills and participate actively in communal life.
Civil society organisations can supplement these efforts by offering mentorship, awareness
programs, leadership opportunities, and specialised assistance as needed.

Thepolice can aid by providing awareness programs, youth engagement, community policing,
and preventive activities, notably by educating young people about the implications of
crime, substance abuse, cyberbullying, hate speech, and other destructive behaviour. When
young people face danger, police officers can provide a way for them to seek information
and aid. However, our work should complement, not replace, the obligations of families.

We should also provide possibilities for young people to participate and let feel included
rather than perceiving them solely as a group that must be managed or protected. Young
people should be encouraged to get involved in community service, social initiatives,
environmental projects, sports, innovation, and civic programs. When young people are
given responsibility and trusted to contribute, they develop a stronger sense of belongingness
to their communities. Finally, connecting young people to good people, institutions,
ethical practices and opportunities is one of the most effective kinds of prevention. Our
responsibilities should not end at the school gate or with a graduation certificate. It should
continue until young people are self-sufficient, responsible enough to make smart decisions,
and connected enough to constructively contribute to their society.

11. PENN: It has been noted that soon after school graduation, the adolescents change rapidly
toward ill habits. How can we bring awareness in them about the hate speech, character
abuse, drugs and narcotics abuse?

IGP Karki:  This phase of transition from the rigidity of school life to the relative freedom that follows is
undoubtedly one of the highest-risk windows in a young person’s life, and I believe it needs
far more thoughtful attention than it currently receives. At a time when many young people
are simultaneously dealing with new social and economic demands, the support systems of
school regularity, teacher supervision, and peer responsibility sometimes vanish all at once.

Raising awareness must begin prior to graduation, not after. Schools should incorporate
age-appropriate education on the real consequences of hate speech, character abuse, and
substance abuse well before students leave—not as a one-time lecture, but as an ongoing
conversation woven through the curriculum, ideally linked to the type of Social Emotional
Learning we discussed earlier. From Nepal Police's perspective, our anti-narcotics teams
combine enforcement against traffickers with corrective and rehabilitative outreach for
users, because criminalising addiction does not fix it; in fact, it often exacerbates it. In
terms of hate speech and online character abuse, we are increasingly engaging young people
directly in digital responsibility, recognising that comments put online have significant legal
and human implications.

12. PENN: How does the institution balance robust law enforcement with the strict protection of
human rights and civil liberties?

IGP Karki:  The right to human rights and the requirement for efficient law enforcement are not
incompatible. Rather, lawful and professional policing is an essential tool for protecting
people’s rights, dignity, and security. The police institution's strength is determined not only
by its ability to enforce the law, but also by how it does so. The primary responsibility of the
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police is to maintain public order, protect lives, prevent and investigate crime, and assure
the safety and security of citizens. Meanwhile, police officers must respect the fundamental
rights of all individuals, including victims, witnesses, suspects, and those accused of crimes.
The criminal justice principles of presuming innocent until proven guilty, equal treatment
before the law, due process and protection from arbitrary or illegal action is essential to a
democratic society.

All police powers should, therefore, be exercised in accordance with the principles of
legality, necessity, proportionality, accountability, impartiality and professionalism. All
powers (including arrest, detention, search, investigation, force) should be deployed on a
lawful basis and only for the extent necessary to accomplish a legitimate law-enforcement
objective. The authority of the police should never become an authority beyond the law.

The basic principles in the Universal Declaration of Human Rights, 1948 comprise equality
before the law, protection against arbitrary arrest and detention, right to a fair and public
trial before an independent and impartial tribunal, etc. The principles are an important
international bedrock for professional and rights-based policing. For Nepal Police, human
rights must not be limited to what they have learnt in basic training. They have to be
a routine part of police practice and every police decision-making. This encompasses
the treatment of people in custody, criminal investigation, crowd management, use of
force, victim and witness protection, dealing with children and other vulnerable groups,
prevention of discrimination and interaction with citizens in the community.

Human-rights-based policing is especially relevant in contexts where the police are
confronted with challenging and rapidly changing conditions. It is sometimes necessary
to take strong measures to maintain public order and to protect lives and properties, but
these measures should be strictly in accordance with the law and should not exceed what is
proportionate to the circumstances. Professionalism involves assertiveness and self-control,
the ability to take action when it's needed and not to abuse it.

Institutionalizing this requires training, effective supervision, clear operational processes,
accountability and integrity. Police officers need to know what the law allows them to do
and why some protections are in place and what they do for public confidence in the police.
Finally, the rule of law gives the police responsibility, and respect for human rights gives
police that power legitimacy and public trust.

13. PENN: What steps are being taken to increase the leadership roles and participation of women
officers within the police force to promote inclusive security?

IGP Karki: ~ While Nepal Police has established a national aim of 33% women in the force, it is an
operational need to promote and adapt inclusive security. Women population and
specifically the survivors of gender-based violence are more likely to report the issues when
women officers are present to listen and respond to them; communities trust a police force
more when it is representative of the people it serves. It is important to acknowledge the
significant contribution that our women police personnel are making at national as well as
international policing contexts.

The role of women in Nepal Police has been gradually increasing, and institutional
conversations have focused more on women's leadership and professional growth. We have
introduced and have been implementing the Gender Policy. Additionally, the organization
has kept up specialised structures for women and children. When it comes to investigations,
community involvement, victim support, incidents of gender-based violence, child
protection, and leadership, female police officers offer important viewpoints.
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Ensuring that female officers have equal access to professional training, specialised
assignments, command duties, career promotion, and leadership development should be
the next step. Additionally, we should make sure that opportunities are determined by
professional performance rather than gender in the workplace. The UN's Women, Peace and
Security (WPS) agenda recognizes the meaningful participation of women as an essential
element of sustainable peace and global security. As important and active contributors to
peace and security, we are committed to implementing the WPS agenda in its true spirit
and advancing the meaningful participation, protection and empowerment of women.

14. PENN: Is there any plan of your respectable office in training and educating the police officers in
Social Emotional Learning (SEL) and Peace Education? Ifyes, how do wish to implement
it?

IGP Karki:  Indeed, there is much to be gained in bringing the concepts of Social Emotional Learning
(SEL) and Peace Education to police professional development. These concepts should be
embedded in our training systems to enhance police capacities in the area. Every day, the
police officer is required to engage with individuals under stress, whether they're victims,
family, suspects, communities, colleagues or in some instances, hostile environments.
Emotional regulation, empathy, active listening, communication, conflict de-escalation,
and responsible decision making, are therefore, practical policing skills. In the current
context where the Nepal Police is giving importance to professional education, leadership
development, integrity and strategic thinking, and there is a strong institutional base for
such interdisciplinary training. For instance, the Police Leadership and Staff Course is
specifically geared towards Professional Competence and Leadership Capacity. I would prefer
a staged process, starting with creating training modules, then embedding these within the
existing police training academies and leadership programmes, then having scenario-based
exercises, and finally testing whether these skills help to enhance communication within
the police, conflict and public interaction/officer wellbeing. Finally, Peace Education is a
kind of policing that can assist officers to become more aware of the concept of prevention,
communication and trust as also being a policing activity.

15. PENN: Sir, with your rich training knowledge of the international sector, in social harmony,
security and justice, how would you suggest Educators about the use of IT and AI in
classrooms and homes? Please suggest what code of conduct should we emphasize on
the use of devices and the time allocation for children under 16 years of age.

IGP Karki: ~ Working closely with international partners on new security concerns, I've seen personally
how technology can be both a powerful tool of progress if rationally utilized and a major
weakness if not - and nowhere is this more evident than with children. Because each
family's situation is unique, my advice would be based on three concepts rather than strict
formulas.

Firstly, the deliberate use is preferable to the passive use. Technology and artificial intelligence
technologies are extremely helpful in learning, creativity and skill development. It's not about
the technology itself, it's about the unstructured, unsupervised way the technology is being
used that's causing the problem; that is, when it takes the place of sleep, physical exercise
and face-to-face interaction, each of which is a protective factor for a child's mental health
and therefore social stability. Secondly, impose reasonable restrictions. Children under
16: I would encourage families and schools to set clear screen time limits, set aside times
when the devices will not be used, especially before bedtime and during meals, and have
transparent and honest supervision of device and platform use, rather than “big brother,
big sister” surveillance, which reduces trust. Third, digital citizenship is a learned behavior.
Kids are looking for clear guidance to spot misinformation, understand content that may
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be created by Al protect their personal information and treat others with the same respect
online as they do in real-life situations. Schools, with the support of a framework such as
PESEL, and parents, with consistent family norms, must work together.

We appreciate your valuable time for this interview and thank you for giving a professional
organization like PENN, a contextual consideration. You may add your remarks that will
serve as advice to all the Peace Activists of Nepal.

Thank you very much!

This Interview was taken by Mr. BN Sharma Acharya on behalf of the PENN Resource Book Publication
Committee Vol. VI/2026 in close association with Former AIG, Nepal Police and Advisor to PENN, Dr.
Govind Prasad Thapa.

Note: For reference, you can read our last publication PENN Resource Book, Volume V/2023 in the dash board
page of our website: www.penn.nepal.org.np

bns/gpt for PENN Resource Book Publication Committee, Volume V1/2026.
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PENN Institutional Members:

S.N. Organisation Contact No. Email
1 |Hindu Vidyapeeth, Balkumari, Lalitpur 015527924, mail2cmyogi@yahoo.com
015006125
2 |NK Singh Memorial EPS, New Baneswor, |014472541; pramilal00@hotmail.com
Ktm. 9851023000
3 |Nepal Yuwa UNESCO Club, Godawari, 9843407111 nepalyouth.uc@gmail.com
Lalitpur (NYUC)
4 | United Academy HS School, Kumaripati, |015537530, unitedacademyab@gmail.com
. 015538938 , ,
Lalitpur info@united.edu.np
9851122208
(Dr Rapacha, Principal)
5 |Little Angels’ School, Hattiban, Lalitpur ~ |015251111, krishna.awasthi@lac.edu.np
015251114
6  |Bright Future HS School, Naikap, Kathmandu | 9851033480 mohankumarkarki@gmail.com
7 | Motibinayak School, Dholahiti, Lalitpur =~ |9841944382 laxmikarkil976@gmail.com
8 |Shree Sisneri HS School, Dhungin, 9841649858 chetnath@kusoed.edu.np
Lamatar, Mahaluxmi Nagarpalika, Lalitpur
9 |SDNA California X X
10 |Mount Everest School, Suryabinayak, 9843158617 sangeetahamal@hotmail.com
Bhaktapur
11 |Kathmandu University High School, Kavre | 9851248353 naradrijal@gmail.com
12 | Teacher Educators’ Society Nepal 9841343120 parajulitr@gmail.com
(TESON) Prof. Dr. Tirtha Raj Parajuli
13 |Shree Saraswati Ma Vi. Thecho, Lalitpur =~ |Mahendra Bista bista_sir@yahoo.com
9851176842
14 | Arunima Secondary School, Boudha, 9851085804 info@arunima.edu.np
Kathmandu
15 |EQ4Peace Inc. USA - matt@EQ4Peace.org
16 |Richa Coeducational Home 9849358597 sk.satis] l@gmail.com
17 |Everest Public School, Bhaktapur 9841214709 neupaneranjana272@gmail.com
18 |Cambridge Public School, Baneswor 9851063883
19 |Corona School, Basundhara, Ktm. 9851029909 surajcm99@gmail.com
20 |CBC Asia 9808099099 ypacharya@cbcasia.org
21 |Subarneshwor Basic School, Suryabinayak, |.... ~—  |.....
Bhaktapur
22 |Bishnudevi School, Chandragiri Munici- | ......

pality, Ktm.
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PENN Individual Members:

S.N. Names Organisation Designation Cell No. Email Id
1 |Purushottam Acharya|Lalitpur Free Lance 9851073827 |pacharya59@gmail.
Consultant, com
General Member
2 |Laxmi Raj Dahal Bright Future School, | Institutional 9841976861 |dahallakshmiraj@
Naikap, Ktm. representative gmail.com
and General
Member
3 |Mohit Karki “ Vice Principal, 9851312406 |carkeymohit45@
General Member gmail.com
4 |Prabesh Raj Joshi Asian Academy for |Peace Expert/ 9848541409 |gprovez@gmail.com
Peace Research and |General Member
Development
5 |Sadhuram Tamang |GiZ Life Member and | 9851167895 |sadhu.tamang@giz.de
Peace Expert
6 |Nisha Lama Enlighten Traders Rotary Inner 9803101397 |nishulama96@gmail.
Wheel, General com
Member
7 |Sangita Silwal Ayer  |Himalaya College F/Director, 9851027087 |sangitasilwalayer2@
General Member gmail.com
8 |Indra Raj Bhattarai | KIN India Anti Trafficking 9851060588 |indrakoemail@gmail.
Movement, com
General Member
9 |Dr. Mira Shah Kathmandu, Nepal |General Member |9860831808 |...
10 |Lokendra Karki Shree Sisneri HS Gen. Member  [9841569258 |lokenco@gmail.com
School, Lamatar
11 |Anusha Sharma LAS, Lalitpur General member [9841201642 |anukhubisharma@
and Institutional gmail.com
representative
12 |Deependra Shrestha |Arunima HS School, |“ 9843159120 |deepeng22@gmail.
Boudha com
13 |Sharada Shrestha New Horizon School, | “ 9843903458 |shresthasarada93@
Naikap, Ktm. gmail.com
14 |Samriddhi Sharma  |Sydney, Australia Gen. Member  |x samriddhisharmaa@
yahoo.com
15 |Smriti Ghimire San Diego, USA “ X smriti.ghimire04@
gmail.com
16 |Swatin Acharya Melbourne, Australia |“ X swatinacharya@
yahoo.com
17 |Astha Dahal Acharya |“ “ X -
18 |Roshani Poudyel San Diego, USA “ X -
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19 |Samir Khanal San Diego, USA “ X -
20 |Kanchan Neupane San Diego, USA “ X -
21 |Rajya Laxmi Baidar | F/Principal, Saugat | 9851154840 |laxmirajyal00@gmail.
Montesorri, com
Kathmandu
22 |Samjhana Basnet F/Principal Kovida | 9851238963 |samjanabasnet52@
Kids Preschool, gmail.com
Kathmandu
23 |Reeta Ghimire Phoenix Montessori |“ 9851116041 |ritaghimiret@gmail.
Timsina Training Centre, com
Ktm.
24 |Sarmila KC Kathmandu “ 9849762418 |sarmilakc2019@gmail.
com
25 |Dr. Meenakshi Dahal |[KUSOED Lalitpur | 9851224574 | meenakshi@kusoed.
edu.np
26 | Geeta Gangol Lalitpur “ 9841253207 |geeta.gangol@gmail.
com
27 |Pabitra Rana Kathmandu “ 9865060313 |inclusivemind10@
gmail.com
28 |Reena Maharjan Principal, Greenstar | 9808953077 |reenamaharjan5691@
Children’s Home, gmail.com
Kathmandu

Document updated as on: September 08, 2026, for PENN Resource Book Volume V1/2026.

Please correspond to: penn.nepal@gmail.com or info@penn.org.np for all official tasks.
Address:

PENN

Lalitpur, Nepal.

President: 977-98510.59073
General Secretary: 977-9841214535
Treasurer: 977-9843158617

Web page: www.penn.org.np
Notes:
1. Font colour index:-
Black - Regular member
Blue - waived member (sister concern)/founder/life member/donor (only AGM fees)

2. AGM and program registrations are to be paid by all categories.
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PENN Institutional Focal Persons’ Roster of Master Trainers

First Cohort in close collaboration
with UNESCO Nepal and UNESCO Chair,
Kathmandu University School of Education (KUSOED) - 2025:

S.N. Name of Participant Contact Number Email Address
1 Anusha Sharma* 9841201642 anukhubisharma@gmail.com

2 BN Sharma 9851059073 bnsharmacharya@yahoo.com

3 Dipendra Shrestha 9861774855 deepeng22@gmail.com

4 Indira KC 9801870624 uamgmtac@united.edu.np

5 Kalpana Giri 9841519661 kalpanagiri2020@gmail.com

6 Laxmi Raj Dahal 9841976861 dahallakshmiraj@gmail.com

7 Lokendra Karki 9841569258 lokeneco@gmail.com

8 Mohan Kumar Karki 9851033480 mohankumarkarki@gmail.com
9 Niraj Poudyel 9841380771 paudyalniraj@gmail.com

10 | Ranjana Neupane 9841214709 neupaneranjana272@gmail.com
11 [Research KC 9840019117 resaerchkc2097@gmail.com

12 | Rubina Khadka 9841110756 rubinadeuja@gmail.com

13 | Sadhuram Tamang 9851167895 Sadhu.tamang@giz.de

14 | Sangita Hamal 9843158617 sangitahamal2020@gmail.com
15 | Sarala Kafle 9843397112 saralakafle9@gmail.com; cphsbaneshwor@gmail.com
16 | Saroj Lamichhane 9841214535 pennsaroj@gmail.com

17 | Satish Khadka 9849358597 sk.satis1 1@gmail.com

18 [ Sajana Pradhan 9808231656 sazanapradhan3@gmail.com

19 [Sharada Shrestha 9843903458 shresthasarada93@gmail.com
20 | Yam Prasad Acharya 9801721730 ypacharya@cbcasia.org

*Coordinator for ToT Department of PENN.
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A Personal Reflection

- Anusha Sharma

Looking back, I realise that Peace Education has changed not only what I teach but also how I understand
teaching.

Earlier, I might have measured success through what learners could remember.
Now I increasingly think about what they carry with them after the lesson.

Do they carry greater confidence?

Do they understand another perspective?

Do they become more willing to listen?

Do they question unfairness?

Do they feel responsible for their community?

Do they understand that their actions affect others?

These are difficult outcomes to measure, but they are deeply educational.

My journey has also reminded me that educators themselves must remain learners.

Becoming a Master Trainer does not mean reaching a final stage where there is nothing more to learn. If
anything, it creates a greater responsibility to continue learning.

Peace is constantly changing because society is changing.

The conflicts children face today may be different from those faced by previous generations.
Digital spaces have created new forms of communication as well as new forms of hostility.
Climate challenges are changing the meaning of security and human responsibility.
Migration and cultural interaction are changing classrooms.

Peace Education must therefore remain alive, reflective and responsive.

It cannot be frozen inside a resource book.

The resource book is a beginning.

The classroom is another beginning.

The community is another.

The journey continues.

Conclusion: Opening the Box

My journey from learner to Master Trainer has taught me that Peace Education is not simply about teaching
people to avoid conflict. It is about helping human beings develop the capacity to understand themselves,
respect others, engage with differences, transform conflict and take responsibility for the communities and
world they share.
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The Peace Education Resource Book is one important vehicle for this journey. It gives teachers and learners
ideas, activities and spaces for reflection. But the real power of the resource begins when it leaves the page.

That is the meaning of unboxing Peace Education.

It is taking empathy out of the definition and putting it into a relationship.

It is taking dialogue out of the lesson plan and putting it into a difficult conversation.
It is taking inclusion out of policy language and putting it into classroom practice.

It is taking peace out of the abstract and bringing it into everyday life.

Peace education begins with one person, but it does not belong to one person.

It moves from the self to the family, from the classroom to the community, and from the community towards
the wider world.

Perhaps the global home we dream about will not be created through one large act.

Perhaps it will be created through millions of small acts of listening, kindness, courage, justice and
responsibility.

A teacher listening to a child.

A child including another child.

A family choosing dialogue.

A community resolving a disagreement.

A school creating space for every voice.
These may appear to be small acts.

But peace has always needed a place to begin.
For me, that beginning is education.

And education begins with the learner.

My journey started as a learner. It moved through reflection and practice into the role of a Master Trainer.
Yet I now understand that the journey has not ended. I remain a learner—learning how to facilitate, how to
listen, how to create spaces for dialogue and, most importantly, how to practise what I teach.

The ultimate purpose of Peace Education is therefore not to create learners who can define peace.
It is to nurture human beings who can live peace, practise peace and multiply peace.
The box is open.

The responsibility now is to carry what is inside it into the world.
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Reflection

- Indira KC

Institution  : United Academy
Post : Lecturer, Sociology | Chief Academic Counselor
Qualification : Master in Sociology, PGD in Psychosocial Counseling

Training : MToT Training

The three-credit-hour MToT Training has been an important milestone in my professional development.
Working as a Sociology lecturer and Chief Academic Counselor, I interact with students in both academic
and personal contexts. The training strengthened my understanding that each learner is different, with
individual experiences, strengths, difficulties, aspirations, and possibilities. This realization has encouraged
me to view education from a more learner-centered perspective.

For me, meaningful education extends beyond the delivery of academic content. It involves knowing
students, listening carefully to their concerns, recognizing their individual circumstances, and helping them
develop confidence and direction. The MToT experience reinforced the importance of creating learning
spaces where students feel valued, heard, and encouraged to participate actively in their own growth.

A particularly enriching part of the training was learning from scholars, educators, trainers, and other
professionals with varied experiences. The presentations and discussions introduced me to ideas that
expanded my understanding of teaching, counseling, and professional practice. Hearing different perspectives
encouraged me to reflect on my existing approaches and consider how new ideas could be adapted to the
needs of my students and my institution.

The practical components of the programme were equally significant. Rather than limiting learning to
concepts and presentations, the sessions provided opportunities for participation, interaction, discussion,
and application. These experiences helped me connect theoretical understanding with situations that
educators encounter in their daily work. I gained greater confidence in communicating with students,
identifying their needs, responding thoughtfully, and supporting them in constructive ways.

I am sincerely grateful to Mr. B. N. Sharma, President of PENN, for his leadership and encouragement
throughout this learning experience. I also extend my heartfelt appreciation to respected Sangeeta Hamal
Ma'am for her guidance, motivation, and continued support. My thanks go to all the scholars, trainers,
facilitators, and fellow participants whose contributions, experiences, and cooperation made the training a
memorable and worthwhile experience.

Contributing to the training manual has been another meaningful aspect of my MToT journey. I see the
manual not simply as a collection of training materials, but as a shared professional resource that can carry
ideas and learning beyond the programme itself. It is my hope that the knowledge and reflections captured
through this work will support educators and trainers in translating learning into practical action within
classrooms, institutions, and communities.

As I complete this training, I carry with me not only new knowledge and skills but also a stronger sense
of professional responsibility. The formal programme has ended, yet the process of learning and reflection
continues. I intend to use the insights gained from MToT in my teaching, counseling, and academicleadership
so that my work can contribute more meaningfully to the development and well-being of students and the
wider educational community.

@4 PENN Resource Book Volume VI, Year 2026



Reflection of Peace Education MToT

- Sajana Pradhan

Before undertaking peace education training, I viewed peace simply as the absence of overt conflict—a quiet,
fragile state Maintained by avoiding difficult conversations. The training dismantled this passive notion,
reframing peace as an active, daily discipline built on justice, empathy, and constructive engagement.

The Most profound change occurred internally. I learned to recognize My own implicit biases, reactive
defensiveness, and emotional triggers. Instead of responding to friction with avoidance or aggression, I
developed the patience to pause and listen. The training introduced Me to Nonviolent Communication
and active listening, shifting My goal in high-stakes conversations from "winning an argument" to truly
understanding the unmet needs beneath someone else’s words. Conflict transformed from something to
be feared into an opportunity for Mutual growth and systemic improvement. The curriculum required
rigorous self-reflection, compelling Me to confront My own implicit biases, cultural conditioning, and
emotional triggers. Previously, when confronted with opposing views, My default response leaned toward
defensiveness or silent withdrawal. Through practical exercises in self-awareness and emotional regulation, I
developed the capacity to pause between a stimulus and My response. This internal shift laid the groundwork
for emotional resilience; I realized that one cannot effectively build peace externally without cultivating
inner stability first.

Beyond interpersonal interactions, the program broadened My perspective on systemic issues. I learned to
distinguish between direct violence and the quieter, often More destructive forces of structural and cultural
injustice. This critical lens revealed how deeply inequality, exclusive policies, and historical narratives
impact daily interactions within communities and institutions. Interpersonally, the training completely
revolutionized how I communicate. Learning frameworks like Nonviolent Communication (NVC) and
empathetic listening shifted My objective in conversations from winning an argument to uncovering shared
humanity. I learned that beneath hostility or anger often lie unmet universal needs—for safety, dignity,
respect, or belonging. Listening became an active endeavor rather than a waiting period to deliver a
counterargument. Consequently, I no longer view interpersonal conflict as a failure or a threat, but rather as
an indicator that a relationship, boundary, or process requires constructive re-examination.

Before undertaking formal training in peace education, My understanding of peace was fundamentally
incomplete. Like Many, I viewed peace through a negative lens—simply as the absence of war, physical
violence, or overt discord. I assumed that Maintaining peace Meant avoiding friction, smoothing over
disagreements, and preserving calm at all costs. The training dismantled this passive definition entirely,
replacing it with the understanding that genuine peace is an active, structural, and deeply participatory
discipline. Ultimately, the training replaced passive observation with practical agency. Equipped with tools
in restorative justice, Mediation, and dialogue facilitation, I now feel empowered to serve as a bridge builder
in My community and professional life. Peace is no longer an abstract ideal to hope for; it is a skillset I
practice intentionally—fostering inclusive environments, advocating for fairness, and transforming friction
into constructive collaboration.
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Authors’ Profile - PENN Resource Book Vol. V1/2026:

Anand Paudel, PhD ...

is an expert in education policy, curriculum, TVET systems, and peace and human
rights education with over 40 years of professional experience in Nepal's education
sector. Recognized as a pioneer of peace, human rights, and civic education in Nepal,
he played a key role in integrating these themes into the national school curriculum.
He holds a Ph.D in Education, specializing in children's rights and responsibilities,
and has made significant contributions to educational policy, curriculum reform,
qualification systems, inclusive education, peace and human rights education and
teacher professional development. His expertise has been sought by numerous
national and international organizations, including the National Human Rights
Commission of Nepal, where he has provided strategic and technical guidance on
peace and human rights education.

Anusha Sharma ...

is an educator, educational leader, teacher trainer, peace education practitioner,
researcher, and poet with more than 17 years of experience in education. She
currently teaches English at Little Angels’ School, Hattiban, Lalitpur, where she
is committed to nurturing learners through innovative, learner-centered, and
transformative pedagogical practices. She holds a Master’s degree in English
Language and Literature, a Master’s in Teacher Training, and a Master’s in Peace
Education from Kathmandu University. She is currently pursuing a Master’s in
Education Leadership and Management at Kathmandu University, with a particular
interest in educational leadership, innovation, and sustainable education.

Anusha is a Master Trainer in Peace Education and a Peace Practitioner. She is
one of the lead Master Trainers, a first cohort graduate team of PENN in close
collaboration with KUSOED and UNESCO Nepal. She also served as the Chief
Editor of the PENN Peace Education Training Manual, contributing to its
development, editing, contextualization, and refinement for educators and peace
education practitioners. Her work in peace education focuses on nurturing
empathy, dialogue, respect, non-violence, resilience, critical thinking, and a culture
of peace within educational communities. She is a Cambridge University-certified
Teacher Trainer, Master Trainer of Students’ Quality Circle (SQC), and an expert
associated with the Curriculum Development Centre (CDC), Nepal. She has
facilitated teacher-training programs, workshops, professional learning sessions,
peace education initiatives, and educational leadership programs supporting
educators in developing collaborative, reflective, innovative, and learner-centered
practices. Anusha is a life member of the Nepal English Language Teachers’
Association (NELTA) and a member of the Star Scholars network. Her professional
engagement includes conferences, research forums, curriculum development
initiatives, teacher-training programs, peace education programs, and educational
leadership platforms.

Her areas of expertise and research interests include peace education and peace
pedagogy, transformative and instructional leadership, sustainable leadership
for sustainable education, women in educational leadership, teacher professional
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development, curriculum development, Al and digital literacy, educational
entrepreneurship, and innovative pedagogy. Alongside her educational career,
Anusha is a poet and author who writes under the poetic name “Khusi” She is
the author of Poetic Diaspora, a collection exploring themes of identity, belonging,
diaspora, memory, spirituality, childhood, teaching, and human experience. Anusha
believes that leadership is not simply a position; it is a collaborative process built
through shared responsibility, mutual respect, continuous learning, and collective
action. Her professional philosophy is:” Consistency is the key to success.”

Through her work as an educator, teacher, teacher trainer, peace practitioner, peace
education trainer, editor, researcher, facilitator, educational leader, and writer, Ms.
Sharma continues to contribute to the development of human-centered, peaceful,
inclusive, innovative, and sustainable education.

Balaram Timalsina, PhD ...

in Local Government and School-Based Management for School Development
in Nepal. The study was focused to identify the areas of contribution of the local
government for the promotion of school-based management to develop the school
as a self-governing academic institution. The study also explored the capacity
gap of local government by identifying its areas of capacity building for its active
leadership role.

Balaram has served as Head of Education for UNESCO Kathmandu Office
for 5 years. Prior to joining UNESCO, he spent over 23 years at the Ministry of
Education and served in several positions where he was responsible for educational
administration and management; planning and programming; research and
development; and monitoring and evaluation.

He has been publishing several articles in the journals, newspapers, and online
media on several social issues e.g. education, politics, economics and social
development.

Prof. Bishnu Raj Uprety, PhD

Dr. Bishnu Raj Upreti is the Research Director of Nepal Centre for Contemporary
Research, a public policy think tank based in Kathmandu; Adjunct Professor at the
Agriculture and Forestry University, Rampur, and visiting faculty at School of Arts
of Kathmandu University. Dr. Upreti has served as Executive Chairman of the Policy
Research Institute from 2020-2023 and led a high-level Task Team appointed by the
Cabinet to study India Nepal Border Issues (Lipulekh, Limpiyadhura-Kalapani and
Susta). His professional background is from social sciences, with specialisations
in public policy and conflict related issues such as conflict management, state
building, peace process, environmental-, food-, water- and human- securities.
During 45 years of career path (1980-2025), Dr. Upreti performed various roles
as development worker in rural development project, a permanent position in
the government (asst. Agricultural Economist), Research Fellow at University of
Surrey/University of London, Conflict specialist at IUCN, Regional Coordinator
of Swiss National Centre of Competence in Research North-South, (Co)Principal
Investigator and (Co)Leader of more than one and half dozen global research
projects funded by Swiss National Science Foundation, Social and Physical Science
Research Council UK/DFID, Research Council of Norway, Swiss Network for
International Studies, Social Science and Humanities Research Council of Canada
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and implemented across the continents of Europe, Asia, Africa and Latin America.
Dr. Upreti has also served and is member of different Advisory Boards (e.g.,
CUSA of University of California at Irvine, Programme Committee Member/SoA,
and Programme Committee Chair of Masters in Security Management Course,
KUSoM/KU; Chair, South Asia School of Rural Reconstruction, Member of Board
of Trustee of International Foundation for Science/Stockholm, and many more. Dr
Upreti has taught graduate courses on development studies, conflict, public policy,
security at Nepal Engineering College; KU and AFU. Dr. Upreti has supervised
2 dozen PhD students and published 105 books, 5 dozen peer-reviewed articles
in journals and more than 500 other articles. Dr. Upreti is frequently quoted in
national and international media about Nepal’s armed conflict.

BN Sharma ....

is Founder/President of Peace Education Network-Nepal (PENN) and Founder/
Chairperson of Peace Education and Social Emotional Learning South Asia
(PESEL SouthAsia). He is the leader of pioneer cohort of Master Trainers in Peace
Education conducted in close collaboration with UNESCO-Nepal & Kathmandu
University School of Education (KUSOED). He has been noted as a leading
UNESCO Activist in advocating and promoting Peace Education in Nepal since
2009. He has convened, organised and managed numerous seminars, conferences
and events related to Peace Education, Leadership Education and Youth Activities.
As aleading Educationist with more than five decades of experience, he has chaired
and led organisations that have shown charismatic changes and transformation in
Nepal. He is trained in Education Leadership & Management and Child/Human
Rights from United Kingdom and Geneva, Switzerland.

Asst. Prof. Chet Nath Pant, PhD ...

Chet Nath Panta, PhD is an Assistant Professor at School Counselling, Wellbeing
and Inclusive Education Unit, School of Education, Kathmandu University. His PhD
research focused on compassionate leadership embracing the lens of contemplative
inquiry. He is avidly engaged in teacher professional development and leadership
capacity-building workshops, wellbeing seminars, research and publications.
His areas of research interest include critical pedagogy, contemplative inquiry/
education, dimensions of educational/ school leadership, Social and Emotional
Learning (SEL), psychological wellbeing, Nonviolent Communication (NVC), and
Appreciative Inquiry (AI).

Dr. CM Yogi...

is a great scholar of Nepal; he is a thinker, a philosopher, a spiritual master, an
educationist and a peace activist. He has founded several organizations in Nepal.
In particular, he is Founding Principal of "Hindu Vidya Peeth School" movement
consisting of 3 schools supporting underprivileged and orphans to receive values/
ethics-based education on a non-profit basis. The children are encouraged to develop
human virtues such as peace, harmony and love. He also established 'Shanti Sewa
Ashram' (Peace Service Centre- (www.peaceserviceusa.org) whose objectives are:
“To promote peace and spirituality at every level of society; to help the poor and
disadvantaged children, women, senior citizens. In addition, he founded "Youth
Society for Peace™ aiming to support young people in understanding the values of
peace, tolerance and selfless service; and to involve them for the peace clubs, street-
children food program etc.
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Similarly, he runs various other community-based programs - "Children's Peace
Home", an orphanage in Dang (www.childrenpeacehome.org.np), western part of
Nepal; Children Study Club, Women's Education/Training Program and "Nepal
Interfaith Movement" etc. to reform society in totality. He is Chief Patron of
“Naimisharanya Gurukul - Banepa" and Bankhandi Gurukul- Saptari. He is a guest
lecturer of "Conflict, Peace and Development Study" at the Tribhuvan University
and "Values Based Education and Personal Transformation" at the Kathmandu
University. Also, he is known widely as a motivational speaker among the Rotary
International, Lions Club, NGOs, INGOs, Government offices, Corporate Sectors.
His regular talks in T'Vs, Radios etc. are also highly inspiring.

Likewise, he is actively associated with many international organizations; such as
- HVP-UK, PSC-USA, Global Communities for Peace - Australia, Global Network
of Religions for Children, United Religions Initiative etc.

He travels frequently to spread the message of Values based education, Peace
Education, Yoga, Interfaith, humanity and spirituality all around the world. He has
been running special programs in America, Australia, Europe etc. for last many years
regularly for the promotion of Spirituality and Humanity. He has written several
books and composed various songs. He is winner of many national/ international
awards. He conducts camps, classes, workshops, seminars, trainings and Satsang at
every level to encourage people to understand deeply, "The Art of Life". Finally, he
also the Chief Advisor of Peace Education Network-Nepal (PENN).

Farah Sarosh ...

is an internationally acclaimed mental health advocate, author, keynote speaker,
and social entrepreneur, best known as the Founder & CEO of NurtureLife, a
globally recognized organization committed to advancing mental health awareness,
emotional intelligence, emotional literacy, and suicide prevention. For over two
decades, she has been at the forefront of transforming lives through innovative
education, advocacy, research, and community engagement, empowering
individuals and institutions to build emotionally healthier and more resilient
societies. Her pioneering work has earned her numerous prestigious honours,
including the Swastha Mitr Award from the Government of Uttar Pradesh, the AMP
Change Maker of the Year Award, the Women’s Leader Award, the Impact
Award, and the Warrior Award, while she has also been recognized among the 100
Inspiring Women of Uttar Pradesh and the 20 Influential Women by Insight
Success (Ireland). A globally sought-after speaker, Farah has delivered keynote
addresses and led high-impact programmes across the United States, United
Kingdom, Germany, the United Arab Emirates, Saudi Arabia, Bangladesh, Sierra
Leone, Kenya, Iran, and India, engaging governments, universities, healthcare
institutions, corporations, and international forums on mental health, emotional
intelligence, leadership, workplace wellbeing, and youth empowerment. A prolific
author and internationally published researcher, her books and scholarly work
have contributed significantly to the global discourse on emotional wellbeing and
suicide prevention. Through her visionary leadership, unwavering compassion, and
relentless commitment to emotional wellbeing, Farah Sarosh continues to redefine
mental health advocacy, inspiring individuals, organizations, and communities
worldwide to create a future where emotional wellbeing is recognized as the
foundation of human potential and social progress.
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Govind Prasad Thapa, PhD ...

Dr. Govind Prasad Thapa is a retired Additional Inspector General of Nepal Police.
He served the organization from 1974 to 2006 AD. He achieved his PhD from
Tribhuvan University, Nepal, on the topic ‘Violence against Women and Justice to
Women'’ in 2006. After retirement, he was engaged with the Kathmandu University
School of Management as a faculty member of the Post Graduate Diploma in
Security Management for three years. He also served as Senior Technical Advisor to
the Ministry of Women, Children, and Senior Citizens, and Social Welfare, Nepal
for three years. Besides these, he participated in various national and international
seminars on security and justice issues. He has authored several articles on
security-related issues and has been featured in edited books and daily newspapers.
Dr. Govind Prasad Thapa’s unwavering commitment to justice, safety, and policy
reform has left an indelible mark on Nepal’s law enforcement landscape.

Kuldeep Niraula, PhD ...

is a Fulbright Scholar, holds a PhD in Conflict Analysis and Resolution from the
Jimmy and Rosalynn Carter School for Peace and Conflict Resolution at George
Mason University in Fairfax, Virginia, USA. His PhD research examined the role
of media, especially documentary films, in advancing peace and social justice. Dr.
Niraula earned his master’s degree in Conflict Transformation and International
Peacebuilding from the University of Notre Dame in Indiana, USA. For ten years,
he taught undergraduate and graduate courses at George Mason University and
the University of Notre Dame on topics including conflict resolution, global affairs,
media and conflict, disaster management, research, leadership, community conflict,
and restorative justice. He has assisted state and county governments, as well as
nonprofits in Indiana and Arizona, USA, for over three years in implementing
child protection and homelessness-prevention initiatives. Dr. Niraula coordinated
President Jimmy Carter’s 2013 visit to Nepal, managing meetings among President
Carter, the Carter Center senior staff, Nepal’s political leaders, donors, representatives
of the election commission, and journalists. He helped the Carter Center expand
its efforts to strengthen democracy and conduct electoral observations in
Nepal, Myanmar, and Kenya. He also briefly assisted the Government of Nepal
in developing and implementing the rehabilitation and reintegration process
for Maoist combatants. Dr. Niraula has expertise in conflict resolution training,
teaching, research, program design, management, and evaluation. He recently
helped Democracy Resource Center Nepal (DRCN) observe the implementation
of the Gen Z - Nepal Government agreement and the March 21st parliamentary
election, and to analyze public service and public finance management reforms
following the Gen Z protests in September 2025.

Manchala Jha, PhD. ...

is Former Commissioner, Truth and Reconciliation Commission (TRC), Nepal.
She is presently Assistant Professor at Tribhuvan University, Kirtipur, Kathmandu,
Nepal.

She is a versatile lady with Leadership-oriented Professional skills along with
strong analytical, administrative and decision-making capabilities. She has an
extensive experience in governance, policy formulation of academia, conflict
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resolution, institutional coordination, and socio-political research. She possesses
deep understanding of Nepal's political, diplomatic, socio-cultural and governance
landscape with proven expertise in stakeholder engagement, public communication
and community coordination.

In the recent past, she has demonstrated commitment to ethics, integrity,
Transitional Justice, women empowerment, anti-corruption initiatives and national
development through leadership roles in academia. She has a broad experience in
public speaking, election observation, policy analysis, conflict-sensitive dialogue
and governance related advocacy with strong focus on contemporary national
issues. Finally, she is member of the Advisory Council of Peace Education Network-
Nepal (PENN).

Prof. Matt Perelstein ...

Matt Perelstein — Emotional Intelligence Educator & Peace Education Advocate

Matt Perelstein is a pioneering emotional intelligence (EQ) educator and co-
founder of EQ4Peace Worldwide, Inc., dedicated to global peace by creating inner,
interpersonal, and social peace through emotional education. For four decades,
he has taught, researched, and advanced practical EQ and Positive Mental Health
(PMH) skills that help people understand, manage, and heal their emotions. Matt’s
leadership focuses on expanding access to emotional education, strengthening
positive mental health, and building a worldwide movement that empowers people
to create peace from the inside out. His work supports global peace initiatives,
including collaborations with UNESCO partners in Nepal and India, to bring
emotional education to schools across South Asia and beyond.

Pramila Thapa, PhD ....

is an accomplished academic leader, researcher, nursing educator, and international
trainer with over 25 years of experience in higher education, healthcare, and
leadership development. She earned a PhD in Emotional Intelligence and
Leadership (Management) and holds advanced qualifications in Community
Health Nursing, Public Administration, Nursing, and Education, providing
a strong interdisciplinary foundation for her work. Dr. Thapa has authored
nearly 100 research articles, book chapters, conference papers, and professional
presentations delivered at national and international forums. Her expertise
includes Emotional Intelligence, Social and Emotional Learning (SEL),
leadership, life skills, safeguarding, peace education, nursing education, and
evidence-based practice. She serves as a Peer Reviewer and Academic Editor for
leading international journals, including Frontiers, Current Psychology, BMC,
and IGI Global, and has contributed as an M.Phil. External Examiner, researcher,
keynote speaker, trainer, and mentor, advancing academic excellence and
professional development across diverse national and international institutions.
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Sajana Pradhan ...

is an accomplished teacher, passionate researcher and dedicated peace activist
dedicated to building minds and fostering global understanding. She has a Master
of Philosophy (M.Phil.) degree and she alters the conventional language classroom
by fusing a cutting-edge teaching style with a wealth of intellectual depth. As
an English language teacher, Sajana views language as a living entity, a space for
critical thinking, self-expression, and intercultural exchange not a set of rules. She
is passionate about helping children to express themselves with passion, clarity and
empathy, while developing their language skills.

In addition to her academic work, Sajana has earned a name as a peace preacher
and promoter of harmonious living, through her relentless efforts. With the firm
belief that true education should engage the mind and the soul, she teaches values
like tolerance, active listening, conflict resolution and more in her classroom and
various initiatives in the community. She encourages people to connect through
communication to overcome divides and create respect through mentorship,
conversation, and public engagement. Sajana's dedication to a comprehensive
curriculum that integrates academics with a sense of duty to others makes her
an inspiring teacher and a powerful voice for social peace. She is one of the lead
Master Trainers, a first cohort graduate team of PENN in close collaboration with
KUSOED and UNESCO Nepal. She is the Coordinator for PENN Resource Book,
Volume V1/2026 leading the 3-member sub-committee.

Samina Neupane ...

is an MPhil scholar in Conflict, Peace, and Development Studies at Tribhuvan
University, Nepal. She also holds a Master of Education in English Language
Education. She has more than 12 years of teaching experience in both public and
private educational institutions, teaching English and Social Studies at school
and undergraduate levels. Currently, she serves as a Lecturer at Prithvi Narayan
Secondary School, Kathmandu. Her research interests include educational
leadership, conflict management, peace education, local governance, public school
improvement, multilingual education and professional development of teachers.

Sanu Amatya ....

‘A Lifelong Journey of Nurturing Children, Peace and Education. Sanu Amatya
is a dedicated child development specialist, peace educator, author, researcher,
teacher trainer, and social worker whose professional journey has been deeply
rooted in the wellbeing, education, dignity, and holistic development of children.
Behind her professional achievements is a strong family foundation. She is a proud
mother of two daughters, Prisa and Primcy, and has been fortunate to share her
life journey with her supportive, cooperative, and gifted husband and professional
partner, Mr. Yaduwan Dahal Chettri. Her family has remained an important
source of encouragement throughout her long and meaningful career. For more
than 35 years, Sanu Amatya has served as the Founder Principal of Tri-Shakti
Secondary School, Dillibazar, Kathmandu, contributing to the development of
children, teachers, and educational practices. Her work has extended far beyond
the classroom. She has had opportunities to collaborate with the Government of
Nepal, private institutions, and national and international organizations, including
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Plan International, GTZ, UNICEF, and Save the Children, conducting training,
seminars, and capacity-building programmes on Early Childhood Development
and Peace Education in different districts of Nepal and South Asian countries too.
Her commitment to professional learning has taken her beyond Nepal as well. She
completed specialized training in Emergent Literacy in Early Childhood Education
through a Training of Trainers programme at Mount Carmel Training Centre,
Haifa, Israel, UK, Helsinki and also received Master Training of Trainers (MTOT)
from the Department of Education, Government of Nepal. Her professional
development has further included training in Peace Education in Germany and
the Netherlands through the International Fellowship of Reconciliation (IFOR),
Peace Training of Trainers through UNESCO Nepal, the Programme Development
and Management (PDM) course in the Philippines, and Learning to Live Together
(LTLT) Peace Pedagogy through Arigatou International in Sri Lanka. Sanu Amatya
is also a founding member of PENN (Peace Education Network-Nepal). During
her 16 years of involvement with the organization, she has served in several
leadership capacities, including Treasurer and Secretary, and currently serves as
Vice President.

Her current roles and responsibilities include:

. Technical Advisor, PABSON Central Committee

. Mentor, Children Sports Commission

. President, Opportunity Village Nepal (OVN)

. President, Inner Wheel Club of Kirtipur

. Vice President, PENN

. Vice President, Nawa Jyoti Center, Sisters of Nazareth Society

. Vice President, Rotary Club of Kirtipur

. Secretary, Missionaries of Charity, Nepal

. Founder Member, CARITAS Nepal as well as many other organizations.

Her professional life can therefore be seen as a continuous journey—from nurturing
young children and empowering teachers to promoting peace, dignity, wellbeing,
and humanitarian values in the wider community. Her work reflects a simple but
powerful belief: when we invest in children, teachers, peace, and values today, we
help build a more compassionate and harmonious society for tomorrow.

Saroj Lamichhane

Saroj Lamichhane has been actively associated with the Peace Education Network-
Nepal

(PENN) for over a decade and a half and currently serves as its General Secretary.
He is also a Yoga Instructor affiliated with Jeevan Vigyan Pratisthan, Kathmandu,
and regularly conducts yoga training at various laboratories of the Pratisthan.
Mr. Lamichhane holds a Master’s degree in Political Science from Tribhuvan
University. He was professionally engaged in the teaching profession for nearly
26 years, with Social Studies as his principal subject. He has co-authored Social
Studies textbooks for school-level education, published by various publishers based
on the national curriculum, and has also contributed occasional articles to national
daily newspapers. With a keen interest in Peace Education, the philosophy of Yoga,
and peace promotion, Mr. Lamichhane is also actively involved as a Master Trainer
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of the Peace Education Network-Nepal. His professional and academic interests
centre on integrating peace education, yoga philosophy, and human development
for the promotion of sustainable peace. He is one of the lead Master Trainers, a first
cohort graduate team of PENN in close collaboration with KUSOED and UNESCO
Nepal. He is also one of the Founding Team Members of Peace Education and Social
Emotional Learning South Asia (PESEL SouthAsia).

Prof. Shyam Akashe, PhD

is a Professor in the Department of Electronics & Communication Engineering and
Dean - International Cooperation at I'TM University, Gwalior, India. He received
his M. Tech. degree in Electronics & Communication Engineering from Rajiv
Gandhi Proudyogiki Vishwavidyalaya (RGPV), Bhopal, in 2006 and completed
his PhD from Thapar University, Patiala, Punjab, in 2013. His research interests
include low-power VLSI design, FinFET-based memory design, semiconductor
device modelling, digital system design, and FPGA implementation. Dr. Akashe
has published more than 300 research papers in reputed international journals and
conferences and holds over 10 patents. He received the Best Research Paper Award
at NSC-2005, IIT Bombay, and his biographical profile was featured in Marquis
Whos Who in Engineering, USA, in 2015. He has also served as a Technical
Program Committee (TPC) member, reviewer, and editor for several IEEE and
Springer international conferences.

Associate Prof. Uddhab Pyakurel, PhD ...

is an Associate Professor of Political Sociology and is currently serving as the Dean
of School of Arts, Kathmandu University. He, who also serves as Associate Dean at
School of Arts and Director of Global Engagement Division of the Office of Vice
Chancellor for 3 years, completed his Master in Political Science and Sociology
from Tribhuvan University, joined Delhi School of Economics (University of
Delhi) to pursue M. Phil, and earned Ph.D. from Jawaharlal Nehru University,
New Delhi. Being an adjunct Fellow at School of Social Sciences and Psychology,
Western Sydney University of Australia, he engages in academic journal articles
and book chapters on poverty; people’s participation; social inclusion/exclusion;
conflict and peace; identity, democracy & elections; foreign policy and Nepal's
neighbourhood relations, including other socio-political issues of Nepal and
Asia. Maoist Movement in Nepal: A Sociological Perspective (New Delhi: Adroit
Publishers, 2007); Contemporary Nepal (Delhi: Kalinga Publications, 2012); Dalit
Representation in National Politics of Nepal (Kathmandu: NNDSWO, 2012); State
of Conflict and Democratic Movement in Nepal (New Delhi: Vij Books, 2013);
Higher Education in Nepal: Inclusive Policy Guidelines (Lalitpur: KU-SoA and
SNV-Nepal, 2014); Nepal-India Open Border: Problems and Prospects (New
Delhi: Vij Books, 2015); Socialism, Prosperity and Development (Kathmandu:
Sangri-la Books, 2020); Reproduction of Inequality and Social Exclusion: A Study
of Dalits in a Caste Society, Nepal (Singapore: Springer Nature, 2021); Challenging
Authoritarian Capitalism: The Transformative Power of the World Social Forum
(London: Taylor & Francis, 2022), Green and Circular Economy in Nepal: A Reader
(Lalitpur: KU-NCCS, 2024), etc.; are single authored, co-authored and edited/co-
edited books for his credit.
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PENN Resource Book Volume V1/2026

Record of Events & Activities of PENN for
2080-83BS (2023-026):

Date

Event

Title and Venue

Objective

Sept. 25,2023

Disbursement of
certificates that were not
received on September 21,
2023 event day.

Students’ events, Key
note Experts and
Judges’ participatory
certification.

Awarding the participants
of the Peace Day events
and visiting schools for
feedback on the events.

Sept. 28, 2023

Participation of PENN in
Inauguration of Himalaya
Matribhumi Foundation

Launching of

Concept Paper of the
Organisation: Tika Ram
Puri, President.

National Campaign
in Good Governance,
Development and
Prosperity — 2080.

October 01, 2023

Peace Day 2023 Review
Meeting

Updating Executive
Com. on the Peace Day

Learning from the flaws
and plan for future events

Resource Book Vol.
V/2023)

remarks from the Guests |and training for NYUC
and realizing the gaps. and Member schools.
Updating the delivery
of certificates to schools
who were absent on the
distribution day Sept. 21.
October 05, 2023 Meeting with NHRC Update PENN events Visit the newly established
Joint Secretary Samjhana | and deliver the author’s | Documentation Centre
Sharma certificate (PENN of NHRC and receive

reading materials.

October 08, 2023

Reaching the last
remaining authors’
certificates of PENN
Resource Book Vol. V and
Meeting with Benu Rana
Mam for PENN Education
Support 2023.

Networking for further
ahead.

Managing the stop gaps
and planning for further
ahead of PENN activities.

October 13, 2023

Certificate handover to
schools.

Meeting school leaders.

Completion of pending
work.

October 16, 2023

QUEST-Nepal patronage
meeting with Advisors
and Executive Com.

Preparation towards
the 17" NCSQC event

commencing in Chitwan.

Socialisation with school
leaders at Galaxy school,
Gyaneswor, Ktm.

November 01, 2023

Peace and Justice event
organized by Nepal Forum

Conference in Peace and
Justice

Peace Activists’
conference at Baneswor

for Restorative Justice office of NFRJ.
November 03, 2023 | NAFUCAN report sharing | Meeting of UNESCO Socialisation Meeting
on WFUCA Conference | Clubs and Executives by | called by NAFUCAN at
Gen. Secretary Yuwa Raj | New Bus Park Gongabu,
Nyaupane Ktm.
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November 09, 2023

Meeting with Dr. Uddhav
Pyakurel, KUSOM

Meeting for Professional
Development

PENN introduced to

Dr. Uddhav Pyakurel.
Courtesy — Narad Rijal Sir
of KUHS, Dhulikhel.

Coordinates a meeting
with Prof. Candice Carter
(afternoon)

November 18, 2023 | UNESCO World Conference of Peace International Conference
Philosophy Day webinar. | Activists for UNESCO Activists.
December 03, 2023 | Book Launch Dr. Book Launch Orientation on Peace
Rajkumar Dhungana and | at KUSOED Education by Prof.
Prof. Candice Carter (morning)+PENN Candice Carter at

Asian Academy for
Peace Research and
Development, Baneswor,
Ktm.

December 10, 2023

International Human
Rights Youth (Virtual)
Leadership Summit
organized by Prof. John
Jay Bonstingl, USA.

Bringing youth from
different countries to
together to empower
their leadership skills.

Training and conference
on Leadership for Human
Rights and Peace.

December 12, 2023

NYUC virtual meeting for

Planning meeting

Virtual meeting between

for Restorative Justice
(NFR]J)

Leadership Event for Youth Leadership PENN and NYUC.
Training Program

December 13,2023 | Book Launching of Senior | Honouring the Adult Venue: Taragaon Museum
Women (Adult Literacy | Senior Women graduates | and Cultural Centre,
Program) of Bikalpa Gyan | and Book Launch. Boudha, Ktm.
Tatha Bikash Kendra,
Ktm.

December 16,2023 | Training on Youth Leadership skills | Venue: Institute of
‘Transformational empowerment training | Engineering, Thapathali
Leadership’ by Prabesh organized by PENN and | Campus, Ktm.
Raj Joshi of Nepal Forum |NYUC.

December 21, 2023

Conference on
‘Mainstreaming
Restorative Justice in
Nepal’s Juvenile Justice’

Conference for

Policy Formation and
recommendation to the
govt.

Preparation of a
memorandum and report
to present to the govt. on
amendment of Juvenile
Justice by NFR]. Venue:
Alpha Beta Complex, Ktm.

December 22, 2023

Conference on “Social
Cohesion” by Centre for
Social Change (CSC).

Conference with Peace
and Human Rights
Activists for Policy
recommendation.

Preparing a report to
recommend the govt. on
‘Social Cohesion’ Venue:
Hotel Basera Boutique,
Babar Mahal, Ktm.

December 23, 2023.

Deliberation to the
Community on ‘Peace
Building at Community
Level’ organized by
Tikhedewal Community
Centre.

Community Level
approach to create
awareness in Peace
Building.

Building awareness and
leadership for Peace in
Community Level. Venue:
Community Development
Centre Tikhedewal,
Lalitpur-15.
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January 21, 2024

Meeting with the auditor
Praduman Ghimire for
PENN renewal.

Annual renewal program.

Planning of accounts
management for annual
renewal 2079-80 fiscal year.

January 26, 2024

AGM of NYUC.

PENN attends for the
Youth support programs.

Venue: Le Bagaincha Café,
Jawlakhel, Lalitpur.

January 29, 2024

Education Day organized

Education Day

Venue: UN House.

Motibinayak School,
Dholahiti, Lalitpur.

by UNESCO Kathmandu | conference theme: ] o

- . . Active Participation of
and Global Compact Learning for Lasting

; . PENN and NYUC.

Nepal. Peace’ and reduction of

Hate Speech.

February 08,2024 | 47" Anniversary PENN was invited as the | Venue: School premises

and Parents Day at Special Guest. and socialization and

feedback from our sister
concern.

February 09, 2024

PENN Secretariat Meeting
for 12" AGM preps.at Le
Bagaincha café, Jawlakhel.

Present were Saroj Sir
and Rajendra Sir.

Catch with the progress
report writing for

the AGM, Election
Commission management
and Venue management.

February 16,2024 | PENN Executive meeting | Meeting time: 4.00- Management of docs,
at Le Bagaincha for the 5.00pm. venue and election docs.
12" AGM final reports Explore for unanimous
approval. team for the election with
few new members.
February 18,2024 | Bikalpa invitation for Organised under the Learning about
Conference ‘Education aegis of World Social the program ethics
for Children Living in Forum, Bhrikutimandap, |and possible policy
Poverty’ Ktm. suggestions and
socialization.
March 10, 2024 Meeting of the Secretariat | Meeting time — 4.00pm | Analyzing gaps with the
to update toward the 12" | with the PENN Executive | Election and AGM.
AGM. Com.

March 16, 2024 12" AGM of PENN Formation of new Approval of audit report
Executive Com. for three |2079-80, Gen. Secretary’s
years. Progress report and

Treasurer’s report.

March 21, 2024 PENN renewal Work at CDO office Annual routine renewal of

organization after the new
elected Executive Com. begins.

March 31, 2024

First Executive Meeting
after new team formed.

Venue: KMC School,
Baneswor, Ktm.

Routine work for new
tenure begins.

April 02, 2024

Participation for book

Dr. Meena Acharya’s

Professional socialization.

PENN

launching book launch at Martin
Chautari, Thapathali
height, Ktm.
April 08, 2024 Participation in School Bright Future School - Socialisation for PENN
Parents Day Institutional Member of | team work.
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Members opens.

April 22, 2024 Institutional Member President and Treasurers’ | Planning for MToT
Coordination Committee | planning meeting at in Peace Education
(IMCC) meeting for Pepe Pizza, Bhatbhateni, | Coordinated by IMCC.
Institutional Membership | Chapagaon dobato. Coordinator: Mrs. Sangita
Hamal and Deputy
Coordinator Mr. Mohan
Kumar Karki.
April 24, 2024 Nomination of Focal IMCC Coordinated Joint collaboration of
Persons from Institutional | MToT to begin. Institutional Members

for Master Training of
Focal Persons in Peace
Education.

Executive 2" Meeting
and Focal Persons from
Institutional Member

Nayabazar, Ktm.

April 26, 2024 Disburse Training Focal Persons begin MToT Preparations
Curriculum in Peace study. with Focal Persons
Education for study involvement by IMCC.

April 28, 2024 Joint meeting of PENN Venue: Whitefield School, | Planning for MToT

begins: Ratification
of nomination of Mr.
Rajendra Sharma as

Education Support

schools Coordinator of PENN
MToT Program 2024-25.
April 30, 2024 Refresh PENN website Routine work Updating with the new
Executive Team and
updating of Advisory
Council
May 01, 2024 PENN Treasurers’ meeting | Venue: Satodobato, Updating of Treasurer’s
Lalitpur sign at Sanima Bank
(Sangita Hamal Mam) as
new Treasurer signatory.
May 05, 2024 Correspondence for Venue: Sap Falcha, Routine work and
PENN Education Thapathali, Ktm. Socialisation with Peace
Support 2081 collection and Human Rights
begins+Participation Experts.
in Advisor Chiranjibi
Bhandari Sir’s deliberation
in Peace Building.
May 06, 2024 MToT Resource Persons’ | Venue: Bagaincha Café, | Planning for MToT
meeting Jawlakhel, Lalitpur. begins with Chiranjibi
Sir, Rajendra Sir, Sangita
Hamal Mam, Mohan Sir
with the President.
May 09, 2024 Virtual Meeting for PENN | With PENN Executives | Planning for MToT
trainings and RPs to begin by end of the
month.
May 14, 2024 Begin preparing case New Sponsors in PENN | Finalising additional case
studies of PENN team studies for new sponsors

for 2081 academic session
in PENN Education
Support Scheme.

628 PENN Resource Book

Volume VI, Year 2026



Training Day IA for
sensitization of the themes
in the Course of Study.

Resort, Bhaktapur for
whole day and residential
program. Inaugurated

by Vice Chancellor of
Pokhara University,

Prof. Dr. Prem Narayan
Aryal and Special Guest,
Dr. Dhruba Raj Regmi,
National Education
Office, UNESCO
Kathmandu in the august
presence of the Advisory
Council of PENN.

May 15, 2024 Meeting with Treasurer and | Venue: Pepe Pizza at Planning the PENN
Secretary: Sangita Hamal | Satdobato, Lalitpur Education Support and
and Rajendra Sharma MToT in Peace Education.

May 17, 2024 PENN Advisors’ Council | Venue: Shanti Sewashram | Endorsing the Peace
Meeting Koteswor Education Course of

Study and Planning

for MToT along with
additional new members
to Advisory Council.

May 19, 2024 Executive Committee Preparation for MToT. Revision of MToT
meeting Course of Study under

Rajendra Sharma’s Co-
ordinatorship.

May 20, 2024 Correspondence for Inviting potential Planning for MToT
MToT begins. Institutional and participation finalization.

Individual members for
MToT.

May 22, 2024 Correspondence with UNESCO Ktm. Proposes | Drawing greater pool of
UNESCO KTM. And involvement of UNESCO | rosters and endorsing
KUSOED involvement in | Chair/KUSOED Dean for g%%fu%Nﬁygggegsgr s¢
PENN MToT. MToT. Certiﬁg;tion of the tre)lfining.

May 26, 2024 Executive Meeting of Venue management over | Preparations for Venue
PENN at Doleshwor view. management for
Resort, Bhaktapur for beginning sensitization
MToT. of MToT at Doleshwor

Resort.

May 27, 2024 Meeting with UNESCO Venue: KUSOED Dean | Preparing to manage the
Chair/KUSOED for MToT | Prof. Balchandra Luitel's | MToT and revision of
planning. office. Course of Study for Peace

KUSOED CPEC Education and Sustainable
represented by: Mr. Development.

Madan Rijal and PENN

represented by: Mr.

Rajendra Sharma.

May 29, 2024 Visiting the Godawari Venue: Taukhel office and | Dealing with all printing
Printing Solution for all | Lagankhel office. costs.
printing work for MToT.

May 31, 2024 Master ToT - Preliminary | Venue- Doleshwor Socialization with Focal

Persons and trainees
along with training
sessions for updating of
the Course of Study, need
assessment as well as
content sensitization.
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June 01, 2024

Master ToT - Preliminary
Training Day II for
sensitization of the themes
in the Course of Study.

Socialisation and Joint
meeting for further ahead
of the MToT with the
Focal Persons and trainees
alongwith the Resource
Persons.

June 03, 2024 Disburse Token of Love | MToT Phase I A held Rewarding the hard work
and Certificates to at Doleshwor Resort, of all RPs and generosity
sponsors and Resource Bhaktapur. of the Institutional
Persons. Members.

June 05, 2024 Review Meeting of MToT | Catch with the missing
Phase IA. things and prepare for

addressing the needs
assessed from the
participants.

June 07, 2024

Participation as National
Adpvisor of National
Federation of UNESCO
Clubs and Associations
of Nepal (NAFUCAN) at
their AGM.

Venue: Tilingtar
Highschool, Tokha, Ktm.

Socialisation for
organizational
networking.

June 08, 2024

<«

«

<«

and contact to Principals
and Focal Persons for
MToT related meeting

Cottage Lalitpur +Digital
work

June 12, 2024 Meeting with CPEC Venue: Hattiban, Lalitpur | MToT endorsement plans.
KUSOED

June 13, 2024 Email and phone Follow | Digital work PENN Education Support
up pending sponsors Program

June 14, 2024 Preparations for MToT “ PENN MToT further
Review Meeting ahead.

June 15, 2024 Review Meeting of MToT | Siddhartha Cottage, MToT IA Doleshwor
and fixing target date for | Lalitpur Review Meeting and RP’s
PENN Education Support advice.
Scheme

June 18, 2024 Submission of MToT Digital work Seeking minor fund
report after the Review support from UNESCO
Meeting of June 15 to
UNESCO Ktm.

June 21, 2024 PENN Secretariat Meeting | Venue: KUSOED dean’s | MToT Collaboration for
with UNESCO+KUSOED | office. certified course and MOU

endorsement.

June 25, 2024 MToT Bills submission Venue: UNESCO office Minor reimbursement
to UNESCO Physical of MTOT IA Review
meeting meeting bills

June 29, 2024 PENN Meeting + Mails Venue: Siddhartha MToT follow up

July 04, 2024

MToT management and
KUSOED meeting

Venue: Bagaicha restro
Jawlakhel

Planning meeting
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July 06, 2024

MToT Perspective
Meeting with Principals
and Focal Persons

Venue: Siddhartha
Cottage, Lalitpur

Sharing of perspectives
for MToT IB

School, Naikap, Ktm.

July 14, 2024 MTOT management Venue: KUSOED, RP Planning meeting
meeting Hattiban, Lalitpur
July 17, 2024 PENN Executive Meeting | Venue: Siddhartha MToT Planning meeting
Cottage, Lalitpur
July 18, 2024 MTOT management MOU signature: PENN MToT
meeting with PENN KUSOED - by Dean Course Certification
Secretariat+ MOU signing | Prof. Dr. Bal Chandra endorsement.
with KUSOED Luitel and PENN - by
President BN Sharma
at Venue: KUSOED,
Hattiban, Lalitpur
July 19, 2024 MToT Phase IB Venue: Bright Future Master Training Phase IB

July 20, 2024

<«

<«

<«

Prof. Karen Taylor visits
Mount Everest School,
Bhaktapur and Bright
Future School, Naikap,
Ktm.

July 24, 2024 IIPE Socialisation Aranya Boutique Hotel, | Peace Education advocacy
Conference Naxal, Ktm.
July 28, 2024 PENN Executive Meeting | Venue: Siddhartha MToT Phase II Planning
Cottage, Lalitpur
July 29, 2024 IIPE Delegate from UK - Courtesy and advocacy

for Peace Education

«

Notice for MToT 1I -
Thematic selection to
Focal Persons

Digital work

Homework for MToT
Phase II

July 30, 2024

Peace Day 2024 duty
discharge to PENN
Executive Com. members

Homework Planning for
Focal Persons

August 01, 2024

Planning virtually for
MToT II with KUSOED

and PENN MToT
Management team

MToT Phase II Planning

August 04, 2024

Planning virtually for
MToT II with KUSOED
and PENN MToT
Management team

MToT Phase II Planning

August 11, 2024

Planning virtually of

RPs for MToT II with
KUSOED and PENN
MToT Management team

MToT Phase II Planning

August 16, 2024

Venue visit for Peace Day
2024 Planning by PENN
Secretariat

Kanijirowa School,
Koteswor, Ktm.

Peace Day hosting plans
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August 18, 2024

MToT Course workshop

Venue: Siddhartha
Cottage, Lalitpur

MToT Course
endorsement by Peace
experts with midway
review

August 23, 2024 Virtual Planning meeting | Digital work MToT II Planning
of PENN Executives for
MToT II

August 29, 2024 PENN team meets UNESCO OFFICE, Peace Day activities 2024
UNESCO Ktm. Sanepa, Lalitpur

«

Visit to sister concern —
Sisneri School

Lamatar, Lalitpur

<«

September 02, 2024

First virtual meeting with
Prof. Matt Perelstein of
EQ4Peace Inc. USA

Digital work

September 03,2024 | PENN Virtual Meeting “ “
September 07, 2024 | PENN Virtual Meeting “ MToT II Planning

with MTOT RPS
September 08, 2024 | PENN Virtual meeting “ Peace Day activities 2024
September 10, 2024 | Peace Day activities « «

collection
September 11, 2024 | PENN Executive Meeting | Venue: Mount Everest MToT Planning and Peace

School, Bhaktapur Day 2024 Planning

September 12,2024 | Collection of MToT Physical errands Preparations for MToT II

materials from the
concerned places

September 13,2024 | PENN Secretariat makes a | KUHS Dhulikhel Preparations for MToT II
Venue visit for MToT II

September 14, 2024 | MToT Phase II “ Day I

September 15, 2024 | “ Day 11

September 16, 2024 | Virtual meeting with Digital work Organizational

World Without Anger
(WWA) and EQ4Peace
Inc. USA and PENN

Collaboration for Peace
Education and Emotional
Education.

Secretariat.
September 17,2024 | Meeting with Niraj Mount Everest School, Preparation for MToT
Poudyel Bhaktapur IT and Peace Day digital
activities.
September 19, 2024 | PENN virtual meeting Digital work Preparation for Peace Day
activities
September 20, 2024 | Meeting with Prof. Meeting with CEHRD Planning and advocacy

Matt, EQ4Peace, WWA
representatives and PENN
Secretariat

officials - DG Deepak
Sharma at Sano Thimi,

Bhaktapur

for Peace Education

and Social Emotional
Education for Global
Citizenship Education in
a National Coalition plan.
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September 21, 2024

International Day of Peace

The Chief Guest was:
Dean of KUSOED, Prof.
Dr. Bal Chandra Luitel.
Special Guests: Prof.
Matt Perelstein, Prof.
Dr. Bishnu Raj Uprety,
Dr. Manchala Jha and
Education Officer from
UNESCO Kathmandu
Aagat Awasthi. Venue:
Kanjirowa High School,
Koteswor, Ktm.

Peace Day Activities by
Institutional Member
School students and Focal
Persons of MToT and
National Peace Education
Award along with Key
note speeches by Peace
Educators.

September 22, 2024

11* International Peace
Conference by World
Without Anger (WWA) in
close collaboration with
EQ4Peace Inc. and Global

Venue: QUEST College,
Gwarko, Lalitpur

Role Given: Chair of

a Plenary Session on
“Inner Peace and Global
Peace through Emotional
Intelligence and Positive

Dillibazar, Ktm.

Peace Foundation Nepal. Mental Health”

October 05, 2024 Peace Day Review Venue: Siddhartha Analysis of strengths and
Meeting Cottage, Lalitpur gaps.

October 22, 2024 Meeting with WWA Venue: Nanglo Bakery, Socialisation for
Colleagues Baneswor Ktm. Collaboration.

October 27, 2024 Virtual meeting of PENN | Digital work Planning for MToT Phase
Secretariat I and IV

October 30, 2024 Coalition first meeting. Bachan Sahakari Office, | Planning for MOU

between EQ4Peace, WWA
and PENN.

November 05, 2024

Virtual Meeting with
EQ4Peace, WWA and
PENN

Digital work

Planning for MOU
between EQ4Peace, WWA
and PENN.

November 09, 2024

Represented PENN at 18"

Venue: Bright Future

Socialization with

Café, Jawlakhel, Lalitpur

NCSQC Convention School, Naikap, Ktm. Institutional Heads.
November 10, 2024 | “ “ “

Virtual Meeting with Digital Work Planning for MToT III
Nioretosl e 10, 2074 PENN Executives and and IV

’ MToT Focal Persons

“ Represented PENN at 18" | Venue: Bright Future Socialization with

NCSQC Convention School, Naikap, Ktm. Institutional Heads.
November 14, 2024 | Venue Visit Arunima High School, Hosting Planning of

Boudha, Ktm. MToT IIT and IV together

“ Meeting with KUSOED Venue: Alina’s Bakery Planning for MTOT III

and IV Resource Persons
participation and admin
works of fees payment to
KUSOED.

November 19, 2024

Virtual meeting with
UNESCO, WWA,
EQ4Peace and PENN

Digital work

Final Planning for MOU
between 3 organizations
with UNESCO as a
witness.
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November 20, 2024

Meeting with treasurers of
PENN for audit preps. for
13" AGM of PENN.

Venue: Chasuwa Restro,
Chapagaon Chowk,
Satodobato, Lalitpur

Verification of Income
Expenses of PENN.

November 22, 2024

Attended as a Chief Guest
to Certificate Distribution

Venue: Bright Future
School, Naikap, Ktm.

Institutional Connection
and linking.

Focal Persons

to students of PENN
Peace Day events 2024.

November 24, 2024 | Virtual Meeting with Digital work Planning for MToT III
PENN Executives and IV

November 26, 2024 | Virtual Meeting with Digital work Planning of Thematic

Preps for Training Manual

writing after MToT III
and IV.
November 29, 2024 | MToT Phase III Venue: Arunima High Day I
School, Boudha, Ktm.
November 30, 2024 | « Day 11
December 01,2024 | MToT Phase IV “ Day I
December 02,2024 | “ Day 11

December 06, 2024

Work on Concept Notes
begins for National
Coalition Plan with

Digital work

Nation-wide planning
for promotion of Peace
Education and Social

UNESCO and CEHRD/ Emotional Learning
MoE for Global Citizenship
Education.
December 08, 2024 | PENN MToT III and Venue: Chasuwa Restro, | Further ahead of admin
IV Review Meeting and Chapagaon Cross work related to MToT
Planning for PENN 13® | Ringroad, Lalitpur final touch and 13" AGM
AGM begins of PENN.
December 10, 2024 | Virtual Meeting of Digital Work Finalization of the
EQ4Peace, WWA and Concept Notes before
PENN Secretariat handover to UNESCO.
December 13,2024 | Meeting with UNESCO. Venue: UNESCO office, |Handover of the Concept
Sanepa, Lalitpur Notes formally to
UNESCO by PENN,
EQ4Peace and WWA
for further finalization
to handover to CEHRD/
MoE.
December 14,2024 | Joint Review Meeting Venue: Mount Everest Preparation of Training
of MToT with PENN School, Bhaktapur Manual by Thematic
Executives and Focal Groups begins and PENN
Persons Executives approval‘ of
the Reports by Auditor,

Treasurer and General
Secretary for 13" AGM of
PENN.

December 16, 2024

Virtual Meeting of
EQ4Peace, WWA and
PENN.

Digital work

Preparations for further
ahead of National
Coalition meeting with
CEHRD.
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December 18, 2024

Virtual Meeting of
EQ4Peace, WWA and
PENN.

Virtual Meeting of
EQ4Peace, WWA and
PENN.

Preparations for further
ahead of National
Coalition meeting with
CEHRD.

December 20, 2024

PENN participates in
a National Conference
on Social Cohesion and

Venue: Hotel Basera
Boutique, Ktm.

Panel discussion and
conference on promoting
social cohesion and

Justice called by Centre Justice.
for Social Change, Ktm.
December 22,2024 | Admin Meeting with Venue: Chasuwa Restro, | Final Payment of the
KUSOED Chapagaon Cross MTOT Course of
Ringroad, Lalitpur PENN and planning of
disbursement of expenses.
December 24, 2024 | Conference on Restorative | Venue: Maya Manor Sharing skills of

Justice by Bikalpa Gyan Boutique Hotel, Naxal, Restorative Justice with
Tatha Bikash Kendra, Ktm. Educators.
Ktm.

December 28,2024 | PENN admin support Digital work. Clearance of bills and
for disbursement of vouchers for expenses
RP’s stipends begins by related to MToT.
KUSOED.

December 29, 2024 | Virtual Meeting of PENN | Digital work Planning for further
Executives ahead of PENN activities

in 2025.

January 03, 2025

Venue visit for preps
related to 13" AGM

Venue: Siddhartha
Cottage, Lalitpur

Hosting plans and
documentation preps of

and Chiranjibi Bhandari
Sir for PESEL movement
meetings

the 13" AGM.
January 04, 2025 13" AGM of PENN Venue: Siddhartha Approval of all reports
Cottage, Lalitpur and 2" amendment of
PENN Constitution.
January 05, 2025 Virtual meeting with Digital work. Discussion on perceptions
Peace Education and about the Coalition
Social Emotional Learning further ahead in the
(PESEL) team. regional context.
January 06, 2025 Consultation meeting Digital work Establishing PESEL in the
with Dhruba Regmi Sir regional context.

January 11, 2025

Participation at Nepal

Venue: Godawari-3

NYUC as a Sister-concern

Prof. Chiranjibi Sir’s visit
to New Delhi MGIEP and
UNESCO Regional Office.

arrangement.

Youth UNESCO Club residence of NYUC of PENN - work for Youth
(NYUC) AGM President’s residence empowerment.

January 13, 2025 Secretariat Meeting for Venue: A-one café, Naya | Update for work follow up
MToT and PENN annual | bazar, Ktm. on MToT Graduation and
planning of events in 2025 Peace Day 2025 events.

January 14, 2025 Correspondence for Asst. | Digital work for meeting | Establishing PESEL

movement regionally
for collaboration toward
Global Citizenship
Education.
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January 15, 2025

Facilitation for Asst. Prof.

Digital work for meeting

Meeting successfully

Pradumna Ghimire

office, Mahalaxmistan,
Lalitpur-5

Chiranjibi Sir’s visit to arrangements. established a milestone in

New Delhi MGIEP and PESEL Movement in the

UNESCO Regional Office. region by Chiranjibi Sir.
January 16, 2025 Meeting with the auditor: | Venue: Auditor’s Work for PENN online

tax clearance for annual
organizational renewal
process.

Sangita Hamal Mam.

January 17, 2025 Target date of all Digital work. Toward preparation for
Assignments for MToT Certification of MToT
with KUSOED. candidates.

January 19, 2025 Target release of all docs | Digital work. Preparation for annual
to go to CDO office for renewal of PENN.
annual renewal.

January 29, 2025 Executive Meeting of Virtual meeting on Preparation for PENN
PENN. Zoom. activities in 2025.

February 01,2025 | Release of Obituary over | Digital work. PENN Executive
Rajendra Sharma’s father’s Secretary’s sad family
sad demise. event put to mark.

February 02,2025 | Virtual meeting of Updates digitally. Completion of PENN
Executive Committee. annual renewal at CDO

office+ beginning of
PESEL concept formation.

February 04, 2025 | Physical attendance for Physical meeting of 2" amendment of
PENN constitutional Executive Secretariat. PENN Constitution and
2" amendment (Teen updating the grade sheet
Mahale) at CDO office+ of trainees of MToT for
Updating of MToT for KUSOED.
final grade sheet date due.

February 07,2025 | Secretariat Meeting with | Physical meeting at Introduction to PENN
Bhaktapur PABSON. PABSON office of training plans.

Bhaktapur organized by

February 09, 2025

Final Payment release

Secretariat meeting.

Financial updating.

to KUSOED for MToT
management.
February 10,2025 | Graduation Ceremony of | Venue: KUSOED Certification of MToT
MToT candidates. Conference Hall. Master Trainers by
KUSOED in presence of
the Dean, Prof. Dr. Bal
Chandra Luitel and Prof.
Dr. Hem Raj Kafle and
KUSOED staft members.
February 16,2025 | Virtual meeting of PENN | Digital work. Regarding President’s
Executives. next day’s departure

to Australia and
management handover to
Executive Co President
and Vice President.
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March 09, 2025 Virtual Meeting of PENN | Digital work. Updates of PENN
Executives. Operational calendar.
March 27, 2025 Joint Meeting of PESEL Physical meeting in Ktm. | Planning for collaboration
Executives. Led by PENN General of organizations working
Secretary. in Peace in Nepal.

April 07, 2025

Virtual meeting of PESEL

Digital planning meeting.

Planning to register

Founding team for PESEL with PENN
organizational registration leadership at Kathmandu
for South Asia mission. CDO office for Peace
Education mission in
South Asia.
April 13, 2025 Virtual Meeting with Digital Planning for Planning to celebrate Intl.
PENN Executives. PENN activities toward | Peace Day with member
September 21 event. schools.
May 04, 2025 Virtual Meeting of PENN | Annual renewal tasks of | Work division for Annual
Secretariat. PENN. renewal of PENN.
May 18, 2025 Physical meeting of Meeting hosted at Mission of the team to
Executives with MToT Siddhartha Cottage prepare and complete the
Focal Persons for PENN | Dhobighat, Lalitpur. Training Manual for ToTs
Training Manual write up in Peace Education.
team formation.
May 21, 2025 Virtual meeting of PENN | Digital work. Updates for Training
Secretariat. Manual and PENN
annual renewal work.
May 22, 2025 Virtual meeting of Digital planning. Mission planning for
PENN Executives and Training Manual Writing.
Focal Persons of MToT
Program.
May 26, 2025 Virtual Meeting of PESEL | Digital Planning. Mission Planning
team. for PESEL Projects
in collaboration with
UNESCO in South Asia.
May 31, 2025 MToT Training Manual | Physical Planning for Compilation of thematic
Workshop with Focal documentations at documents for Manual
Persons. Mount Everest School, finalization.
Suryabinayak, Bhaktapur
organized by Sangita
Hamal Mam.
June 08, 2025 Virtual Meeting of PENN | Planning toward Celebrating Intl. Day of
Executives. September 21, 2025. Peace with duty discharge.

June 20, 2025

Hi tea and Inauguration
of PESEL with its Concept
Notes for Peace Works in
South Asia.

Collaborative Program
for PESEL inauguration
at Hotel Himalaya,
Lalitpur, Nepal.

Honoring UNESCO
Representative with Hi tea
event and Inauguration
of PESEL in Nepal by
launching its Concept
Notes.
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July 19, 2025 PENN Virtual meeting of | Digital work. Assignments of events
the Secretariat for Peace for Peace Day celebration
Day. at KMC Highschool,

Balkumari, Lalitpur.

July 27, 2025 PENN Virtual meeting of | Digital work. Managing the Venue and
the Secretariat for Peace Peace Award for 2025
Day and Training Manual with invitation to member
writing. schools along with the

MToT Focal Persons.

August 20, 2025 PENN Executive Meeting | Digital work. Finalizing events,
for Peace Day event invitation and venue
updates. management.

September 02, 2025 | PENN Secretariat meets | Digital work. Participation in Intl. Day
Focal Persons of MToT of Peace 2025.
virtually.

September 17, 2025 | National Mourning All works and events Political disruptions in the
Day observed by PENN | halted for vacuum period | entire nation.
with a Press Release on in Nepal.
the killings of GenZ
revolutionists.

Sharma, Editors for the
final documentation.

September 21, 2025 | Digital poster launching | Digital poster for Intl. Sad observance of Peace
by PENN for Peace in the | Peace Day published by | Day in Nepal as an impact
nation. PENN. of GenZ revolution and

formation of an Ad-hoc
government after the
resignation of the PM.

October 14", 2025 | Emailed the raw draft Editorial work. Editing of the PENN
of the PENN Training Training Manual begins
Manual - 7 Themes to Dr. with filling in gaps and
Chet Pant and Anusha converting the raw

material to final shape.

October 29, 2025

President’s arrival to Ktm.
for work follow up.

Revival of plans for
updating PENN.

Annual Renewal work of
PENN.

November 09, 2025

PENN Secretariat Physical
Meeting.

Updating of works for
PENN. Venue: Benu
Rana Mam’s residence.

Annual pending work
and work on pending
assignments of the

Executive Committee.

Cottage, Dhobighat,
Lalitpur.

November 16,2025 | PENN Executive Meeting | Audit and reports Annual renewal of PENN
for AGM documentation. | preparations. and planning for PENN
14 AGM.
November 29, 2025 | 14" AGM of PENN. Venue: at Siddhartha Approval of audit and

secretariat reports for
annual renewal at Lalitpur
DAO office.

January 06, 2026

Annual Visit to
Motibinayak School for
PENN Education Support
Scheme.

Updating students’
progress records and
checklist.

Meeting the students and
their parents along with
the teachers for annual
follow up.
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Meeting with Auditor
for annual tax paid

Annual updates of
finances at auditor’s

PENN annual
administrative works.

Secretary and

Lalitpur.

certificates. office.
January 09, 2026 Participated in the Social alienation with Catch with school
QUEST-Nepal meeting for | Educators for PENN. members.
Lalitpur Principals.
January 11, 2026 PENN Executive Meeting. | Venue: Benu Rana Mam’s | Planning about Training
residence. Manual launching
ceremony.
January 13, 2026 PESEL team meeting at Meeting with the Collaboration plans with
CEHRD office. Director General of Ministry of Education,
CEHRD at their office in | CEHRD for future
Sano Thimi, Bhaktapur. | projects.
January 25, 2026 Meeting with General Venue: Satdobato Café, | Mission of Training

Manual Launching

copy of Training Manual
to Peace Experts and
Resource Persons for the
review.

Treasurer for updating Ceremony.
administrative works.
January 29, 2026 Meeting with Co- “ “
President, General
Secretary and
Treasurer for updating
administrative works.
February 01,2026 | MToT Training Manual | Café, Harisiddhi, Check and discuss
Meeting with Dr. Chet Lalitpur. progress of Training
Pant and Anusha Sharma. Manual editing project.
February 05,2026 | Updating Sponsor lists for | Digital work. Updating for new
2026 PENN Education sponsors and new
Support Scheme. students.
February 12,2026 | Physical meeting with Venue: Café, Harisiddhi, |Final review of the MToT
Dr.Chet Pant and Anusha | Lalitpur. Training Manual draft for
Sharma. PENN.
February 18,2026 | Disburse Final digital Digital work. Collection of reviews.

«

Virtual meeting with
Focal Persons of the
MToT team.

Planning for the
launching ceremony.

February 21, 2026

Participated in the
Anniversary event of
Arunima HS School
(member school).

Venue: Boudha, Ktm.

Socialization as a guest.

February 22, 2026

Visit Lalitpur and
Godawari Municipalities
for official address change
of PENN.

Address changing from
Lalitpur 5 to Godawari 3,
Lalitpur.

Administrative issues for
office location.
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Central Com.

Training Manual.

February 23,2026 | Virtual PENN Executive | Digital Work. Updating address change
Meeting. and plans for Meeting
with PABSON Central
Committee for Training
Programs.
February 25,2026 | Meeting with PABSON Training Program in Mission of trainings in
President and Executive | Peace Education & 2026: producing a 2™
Committee of PABSON | launching invitation for | cohort of Trainers.

February 28, 2026

Refinement meeting for
training manual with Dr.

Venue: Café Harisiddhi,
Lalitpur.

Manuscript preparation
to be handed over

designed Training Manual
draft to Dr. Chet Pant and
Anusha Sharma.

Chet Pant and Anusha to the designer after
Sharma. incorporating all the
reviews from experts.
March 07, 2026 Reaching the printed Venue: Café Harisiddhi, | Checking if the final
copies of the finally Lalitpur. design is apt for printing

for multiple copies.

Secretariat members.

March 09, 2026 Printing of PENN Printing Press, Target of delivery in a
Training Manual begins. | Bhaktapur. couple of days.
“ Virtual meeting of PENN | Digital work. Final Preparation for
Executive Committee. launching ceremony and
duty discharge.
March 11, 2026 Virtual meeting of PENN | Digital work. Managing the event of

launching ceremony on
March 14, 2026 at KMC
Highschool, Balkumari,
Lalitpur.

March 12, 2026

Collection of printed
copies of Training Manual
and materials required for
launching ceremony.

Transfer by Secretariat
members.

Final Preps for Launching
of the training manual.

March 14, 2026

PENN Training Manual
in Peace Education
launching ceremony.

Venue: KMC High
School, Balkumari,
Lalitpur.

Chief Guest: Prof. Dr.
Bal Chandra Luitel,
Dean, KUSOED in

the presence of PENN
Executives, Advisors,
PESEL Executives,
Guests, Master Trainers,
Principals, Teachers and

Constitution and the
authorization letter by the
President.

General Secretary,
Saroj Lamichhane at
Balkumari, Lalitpur.

High School Students.
March 15, 2026 Beginning of the signing | Physical transfer to Handover of the official
of ‘PESEL SouthAsia Office Manager and docs of PENN and PESEL

to Saroj Lamichhane for
overall documentation
management before the
President’s departure
overseas the next day.
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May 20, 2026

Virtual meeting of PENN
Executives.

Digital work.

Program Management
and duty discharge

for Intl. Day of Peace,
September 21, 2026.

June 05, 2026

Physical Meeting of PENN

Planning for Peace Day

Sub Committees for

Executives for PENN celebration. Venue: Café | Training, Program

events. at Satdobato, Lalitpur. Management and Peace
Award Selection and
PENN Education Support
Program 2026 were
formed.

July 21, 2026 PENN Executive Meeting | Planning for PENN Call of Coordinator’s
(Virtual). Resource Book Vol. inquiry and support for
V1/2026. work ahead.

National Peace Education
Award 2026.

Satdobato, Lalitpur.

July 31, 2026 Target date of articles for | For Peace Day event: Publication of PENN
PENN Resource Book Vol. | Sept. 21, 2026 journal.
V1/2026.

August 01, 2026 Physical Meeting of Planning of September | Preparations for
PENN Resource Book and | 21. Venue: Chasuwa Café, | Celebrations of Intl. Day

of Peace.

August 15, 2026

First lot of articles go for
designing.

Digital work.

Preparations for PENN
Resource Book Volume
V1/2026 Publication.

ceremony by PENN.

August 16, 2026 Virtual Meeting of PENN | Sub Committee report Planning for Peace Day
Executives updates. 2026.

August 21, 2026 Physical Meeting of PENN | Sub Committee Working | Peace Day 2026 working
Executives Plan, A-One Banquet, meeting.

Koteshwor, Ktm.

August 27, 2026 Second lot of articles go | Digital work. Preparations for PENN

for designing. Resource Book Volume
V1/2026 Publication.

August 28, 2026 Check PENN activities Digital work. Final stage work with
docs for Resource Book to Resource Book begins.
be emailed to designer.

September 20, 2026 | International Peace Day | Annual Physical Event. | Venue: A-One Banquet,

Koteshwor, Ktm.
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Words of acknowledgement to our generous
donors/supporters:

On behalf of the PENN Executive team, we would like to express our sincere gratitude to all our network
members, supporters, contributors and sponsors of Peace Education Network-Nepal (PENN):

a) Contributors of PENN Education Support Scheme started as of 2018 is in its 9th year now. You may
have noted that we are adding sponsors every year for the under-privileged children of public schools.
It has been inspiring to the parents of recipient children, the schools and us along with you all. PENN
has found generous sponsors (donors) who with their hard-earned money are supporting the 34 chil-
dren (*record 2026) in their educational needs. Without your support, we would not have been able to
outreach these children all on our own. We look forward to more sponsors for new students each year.

b) We are also very grateful to the PENN team members who have contributed to the PENN Permanent
Fund (PENN Akshyakosh) since 2019 and after. Your contribution has made PENN live and moving.
It is this motivation that has made PENN work so efficiently despite the aftermath impact of Covid-19
pandemic. We look forward to having more cooperation and support in the years to come from our
members, member institutions and global friends. Your selfless attitude has been the greatest energy of
PENN.

c¢) We are also very thankful to all the contributors of the articles ever since PENN Bulletin Vol. 1/2012
and now hereafter to PENN Resource Book Vol. VI/2024. Your concurrent support and faith have al-
ways inspired us to work more for the organization. PENN is rich in relationship with global friends
all these years, and I am sure with your trust, we will move on into the better times of the future.

A hearty thank-you to each one of you!

We wish you a very healthy and prosperous

Happy Dashain and Deepawali 2083!

The Editors.

Email: penn.nepal@gmail.com / info@penn.org.np

*List along with sponsors is enclosed herewith in the back pages of the volume
Vi/2026.
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Peace Education Network-Nepal (PENN), Godawari-3,
Lalitpur, Nepal

PENN Education Support Scheme May 2026 (2083BS) -
after the addition of new sponsors and students:

S Blfigli - Re[l)llaced Reason for
’ School Name of the child | Class 8 whom dropout Sponsors
No. Year of ) (if any)
scheme (if any) Y
1 Motibinayak Basic | Ashwin Rana I 2081 Bhumika Rai Passed out SDNA, USA
School, Dholahiti, class VIII
Ltp.*
2 « Eliza Majhi VI 2076 X X Samir Khanal,
USA
3 « Rohit Kumar Pandit | III 2081 Joshan Rai Parents’ SDNA
migration
4 “ Sampada Ghimire |VIII |2078 Shristi Majhi Passed SEE |SDNA
since 2074BS
5 “ Rabina Magar A 2078 Nabina Khatri |Parents’ SDNA
migration
6 “ Uma Sapkota VI 2074 X X Smriti Ghimire,
USA
7 « Roshana Rai \Y% 2078 Jenisha Rai Parents’ Sambriddhi
since 2074 migration Sharma Thapa, Au.
8 “ Devraj Budathoki |VII |2077 X X Roshani Poudyel,
USA
9 « Prashant Pradhan |V 2078 Abhisek Rai Parents’ Purushottam
migration | Acharya, Nepal
10 | Rahul Tamang ECD |2081 Bijaya Magrati | Nita Sharma, Nepal
|- Susmita B.Ka IV 2079 X Mohit Karki, Nepal
12 |“ Asbina Blon II 2079 X Smriti Ghimire,
USA
13 € Preeti Pradhan VII {2080 X X Susan Rai, Ktm.
Nepal
14 | Aviral Pandey I 2081 X X Prof. John Jay
Bonstingl, USA
15 | Riya Patel II 2081 X X Avantika
Jhunjhunwala,
Nepal
16 | Subhasana Moktan |I 2081 X X Sangeeta Hamal
(Junu Hamal),
Nepal
17 | Anjana Rai II 2081 X X Sangeeta Hamal
(Junu Hamal),
Nepal
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18 | Himani Rai II 2081 X X Swatin/Astha
Acharya, Australia
9 ¢ Sandeep Kathayat |[III  |2081 X X Harka Prasad
Shrestha, Nepal
20 |“ Shiva Bika IV |2081 X X Sudeshna Thapa
21 | Jharana Pandey KG |2083 X X Parashar Thapa
(c/o Sudeshna
Thapa)
22 |Sisneri HS School, |Salina Poudyel VIII |2076 X X Prisca Amatya
Lamatar, Ltp. Chhetri, Nepal
(c/o Sanu Mam)
23 | Bipana Chaudhary |X 2076 X X Anand Bikram
Rana, Nepal
24 € **Shambridhi X 2079 X X Dr. CM Yogi,
Shrestha Nepal
(previously Gauri
Shrestha)
25 |¢ Sabina Chaudhary |[III 2081 X X Prof. John Jay
Bonstingl, USA
26 | Salina Theeng I 2081 X X Sakar Sapkota,
Nepal
27 | Shree Saraswati Priya Darji I |2081 X X Mohan Karki,
Ma. Vi., Thecho, Nepal
Lalitpur
28 |€ Kishal Mali VII |2081 X X Pramila Singh,
Nepal
29 |Subarneshwor Sabin BK IV 2083 X X SDNA
Basic School,
Suryabinayak,
Bhaktapur
30 | Ayushma Limbu [TV~ [ X X SDNA
31 Bishnudevi School, | Ashika Tamang VII |“ X X Kanchan
Chandragiri Neupane Dhakal,
Municipality, Ktm. USA
32 |“ Sobita Koshwar VIII X X «
33 |° Bishwo Theeng vi | X X Roshani Poudyel,
USA
34 |Motibinayak Basic |Simran Sarki I “ X X Mahendra Bista,
School Nepal
Notes:

1. The serial order of classes has been broken due to new date-wise entry of the children for the sake of record keep-
ing.
*Motibinayak, Dholahiti, Lalitpur is a Basic school having classes upto class VIII only.

PENN Zoom Ap. communication sponsors for 2026 are: Swatin Acharya and Astha Acharya, Melbourne, Aus.
In Sisneri HS School, **Shambridhi Shrestha has been admitted to Std. XI.

BN

Profiled by

BN Sharma

President, PENN.

Updated on August 10, 2026.
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N PENN Activities |

Award to Dr. CM Yogi Inauguration of MToT by VC, Pokhara Uni.

Doleshowor Inauguration Grp. MToT

Intl. Conference in Peace Education 2024 MToT Collaboration with KUSOED
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N PENN Activities |

MToT Graduation Ceremony 2024

MToT Graduation Ceremony

Peace Day 2023 Peace Award Ceremony

Peace Day pre-event 2024 held at Sisneri HS
School, Lamatar

MToT Phase IV at Arunima HS School 2024

@6 PENN Resource Book

Training Manual editing team 2025
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N PENN Activities |

Peace Day 2024 by PENN

PENN Convening Panel Discussion at

Intl. Conference, Peace Day 2024

PENN Education Support at Motibinayak

School, Lalitpur

PENN Executives planning for Peace Day 2026

Volume VI, Year 2026
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N PENN Activities |

PENN Manual writing workshop 2025 PENN Moderates Peace Event at UNDP 2024

Peace Education Training Manual unveiling 2025

PENN MToT team at Training at KUHS PENN particiapation in QUEST-Nepal
Program, Lalitpur
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N PENN Activities |

PENN Resource Book Vol. V unveiling 2023 PENN Training Manual launching 2025
PENN Moderates the UN Day event 2024 PENN MToT Graduation Ceremony 2024
at UNDP Ktm.

Participants of Peace Day event 2024 certification
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Support Peace Education Network- Nepal (PENN)

Who are we?

Peace Education Network-Nepal is a not-for-profit organisation registered in DAO, Lalitpur, Nepal in
2010. Registration No. 3111/398. PENN provides education support for the girls who lost their parents, are
from economically poor communities, differently-abled, or are experiencing various forms of violence and
discrimination in the community. PENN advocates for Peace Building by Educational Transformation in
schools and colleges of Nepal.

Your Support will be used for:

Education support for the most marginalised girl children studying in schools/colleges of Nepal and
being taken care of by single mothers.

Peace Education Core Fund for the education of under-privileged & differently-abled children and to
ensure immediate support for the students affected from any kind of violence in Nepal.

Contribution to our PENN Permanent Fund (Akshayakosh) and for advocating for peace.

Training teachers and youth in peace, nonviolence, human rights, child rights, Social Emotional
Learning (SEL) and civic education related trainings.

Producing Manuals and Handbooks for training Educators and Youth Leaders.

Bank Details:

Sanima Bank, Satdobato Branch, Lalitpur

014010010000956 Swift Code: SNMANPKA

Note: Kindly send us the bank voucher or screenshot message of your physical/digital (mobile banking) transfer
of contribution to:

penn.nepal@gmail.com or info@penn.org.np or WhatsAp: 9779851059073.

Please use the QR code for our bank account:
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“Acknowledgement of financial Contribution
to Peace Day Events Management Ceremony”

Peace Education Network-Nepal (PENN) Executive Committee expresses
heartfelt gratitude to all the contributors who have supported us for hosting
the International Day of Peace 2026!

1.
2.

Prof. Matt Perelstein — Chairman, EQ4Peace Worldwide Inc., USA

Mr. Bhakta Rajbhandari - Founder Principal, Everest Secondary
Boarding School, Mibachhen, Bhaktapur, Nepal

Mrs. Sangita Hamal - Founder Principal, Mount Everest Secondary
Boarding School, Suryabinayak, Bhaktapur, Nepal

Mr. Mohan Karki, Founder Director, Bright Future Higher Secondary
School, Naikap, Kathmandu, Nepal

Ms. Ranjana Neupane - Founder Principal, Everest Public Academy,
Bode, Bhaktapur

Private and Boarding Schools’ Organisation (Suryabinayak PABSON),
Bhaktapur

Kathmandu University High School (KUHS), Chaukot, Kavrepalanchok

The aforesaid contributors send their Best Wishes to all the members of Peace
Education Network-Nepal globally on the festive occasion of ‘International
Day of Peace 2026’.

O\
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